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Abstract. The formation of sociocultural competence offers an opportunity for
successful adaptation to intercultural communication and professional practice
conditions. The article presents the results of a study of students' motivation
levels to form sociocultural competence and develops a professional and
personal development model. The study provides an empirical basis for building
a model, as it reveals the initial level of motivation and its interrelationships.
The model pays special attention to sociocultural competence as a key factor
in integrating professional and personal growth. The research included the
analysis of sociocultural competence theoretical foundations, the study of
students' motivation for its development, and the construction of a professional
and personal development model based on theoretical analysis and empirical
data. Theoretical methods of analysis and synthesis are employed, along with
empirical methods, including a questionnaire, statistical Z-test, chi-square (x?)
analysis, and modelling. The novelty of this research lies in its contribution
to the academic field by proposing a model that integrates the simultaneous
development of professional and personal competences, such as openness to
cultural diversity, communicability, and professional knowledge, within the
broader process of forming sociocultural competence. The theoretical value
of the work is determined by building a model of professional and personal
development for future teachers of foreign languages that is implemented
through the formation of sociocultural competence. The practical significance of
the study is determined by the applicability of the proposed model in the training
of future foreign language teachers, offering a structured approach to developing
the key competences required for effective intercultural communication and
professional engagementin diverse educational and sociocultural environments.
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Introduction

One of the primary objectives of modern education is to foster the harmonious development
of a personality that can successfully adapt to a rapidly changing world. By 2029, the higher
education and science system is expected to undergo a transformation stage aimed at enhancing
competitiveness (Pravitel'stvo Respubliki Kazakhstan, 2023). According to the concept of higher
education and science development for 2023-2029, the stage involves implementing a strategy
for the development of higher education by introducing modern educational programs based
on advanced technologies and focused on the economy of the future (Pravitel'stvo Respubliki
Kazakhstan, 2023).

As part of future teachers’ preparation, requirements will be placed on their professional
and personal competences, including professional development, professional values and
knowledge, communicability, stress tolerance, teaching and upbringing practices, openness to
cultural diversity, readiness for self-development, critical thinking, mobility, emotional stability,
and the ability to preserve both national and universal values (Ministerstvo prosveshcheniya
Respubliki Kazakhstan, 2022).

Despite the significant number of studies on the formation of sociocultural competence
(Feinauer, DeJordy and Howard, 2023; Piddubna et al.,, 2022; Rustamova, 2022; Shishlova
2020; Gaudeésiuté and Anuziené, 2015; Rakhimova et al,, 2015; Myravyeva, 2011; Yartseva,
2009; Rychenkova, 2008; Efremova, 2008; Litvinova, 2000; Panina, 1999; van Ek and Trim,
1998; Polushina, 1995), there is a limited body of research on its role in future foreign language
teachers' professional and personal development. Additionally, there are no existing models to
check the interconnections. This gap highlights the need to create a professional and personal
development model that will be realised through sociocultural competence formation and
examined for the interconnections between professional and personal development and
sociocultural competence. However, assessing students' motivation (future foreign language
teachers) in developing sociocultural competence is crucial, providing an empirical basis for
building the model.

Given the current transformations in educational policy and the demand for globally
competent teachers, addressing this gap is essential. The relevance of this study stems from its
potential to offer a structured solution to a strategically important but underdeveloped area of
teacher education.

The novelty of this study lies in the development of a model that integrates sociocultural
competenceintothe professionaland personal developmentoffuture teachers,aswell asin empirically
investigating students' motivation for the process of sociocultural competence development.

The study aims to explore students' motivation for forming sociocultural competence and
design a professional and personal development model (the PPD model) grounded in theoretical
literature and research findings.

Based on the goal, the following study objectives should be addressed:

01. To analyse the theoretical foundations of sociocultural competence.

02. To study students' motivation for sociocultural competence formation.

03. To develop a professional and personal model for future foreign language teachers,
implemented through the formation of sociocultural competence.

Theoretical methods, such as analysis and synthesis, as well as empirical methods, including
descriptive statistics, a questionnaire, statistical Z-test analysis, chi-square (x?) analysis, and
modelling, were implemented. In this study, the following hypotheses are tested:

80 2025, N24 (153) Gumilyov Journal of Pedagogy
ISSN: 3080-1710. eISSN: 3104-462X



Professional and personal development model based on sociocultural competence formation

HO (null hypothesis): Students are not motivated to develop sociocultural competence, and
the proportion of positive responses is less than 80%.

H1 (alternative hypothesis): The proportion of positive responses exceeds 80%, indicating a
higher level of student motivation.

The research's practical significance lies in the possibility of applying the proposed model
to training future foreign language teachers within language courses and integrating it into the
curriculum design. It provides a systematic approach to forming key competences necessary
for effective intercultural communication and professional activity in various educational and
sociocultural contexts.

Literature review

Sociocultural competence (SCC) is a multifaceted concept that emphasises the complexity and
depth of the topic. It fosters effective interactions with individuals from diverse backgrounds
across various dimensions (Feinauer, DeJordy and Howard, 2023). SCC involves navigating the
world with a commitment to peace, equitability, and social accountability (Feinauer, Whiting
and Howard, 2024).

To cultivate individuals' ability to express their thoughts about their history, customs,
culture, and universal values and to interact effectively in diverse intercultural communicative
situations, it is essential to integrate sociocultural content into each subject's curriculum,
forming a sociocultural mindset. The integration enhances an individual's ability to engage with
people from various cultures (Rustamova, 2022). However, it is crucial to study sociocultural
competence theories, distinguished by their variety of definitions, didactic content, and role in
professional development, to demonstrate their versatility.

The sociocultural competence (SCC) notionisbroad and interpreted differently by researchers.
Some emphasise the role of knowledge in defining SCC, others consider it within the framework
of broader competencies, and another perspective highlights its multifunctional nature.

SCC is often described as a system of specific knowledge about both one’s native culture
and the culture of the target language country, combined with an individual’s ability to select
appropriate communication styles based on the context and sphere of interaction and a set
of personal qualities that facilitate effective intercultural engagement (Efremova, 2008).
Sociocultural knowledge involves an understanding of the social and cultural life of different
communities (Rakhimova et al., 2015).

Inaddition, some scholarsview SCCasacomponentof communicative competence,integrating
knowledge of cultural concepts and features of a foreign-speaking society that become evident
in communication (Polushina, 1995). It is also considered part of communicative competence,
incorporating specific features expressed in the behaviour of cultural representatives (van
Ek and Trim, 1998). From another perspective, SCC is linked to socio-pragmatic competence,
providing the necessary means for developing communicative competence (Panina, 1999).

Moreover, the multifunctional nature of SCC is also emphasised, highlighting an individual’s
ability to navigate cross-cultural interactions by identifying sociocultural markers and
reducing possible communication barriers. In the context, SCC is defined as an integrative,
interdisciplinary quality of an individual that contributes to the successful performance of
professional duties in intercultural and international environments, particularly in the context
of globalization (Shishlova, 2020).

To sum up, the interpretation of sociocultural competence depends on the emphasis of various
researchers. Despite the diversity of approaches, key aspects of the SCC include knowledge,
skills, attitudes, and values (Table 1).
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Table 1. Key aspects of sociocultural competence

Aspect Description

Knowledge | Awareness of tangible and intangible aspects of culture, communication styles,
sociolinguistic features, and ethical norms

Skills The ability to build adequate verbal and non-verbal behaviour in various sociocultural
contexts

Attitudes | Respect for cultural differences and awareness of the uniqueness of one's own and
and values | other cultures

Sociocultural competence is also characterised by a variety of didactic content, reflecting the
diversity of approaches to its formation.

For example, Yarsteva (2009) identified four interconnected components in the structure of
sociocultural competence: cognitive, axiological, personal-operational, and evaluative-reflective
components.

Another viewpoint expands the sociocultural competence framework by highlighting the
importance of communicative experience (Puddubna et al., 2022). This method emphasises
four critical components: practical language proficiency, communicative experience, personal
engagement with foreign cultural realities, and sociocultural knowledge, which includes an
understanding of the traditions, values, and cultural mindset of the target language country.

One more approach identifies three main components: the cognitive-informational, sense-
making and axiological, and communicative-activity components (Muravyeva, 2011). According
to Muravyeva (2011), the cognitive-informational component encompasses knowledge of one’s
native culture and the target language culture, along with the ability to effectively process and
utilise sociocultural information, while the sense-making and axiological component reflects an
individual’s ability to engage with cultural knowledge critically, demonstrating a value-oriented
attitude toward different cultures, and the communicative-activity component involves the
skills and willingness to engage in intercultural interactions, proficiency in communication
techniques, social adaptability, and creative problem-solving in diverse sociocultural contexts.

Approaches to structuring sociocultural competence vary, but they share common
foundational elements: combining sociocultural knowledge, communicative experience, and an
individual's attitude toward social and cultural diversity.

Some researchers conceptualise sociocultural competence as an integral part of the
professional competence of foreign language specialists, whereas others, conversely, identify a
professional component within the framework of sociocultural competence. In contrast, some
scholars donotadopta structured approach butrather emphasise its significance in professional
activities and highlight its key components.

Rychenkova (2008) identifies communicative, didactic and reflexive competences as part of
the professional competence of foreign language teachers, including sociocultural competence
within the framework of communicative competence.

Another theory asserts that the professional component in the structure of sociocultural
competence refers to the acquisition of sociocultural information specific to a given professional
community, including semiotic signs, verbal and nonverbal behaviour patterns, features of
professional activity, and worldview (Litvinova, 2000).

AnuZiené (2015) considers sociocultural competence essential in professional activity and
emphasises its role in professional training. Its structural composition identifies social and
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cultural competencies, including social skills, social perception, attribution, communication
with peers, self-awareness, cultural sensitivity, cultural awareness, and cultural knowledge.

Despite thevariety of approaches, theresearchers agree that SCC only benefits the professional
training of foreign-language specialists.

Having defined sociocultural competence, its structural components, and its role in
professional activity, it can be recognised as a multifunctional concept that plays a vital role
in fostering interpersonal and intercultural understanding and overcoming cultural barriers.
The development of SCC within the proposed PPD model should be intrinsically linked to and
mutually influence professional and personal competences. AnuZiené I.'s conceptualisation of
SCC serves as the foundation for constructing the model, as it is regarded as the most suitable
framework for fostering the simultaneous development of both sociocultural competence and
professional and personal development competencies.

Methods

The study employs a mixed-methods approach, combining theoretical analysis and empirical
research. This involves data collection through a cross-sectional study and statistical analysis
using Excel and JASP. The research aims to determine the extent to which students are motivated
to develop sociocultural competence in the context of their professional and personal training.

The theoretical methods include analysing and synthesising scientific and methodological
literature on the research topic, including fundamental works of Efremova N.N., Feinauer E.,
DeJordy R., Howard E.R., Polushina L.N., Rakhimova A.E., Van Ek ], Trim ].L.M., Panina E.Y,,
ShishlovaE.E., Muravyeva N.G., Piddubna N., Pavloval,, lievliev 0., TamozhskaI., Varga N., Yartseva
LK., Rychenkova L.A., Litvinova L.D., Gaudésiuté 1., Anuziené 1. on sociocultural competence
formation based on which the PPD model was constructed.

The study sample consisted of 108 students, 79 from groups where Kazakh was the language
of instruction (Group 1) and 29 from groups where Russian was the language of instruction
(Group 2). The participants were selected using the principles of convenience sampling. The
Ethics Committee of Ualikhanov University approved the research. The participants provided
written informed consent to participate in this study, including informed parental consent
of students under 18. The research guarantees that the confidentiality and anonymity of the
respondents were fully respected throughout the research process.

At the first stage, students provided some background information, including their age, gender,
and region of birth. The sample included 27 men and 91 women from Akmola region, Almaty
region, North Kazakhstan region, Turkestan region, Mangystau region, Kyzylorda region, Kostanay
region, Zhambyl region, as well as Shymkent, Almaty and Astana, with the average age of 19 years.
Table 2 provides descriptive statistics on the sample's age (N = 108), including key statistical
indicators such as mean, median, type, standard deviation, and distribution shape characteristics.:

Table 2. Descriptive statistics of the sample

Descriptive statistics Age
Valid 108
Missing 0
Mode 18
Median 18
Gumilyov Journal of Pedagogy 2025, N24 (153) 83
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Mean 18
Std. Deviation 0.73
Skewness 0.73
Std. Error of Skewness 0.23
Kurtosis 0.88
Std. Error of Kurtosis 0.46
Minimum 17
Maximum 20

At the second stage, researchers administered a questionnaire with nominal dichotomous
variables. The questionnaire was tested using the Kuder-Richardson internal consistency and
reliability formula for measures with dichotomous choices (Ntumi, Agbenyo and Bulala, 2023).
The consistency and reliability level of the questionnaire is 0.76, which is considered good. The
questionnaire consists of eight items constructed using the sociocultural competence model
proposed by Gaudesiute and Anuziene (2015). The choice of the model was determined by its
scientific validity, as it was tested through factor analysis, which confirmed the structural validity
of the model and highlighted the key components of sociocultural competence. The correlation
analysis demonstrated the relationship between these components, verifying the integrity and
applicability of the model. Each question in the questionnaire aimed to check the motivation level
of developing a specific component: social skills, social perception, attribution, self-awareness,
communication with peers, cultural awareness, cultural sensitivity, and cultural knowledge

The third stage involved introducing the questionnaire, processing data using Excel and JASP,
statistically analysing the results (statistical Z-test analysis (Wackerly, Mednehall and Scheaffer,
2008) and chi-square (x?) analysis), and constructing the PPD model. A statistical Z-test analysis
of the questionnaire responses was conducted to test two hypotheses: HO, the null hypothesis,
assumes that students are not motivated and the percentage of "yes" responses is less than 80%,
and H1, the alternative hypothesis, assumes that the rate of "yes" responses is greater than 80%.

Results and discussion

The participants completed the questionnaire, initially learning about the study's aim and
necessary instructions. The results are presented in the following figures:

1. Do you want to develop your teamwork and communication skills in a foreign

language?
97,50%
100,00%
80,00%
60,00%
40,00%
20,00%
00% 2,50%
0,00%
Yes No
HYes ENo
Figure 1. Answers to Item 1 in Group 1
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1. Do you want to develop your teamwork and communication skills in a foreign
language?

3,40%

96,60%

HYes u [ would only like to improve my communication skills in a foreign language without participating in teamwork

Figure 2. Answers to Item 1 in Group 2

Figure 1 presents how Group 1 answered "Do you want to develop your teamwork and
communication skillsin a foreign language?". The results were positive: 97.5% of the participants
answered "Yes", and 2.5% answered "No".

Figure 2 demonstrates the answers from Group 2 to the same question. Most students
(96.6%) also answered "Yes". However, this group's responses differed. One of the participants
noted that he prefers to focus only on improving communication skills, without getting involved
in teamwork. Even though this response contained qualitative data, the researchers needed
to review it. The response was defined as "positive" to assess the questionnaire’s internal
consistency and reliability level accurately. No one answered "No".

2. Would you like to become skilled in choosing the right behavior in a
foreign-language society?

100% 96,60%
’ 79,70%
80%
60%
40%
20,30%

o N _

0%

Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

EYes (Group 1) ®No (Group 1) mYes (Group2) ®No (Group 2)

Figure 3. Answers to Item 2 in Group 1 and Group 2

Figure 3 shows the percentage of responses to the question: "Would you like to become
skilled in choosing the right behaviour in a foreign-language society?" for two groups. In Group
1, 79.7% responded "Yes", while 20.3% said "No". Group 2 had a high percentage (96.6%) that
responded "Yes" and only 3.4% that answered "Probably". The results indicate a strong interest
in acquiring social interpretation skills in both groups, with Group 2 showing a more decisive
positive response.
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3. Do you consider it important to be able to analybie social roles in the
context of everyday and foreign language communication?
100% 86,10% 89,70%
80%
60%
40%

20% 13,90% 10,30%

Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

mYes (Group 1) ®No (Group 1) ®Yes (Group?2) ®No (Group 2)
Figure 4. Answers to Item 3 in Group 1 and Group 2

Figure 4 reflects participants' opinions on whether analysing social roles in everyday and
foreign-language communication is essential. In Group 1, the majority (86.1%) agreed that this
skill is crucial, while a smaller portion (13.9%) disagreed. In Group 2, an even more significant
majority (89.7%) responded positively, with only 10.3% saying "No".

4. Do you want to better understand your emotions and help others understand

theirs?
o 93,20%
100% 86,10% ’
80%
60%
40%
20% 13,90% 6.80%
I —
0%
Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)

EYes (Group 1) ®No (Group 1) ®Yes (Group?2) ®No (Group 2)
Figure 5. Answers to Item 4 in Group 1 and Group 2

Figure 5 demonstrates the participants' responses in Groups 1 and 2 to the question: "Do you
want to understand your emotions better and help others understand theirs?" Mostrespondents
in Group 1 (86.1%) answered "Yes". At the same time, a smaller proportion (13.9%) answered
"No". In the second group, a higher % of participants (93.2%) expressed their willingness to
engage in emotional introspection. In comparison, only 6.8% answered "No".

5. Would you like to successfully interact with colleagues in a new foreign
language environment?
100% 96,20% 93,20%
80%
60%

40%

20% 3,80% 6,80%
0% I
Yes (Group 1) No (Group 1) Yes (Group 2) No (Group 2)
mYes (Group 1) ®No (Groupl) ®mYes(Group2) mNo (Group?2)
Figure 6. Answers to Item 5 in Group 1 and Group 2
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Figure 6 shows how people feel about interacting with colleagues in a new foreign language
environment. Almost everyone in Group 1 (96.2%) desired success in this interaction, indicating
a strong interest in effective communication. Only a small group (3.8%) felt differently and said
"No". Group 2 tells a similar story. Most people (93.2%) were eager to communicate successfully.
Another 6.8% said they were not interested. While still optimistic, this group seemed slightly
less unanimous than Group 1.

6. Do you think it is important to understand and accept people from different

cultures?

96,209 100%

100% ,20% ;
80%
60%
40%

20% 3,80%
0%
Yes (Group 1) No (Group 1) Yes (Group 2)

HYes (Group 1) ®No (Group 1) mYes (Group 2)

Figure 7. Answers to Item 6 in Group 1 and Group 2

Figure 7 presents how Groups 1 and 2 answered "Do you think it is important to understand
and accept people from different cultures?". Most students in this group (96.2%) agreed that
this is important. A small number of respondents (3.8%) answered that it is unnecessary for
them. In the second group, the results are striking: 100% of the participants confirmed the
importance of understanding and accepting people from different cultural backgrounds.

7. Do you consider it important to value cultural differences and accept the
views of people from different cultures?

100% 93,20% 100%
80%
60%
40%

20% 6,80%

|
Yes (Group 1) No (Group 1) Yes (Group 2)

0%
EYes (Group 1) ®No (Group 1) mYes (Group 2)
Figure 8. Answers to Item 7 in Group 1 and Group 2

Figure 8 shows the answers of the participants of Group 1 to the question: "Do you consider it
important to value cultural differences and accept the views of people from different cultures?"
Most respondents (93.2%) agreed that this is an important aspect. A small group (6.8%)
answered negatively. The results of Group 2 are unequivocal: every person (100%) answered
"Yes", emphasising the general agreement in this group.
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8.Would you like to deepen your knowledge of cultural aspects?

98,70% 100%
100%

80%
60%
40%

20%
1,30%

0%
Yes (Group 1) No (Group 1) Yes (Group 2)

HYes (Group 1) ®No (Group 1) mYes (Group 2)

Figure 9. Answers to Item 8 in Group 1 and Group 2

Figure 9 demonstrates results on the question "Would you like to deepen your knowledge
of cultural aspects?" The first and second figures show that 98.7% of respondents answered
"Yes" and 1.3% answered "No." The second group shows complete agreement, with 100% of
respondents answering "Yes."

A Z-test enabled researchers to determine whether the observed proportion of "Yes"
responses differs significantly from the expected one, as required within the framework of
this study. Since the hypothesis assumes that students are motivated to form sociocultural
competence, it is logical to expect that more than 80% of their answers will be "yes". A Z-test
for proportions was used to test this hypothesis (Table 3).

Table 3. Z-test results

Indicators Results
Actual proportion of "yes" responses 93.34%
Expected proportion of "yes" responses 80%
Z-test results Z=3.62
p-value .0002

P-value < 0.05 allows us to reject the null hypothesis that the % of "yes" responses is less
than 80%. Moreover, the proportion (93.34%) significantly exceeds the expected one.

Table 4 demonstrates a chi-square (x?) analysis that examines the association between
students’ motivation for developing sociocultural competence components.

Table 4. Chi-square (x?) analysis results

Variables x? (Chi-square) | p-value | Conclusion

Q2 (social perception) - | 5.567 p=.018 | Students motivated to develop social

Q3 (attribution) perception also show motivation for
attribution development.
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Q2 (social perception) |5.804 p=.016 Motivation for social perception

Q8 (cultural development is closely linked to the

knowledge) motivation for acquiring cultural knowledge.

Q3 (attribution) 8.517 p=.004 | Students motivated to develop attribution

Q4 (self-awareness) also have a strong motivation for self-
awareness.

Q3 (attribution) 6.777 p =.009 Students motivated to develop attribution

Q8 (cultural also show interest in acquiring cultural

knowledge) knowledge.

Q4 (self-awareness) 8.697 p=.003 | Motivation for self-awareness is closely

Q6 (cultural sensitivity) linked to motivation for developing cultural
sensitivity.

Q4 (self-awareness) 15.553 p <.001 | Motivation for self-awareness is closely

Q7 (cultural awareness) linked to motivation for cultural awareness.

Q4 (self-awareness) 7.376 p=.007 | Students are motivated to facilitate self-

Q8 (cultural awareness and strive to acquire cultural

knowledge) knowledge.

Q5 (communication 7.596 p=.006 | Students motivated by peer communication

with peers) are also interested in developing cultural

Q6 (cultural sensitivity) sensitivity.

Q5 (communication 5.282 p=.022 | Motivation for developing communication

with peers) skills is closely linked to cultural awareness.

Q7 (cultural awareness)

The results highlight that students’ motivation to develop sociocultural competence is
multidimensional, with different components reinforcing one another. Each question aimed to
assess the necessity of developing specific components, including social skills, social perception,
attribution, self-awareness, communication with peers, cultural awareness, cultural sensitivity,
and cultural knowledge. According to the students ' opinions, the research findings showed that
all the components are almost equally crucial.

The findings indicate that students recognise the importance of developing sociocultural
competence, and their motivation is higher than anticipated. The survey provided an empirical
basis for building a model, as it revealed the initial level of motivation and its interconnections.
While previous studies have focused on the theory of sociocultural competence, its structure,
and its role in professional development, this study offers a new perspective by analysing
students' motivation levels across multiple components of sociocultural competence. This
approach enables the development of a model that reflects actual motivational tendencies
and examines how specific components of sociocultural competence influence aspects of
professional and personal development. Based on the findings, the model of professional and
personal development should:

1. Include all eight components of sociocultural competence for an integrated approach.

2. Focus not on motivation, since it is already considered high, but on choosing modern
technologies that most effectively would contribute to developing sociocultural competence.

The model for professional and personal development based on sociocultural competence
formation should ensure that future foreign language teachers are equipped with the necessary
skills and knowledge to thrive in diverse educational environments (Figure 10).
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Model of professional and personal development of future foreign language teachers implemented
through the formation of sociocultural competence.

Aim: implementation of professional and personal development of future
foreign language teachers, realised through the formation of sociocultural
competence

Principles
Person-centred Sociocultural Communicative
principle principle principle
Content

Competences of professional and personal development of future foreign language
teachers (Teacher Standards in the Republic of Kazakhstan)

Openness to cultural diversity Communicability Professional knowledge
(Understanding the sociocultural
characteristics of pupils)

Sociocultural competence

Social competence Cultural competence
Social skills Cultural awareness
Social perception Cultural sensitivity
Self-awareness Cultural knowledge
Attribution
Communication with peers

Technologies and materials

Case technology, collaborative learning, debates, discussions, immersive quests, reflection
activities, emotional intelligence technology, and sociocultural development technology, including
the cultural capsule and cultural island. Research materials encompass scientific articles and
scientific and self-development literature related to the subject of study.

Figure 10. Model of professorial and personal development of future foreign language teachers
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The model focuses on the professional and personal development of foreign language
teachers, achieved through the formation of sociocultural competence. It aims to implement
this development process by fostering sociocultural competence.

The content emphasises the key competencies necessary for this development, which aligns
with the "Teacher Standards in the Republic of Kazakhstan" (Ministerstvo prosveshcheniya
Respubliki Kazakhstan, 2022).

These include openness to cultural diversity, communicability, and professional knowledge,
particularly in understanding students' sociocultural characteristics. The model identifies
sociocultural competence as a combination of social and cultural competencies. Social
competence encompasses social skills, social perception, self-awareness, attribution, and peer
communication, while cultural competence focuses on cultural awareness, sensitivity, and
knowledge.

The chosen professional and personal competences are prioritised in the study context due
to their close connection with the formation of sociocultural competence, which is the work's
central theme. Sociocultural competence and the professional and personal development of
future foreign language teachers are closely interconnected, where the components of the former
are directly supposed to contribute to the latter's growth. Social skills, cultural awareness and
sensitivity are expected to strengthen the communicability necessary for effective interaction
in the educational environment and form the basis for openness to cultural diversity. Social
perception, attribution and cultural knowledge are used to help understand the sociocultural
characteristics of pupils, whichis animportant element of professional knowledge. In subsequent
research, validating these correlations through diagnostic tools is necessary, revealing new
opportunities to expand this line of inquiry.

The technologies proposed to support this model include case technology (Kelch and Malupa-
Kim, 2014), collaborative learning (Law et al., 2017; Alkhannani, 2021), debates (Cinganotto,
2019; Arung and Jumardin, 2016), immersive quests (Tikhomirova, Bogatyrev and Bogatyreva,
2023); Tikhomirova et al., 2018), reflection activities (Thu, 2020; Lubov et al., 2019), discussions
(Kiyasovaetal., 2022; Abdulbaki etal., 2018), sociocultural competence development technologies
(Reid, 2015), and emotional intelligence development technologies (Anton, 2024) that have
already approbated in foreign language education. The methodological set presents the novelty
in studying its potential within the framework of developing sociocultural competence.

As part of the research, the developed model assumes that the development of sociocultural
competence in future foreign language teachers will contribute to the simultaneous development
of key professional and personal competences. These competences include openness to
cultural diversity, which reflects a willingness to perceive and consider differences between
cultures; communicability necessary for effective interaction in a multicultural environment;
and professional knowledge that encompasses understanding students' sociocultural
characteristics. This approach ensures personal and professional growth integration by
developing sociocultural competence.

Conclusion

The study analysed various approaches to defining the SCC, emphasising its multi-component
structure, which includes knowledge, skills, attitudes and values.

The research confirmed students' high motivation to develop the SCC. It revealed that all eight
components of this competence (social skills, social perception, attribution, self-awareness,
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communication with peers, cultural sensitivity, cultural awareness, and cultural knowledge)
are equally important for students.

The article presents a professional and personal model based on theoretical analysis and
research findings. The model aims to integrate professional and personal growth by developing
the SCC. It is based on the principles of personality-oriented, sociocultural, and communicative
approaches. The technologies offered to implement the model include case technologies,
collaborative learning, debates, discussions, quests, reflective activities, sociocultural
competence and emotional intelligence development technologies. The presented model has
broad applications in teaching foreign languages.

Thus, the article contributes to the theory and practice of professional training for foreign
language teachers, promoting harmonious professional and personal development by fostering
sociocultural competence.
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Mogaenb npo¢eccuoHa/IbHO-IMYHOCTHOTO Pa3BUTHS, OCHOBAaHHAsA HA OPMHPOBAHUH
COLMOKY/IbTYPHON KOMIIETEeHIIM U

AnHoTanusA. PopMUpOBaHUE COIMOKYJIETYPHOM KOMIIETEHI[UU CIIOCOGCTBYET YCNEIIHONW aiaN Talluy K
YCJIOBUSIM MEXKY/JbTYPHOH KOMMYHHUKaUUX U 3PPEeKTUBHOMY OCYLIeCTBJIEHUI0 podecCHoOHaTbHOU
JlesiTeJIbHOCTHU. B cTaTbe npeJicTaB/ieHbl pe3y/bTaThl UCCIe0BaHUSA YPOBHSI MOTHUBALUU CTY[EHTOB K
$OpMHUPOBAHUIO COLIUOKYIBTYPHON KOMIIETEHLMHY, a TaK»Ke pa3paboTaHa MoJeJb NpodeccuoHaNbHO-
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JIMYHOCTHOTO pa3BuTusA. JlaHHOe HcclejoBaHUe obecneyrBaeT SMIHMPUYECKYH0 OCHOBY [JiA
IOCTPOEHUS] MOJesHM, TaK KaK BbIIBJSeT Hauya/JbHbl ypoBeHb MOTHUBAaLlMM U €e B3aUMOCBSI3H.
B JaHHOW MoOJieiM COLMOKYJIbTYpHash KOMIETeHIUsl pacCMaTpuBaeTCs KaK KJoueBou ¢akTop
MHTerpauuu npodeccuoHaJbHO-JIMYHOCTHOIO pocTa. B paboTe 6b1s NpoBei€H aHA/IN3 TeOpEeTHYECKUX
OCHOB COLIMOKY/IbTYypPHOH KOMIeTeHLUH, UCC/ejoBaHAa MOTUBALUs CTY[eHTOB K eé GOpPMUPOBAHUIO
U paspaboTaHa Mojesb MpodecCUOHAIbHO-JUYHOCTHOTO Pa3BUTHUS Ha OCHOBE TEOPeTHYeCcKOro
aHa/vM3a U 3MIUPUYECKUX JAaHHBIX. B JaHHOM Hcc/lejoBaHUU NPHUMEHSIIOTCS TeOpeTUYeCKUe MeTOo bl
aHa/M3a U CHHTe3a, a TaKXXe 3MIUpUYeCKHe MeTOJbl, BKJIOYasd aHKeTUPOBaHUeE, CTaTUCTHYECKUH
Z-TeCT, KpuTepuii Xxu-KBazpar (x*) u MozeiMpoBanre. HoBU3HA JaHHOTO HCCIe[0BAaHMs 3aK/II0YaeTCs
B ero BKJIaZle B HAyYHYI0 00/1aCTh 3a CYET MpeAJIOKEeHUsI MOJeJid, MHTerpupylollield oJHOBpeMeHHOe
pa3BuTHe NMpodecCHOHATbHO-JIUYHOCTHBIX KOMIIETEHL UM, TaKUX, KaK OTKPBITOCTb K KYJbTypHOMY
MHOr006pasuio, KOMMYHUKabe/JbHOCTb U MpodeccCHOHa/bHbIe 3HAHUS, B paMKax 0oJiee IIHPOKOIO
nponecca GOpMHUPOBAHUA COLMOKYJIBTYPHOM KOMIeTeHLUHU. TeopeTudeckas 3HAYUMOCTb pabOThI
onpejeJisieTcsl pa3paboTKoN MoJiesu IpodecCHOHaNbHO-IMYHOCTHOTO Pa3BUTUSA OYAYLIMX IelaroroB
MHOCTPaHHOI'0 s3blKa Ha OCHOBe GOPMHPOBAHUSA COLMOKY/JBTYpPHOH KoMIeTeHUUU. [IpakTudeckas
3HAYUMOCTb UCC/Ie[J0BaHUsI COCTOUT B TOM, YTO NpeJJoKeHHasA MOJesIb MOKeT ObITb MCI0Jb30BaHa
B NIOJrOTOBKe OYAYIIUX NpenojaBaTesell HHOCTPAHHBIX S13bIKOB, 06ecrnedyuBasi CTPYKTYPUPOBAHHBIN
NOAXO/ K Pa3BUTUIO KJIIOUEBbIX KOMIETEeHIUH, HE0OX0AUMBIX AJisd 3QPEeKTUBHON MEXKYJbTypHOU
KOMMYHUKaL MU U NpodecCHOHaIbHON e TeJIbHOCTH B YCJI0BUSX 06pa3oBaTe/IbHOT0 MHOT006pa3usl.

Kiro4yeBble c/10Ba: npodeccuoHalbHO-JIMYHOCTHOE Pa3BUTHE, OTKPBITOCTD K KyJIbTYPHOMY MHOTO-
06pa3uio, KOMMYHUKabe/JbHOCTh, IpodeccuoHalbHble 3HaHUS1, COLLMOKY/IbTYpHas KOMIIeTeHIIUs1, KOM-
IIOHEHTHI COLUOKYJIbTYPHOU KOMIIETEHLIUH.

E.E. Inymenko?, JI.E. Jan6eprenosa?, A.M. Ecenranuesa®, C.I0. Py6uosa*
L211l. Yanuxanoe ameiHdarbl Kekwemay yHusepcumemi, Kekwemay, KazakcmaH
3/L.H. 'ymunes amoindarel Eypasus yammuik yHugsepcumemi, Acmaua, Kazakcmau
*Cankm-Ilemep6ype memaekemmik yHugepcumemi, Cankm-Ilemep6ype, Pecetl

9J/1IeyMeTTiK-M9JeHU KY3bIPEeTTiIiKTi KaJAbINTACThIPY HeTi3iHJeri Kaciou -Ty/IFalbIK JaMy
MoJeJti

AnjaTna. 9sieyMeTTiK-M3/leHU KY3bIPeTTIIKTI KaJbINTACThIPYy MaJleHUeTapasblK KapbIM-KaTbIHAC
KaFJailslapbiHa CITTI Gedim/iesyre »koHe Kacibu KbI3MeTTi THIMJi Ky3ere achblpyfa bIKNaa eTesi.
Makasiafja CTyLeHTTepAiH o/eyMeTTiK-MdJAEeHU KY3bIPETTINIKTI KaJbINTACThIPYFa bIHTAJaHABIPY
JleHrelliH 3epTTey HaTHXKeJlepi, COHJlai-aK KacibU-TYIFalbIK JaMy Mo/ieJli 93ipJieHreH. 3epTTey MoJiesliH
KYpy YIiH 3MIUPHUKA/bIK Heri3Zi KaMTaMachl3 eTe/li KoHe MOTHUBALMSHbBIH 6acTanKhbl JAeHTredi MeH
OHBIH 63apa 6al/IaHbIChIH aHbIKTAUbI. By Mojiesib/le a/1eyMeTTiK-Ma/IEHU KY3bIPETTiliK KaciOU xaHe
*KeKe 6CYAiH MHTerpalUsiChbIHbIH Heri3ri GpakTophl peTiH/le KapacThIpblaabl. JKyMbICTa d/1€YMETTIiK-
M3JIeHHU KY3bIPeTTUIIKTIH TeOpHUAJbIK Herizfepi TajlAaHbll, CTYLEeHTTEP/IH, OHbl KaJbINTACThIpyFa
JleTeH yaxJieMeci 3epTTe il 2KoHe TeOpUSIJIBbIK Tal/iay MeH 3MIHUPUKAJIBIK JlepeKTep Heri3iHje Kaciou-
TYJIFAJBIK, AaMyAblH MoJeJi a3ipyeHai. by 3epTTeyae Tannay MeH CUHTe3[iH TEOPUSIJIBIK 9ficTepi,
COHJAK-aK 3MIIUPUKAJBIK 9ICTEP, COHBIH illiHJAe cayajHaMa, CTaTUCTUKAJIBIK Z-TeCT, XA-KBaJpaT
kputepuiii (x%) xoHe Mojesbley KOJJAHbLIAAbL 3epTTeyAiH FbLIbIMU >KaHAJbIFbl — KaCiOU >oHe
TYJIFaJbIK KY3bIPeTTiNiKTepAi (Ma/leHU apTypJiiJlikKe alllbIKThIK, KOMMYHUKa0Oe bAiIiK XoHe Kaciou
6i71iM) asieyMeTTiK-Md/IeHU KY3bIPETTINMIKTI KaJbINTACTBIPYAbIH, KeH ayKbIMAbl YAepiciHAe KaTap
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JlaMbITyFa OaFbITTaJ/IFAH VJTiHI YChIHY apKbLIbl FbLJIBIM cajiacblHa KOCKaH yJieciHje. ’KyMBICTbIH,
TEOPUSIBIK MaHbI3AbLIbIFb] JIEYMETTIK-M3/IEHU KY3bIPETTIMIKTI KaJbINITACTHIPY HeTi3iH/e 6oJamiak
meT Tijni MyFajniMZepiHiH Kacibu koHe KeKe JlaMy MOJIesiH 93ipjeyMeH aHbIKTana/bl. 3epTTEY/IiH
NpPaKTUKAJIbIK MaHbI3/bLIbIFbl — YCBIHBUIFAH YJTiHIH 6oJalllak IIeT Tijgi MyfanimJiepiH ngaspiay
yAepiciHZe KoJiAaHbLIy MYMKiHAiriHZe, Oys yJri 6isiM 6epy casacblHAAFbl opPTYPJIi KaFmadyapaa
THiIM/i K9CiOU KbI3MET IEH M3/leHUeTapaiblK KOMMYHUKAIM YIIIiH KQXKEeTTi HeTi3Ti Ky3bIpeTTinikTepAai
»KyHeJti TypJle 1aMbITyFa MYMKIiHJIiK Oepesi.

TyiiH ce3aep: KaciGU-TY/IFANBIK JaMy, M9IEHU 9PTYPJIUIIKKE alllbIKThIK, KOMMYHHUKaOEIb/IIIK,
Kaci6u 6istiM, 9/1eyMeTTiK-Ma/IeHU KY3bIPETTIIK, 9/IeyMEeTTiK-M9IeH! KY3bIPETTITIKTIiH, KOMIIOHEHTTEPI.
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