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Abstract. The study of reflexivity as a personal resource for future educators
is the focus of this article. The study presents the notions of reflexivity and
reflection, and it outlines the significance of reflexivity for a prospective teacher's
career. The findings of A.V. Karpov's survey, which assessed the reflexivity of
prospective instructors at L.N. Gumilyov Eurasian National University, are
reported.

There is a connection between the levels of reflection that are common
among young teachers and their level of reflexivity. The writers of the paper
assessed how much future teachers' reflexivity is developing and examined the
state of affairs. The authors carried out the diagnostics of reflexivity survey,
which was intended to gauge the level of development of a trait as personal as
reflexivity. The research technique is based on the analysis and generalization
of the works of foreign experts on this topic, which identifies the main ideas and
definitions. The article also takes into account the unique qualities of reflexivity
as a personal tool for future teachers. The findings of this research demonstrate
that students' reflexivity levels range from moderate to high and there are
subtleties to take into account regarding the degree of reflexivity. While a large
percentage of students acknowledge that they occasionally act impulsively and
make careless choices, many also reflect carefully about their actions and how
they affect other people.
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Reflexivity as a personal resource of future teachers

Introduction

These days, teachers' main responsibility is to help students develop their ability to navigate
a large flow of information, their ability to work under various conditions, and their ability
to select models and strategies for solving a variety of problems. This is because educational
standards are changing quickly and there are new requirements for students to learn in the
subjects studied. It goes without saying that a teacher prepared to quickly adjust to the changing
needs of society is essential to modernized education.

Future educators can benefit greatly from reflexivity as a personal resource since it enables
them to identify their own strengths and limitations, be adaptable and flexible in their job, and
enhance their teaching abilities.

By practicing reflexivity, educators can see their own errors and shortfalls, find solutions,
and advance their careers. Additionally, reflexivity enables them to take constructive criticism
well and use it to their work to raise the standard of instruction.

In order to continuously improve and adjust to the requirements of their pupils, future
educators must constantly reflect on their work. They can find opportunities for improvement
and make the required changes by reflecting on their methods of instruction, strategies for
managing the classroom, and interactions with students. To further foster a more welcoming
and fair learning environment for all students, it is imperative that aspiring educators examine
their own prejudices, preconceptions, and assumptions. They may improve as educators and
better meet the varied needs of their students by reflecting on themselves and asking for input
from peers, teachers, and students.

Teachers' daily routines can benefit from including reflection techniques to help them stay
inspired and motivated in their profession. They can continue to advance their careers and
have a beneficial influence on the lives of the students by pausing, reflecting, and learning from
their experiences. In summary, adopting a mentality of ongoing reflection and development
as aspiring educators is crucial to developing practice excellence and supporting student
achievement.

The lack of focus on reflexivity in the teacher education program may be one of the issues
with reflexivity studies for aspiring teachers. Teachers typically focus more on gaining specific
knowledge and teaching techniques, but they sometimes neglect or don't have the time or
resources to grasp and develop reflective abilities.

Another issue is the dearth of clear frameworks or criteria for fostering reflexivity in future
teachers. Because of this, distinct approaches and methodologies may be used by various
institutions or training programs, which could result in graduates' degrees of reflexivity growth
being heterogeneous.

Moreover, one further factor that may hinder the development of reflective skills in future
teachers is a lack of guidance and assistance from more seasoned educators or administrators.
In the absence of constructive guidance, support, and criticism, graduates of training programs
may have challenges in cultivating their reflective abilities.

The aim of this paper is to define the current situation of reflexivity of future teachers.
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Literature review

The review of the literature on the subject revealed that different academics think reflexivity
is a valuable personal tool that aspiring educators can use to enhance their efficacy and
competence in the workplace.

Continuous growth, progress, and self-improvement in all facets of professional activity
define a successful modern teacher. In this context, young teachers' preparedness and capacity
for reflection are crucial. Due to the authors, pedagogical reflection propels the teacher toward
new professional activities and fosters the research and creative processes [1].

Science has examined the phrase “reflection” in the history of scientific cognition, with studies
conducted in the natural sciences, philosophy, psychology, and sociology. This multidisciplinary
category hasitsroots in philosophy and originally described a person's conscious contemplation
of their inner thoughts. The idea of reflection evolved and became more sophisticated as society
and philosophy advanced. This was largely made possible by the European philosophers of the
16th and 17th century. Rene Descartes described reflection as the capacity of an individual to
focus on the content of their own thoughts while distancing themselves from their environment
and bodily sensations [2]. The writings of English philosopher John Locke served as the
impetus for the scientific investigation of reflection. He considered introspection to be an
individual's inner experience and the most significant and fundamental source of knowledge
[3]- Psychologists have studied reflection for a far shorter period of time than philosophers have
studied the same idea. Reflexivity was the first context in which reflexive mechanisms were
used to enhance self-awareness.

The method of “looking inward” and deciphering one's inner mental experience through the
psychic essence of consciousness was considered to be possible with reflexivity [4].

Discussions surrounding the terms “reflection,” “reflective thought,” and “reflective thinking”
date back to 1904, when John Dewey asserted that a person with high ethical standards would
view professional efforts as experimental and consider their actions and outcomes. Dewey
defined reflection as the “active, persistent, and careful consideration of any belief or supposed
form of knowledge in the light of the grounds that support it and the further conclusions to
which it tends” [5]. His main claim is that reflection is an intentional, active cognitive process
involving a number of connected ideas, including a person's fundamental knowledge and beliefs.

C. Day and G. Qing in their article note that ‘teaching is a demanding career that requires
a constant juggling act, making resiliency and adaptability critical to teacher survival’ [6].
Reflection plays a critical role in aiding teachers to manage these demands [7].

In the realm of education, reflective practice is now widely recognized as an essential part
of continuous professional growth. Reflective practice helps us identify the reasons behind
our actions, as well as their implications and underlying assumptions. ‘In higher education,
reflective practice has become a dynamic, participatory, and cyclical process’ [8] that fosters the
professional and personal development of educators [9].

Reflective practice can be very helpful for teachers to explore and share newly learned
material, as well as lived experiences and current events. As they progress in their profession,
educators are always encouraged to employ reflective reflection to get a deeper understanding
of their own knowledge and practice.
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Reflective practice is actually now a major component of teacher preparation programs (e.g.,
Shek etal.,, 2021; Childs and Hillier, 2022; Ruffinelli et al., 2022) since it can assist future teachers
in evaluating their own methods and acquiring pertinent competencies as needed [10].

Teachers' processes of personal self-development are optimized when they possess a high
degree of reflexivity. In addition, a low reflexivity level severely limits the teacher's capacity for
professional growth and self-discovery. Due to their inexperience, young teachers who are just
beginning their careers require a larger degree of reflexivity growth.

The highest level of productivity and efficiency in pedagogical activity can only be achieved
by teachers whose reflexive capacities have developed to a high degree and are realized in their
professional activities. One personality trait that makes it possible to reflect on several aspects
of one's life, including both professional and interpersonal interactions, is reflexivity [11].

S.Y. Stepanov emphasizes the concept of reflective competence, which refers to a person's
ability to reflect on their professional action. For future full development and self-improvement
in professional activity, such reflective competence involves awareness, which offers a valuable
opportunity to rethink and overcome stereotypes of one's own thinking and generate new
meanings, new content of consciousness.

When viewed as a component of an individual's professional excellence, reflexive competence
allows reflexive activity to contribute to the best possible outcome. As a result, the processes of
personal growth are guaranteed, exposing the creative potential of job prospects [12].

Several elements make up the structure of pedagogical reflection: - reflective component
concerning organizational-regulative aspects, goals, tasks, and norms of pedagogical activity;
- reflective component concerning communicative aspects, social interactions, interpersonal
relations, and various socio-psychological phenomena; - reflective component concerning
cooperative aspects, ways and means of forming successful relationships with students; -
reflective component concerning educational-intellectual aspects; - motivational and personal
aspects, reflective reflection regarding the psychological qualities of the teacher's personality,
his motives, goals, and attitudes.

According to H.B. Garrido, in order to meet the demands made on all levels of professional
training, basic science education has been and continues to be a research area that unites all
cultures, all of which, in one way or another, orient and direct their students toward acquiring
the bare minimum of skills required to advance to professionally in accordance with market
demands [13].

Due to Iglesias-Sobero, the reflective approach provides teachers’ work with more assurance
by nourishing it with workable materials. With this method, teachers can take a critical look at
their attitudes, beliefs, and methods of instruction. This enables them to recognize circumstances
that require alterations, reformulations, and enhancements, so as to establish a link between
individuals, occurrences, and the institutional, social, and cultural environment.

Self-evaluation aids in problem solving, goal achievement, and meeting the demands of a
society-focused education. Reflection aims to build a bridge between the subject and its context.
‘Professional competence requires a good capacity for reflection, which can occur at any time in
relation to a conflictive, unique, uncertain or extraordinary scenario [14].

Since it necessitates a methodical examination of their work and research on their
professional issues from many didactic vantage points, reflection is an effective instrument in
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both the practice of teaching and the professional growth of teachers. Through ongoing practice
revision, the reflective teacher is willing and able to address the tensions that arise in their
professional life.

Scholars M.B. Navaro and P.F. Martinez claim that the teacher is a practical professional,
as evidenced by his quick decision-making, ability to deal with practice-related difficulties,
and belief in the significance of actions in the face of success. Therefore, it is advantageous
to approach a teacher's professional development as a process of developing reflective habits,
learning from his actual teaching experience, and developing new behavioral patterns that
enable him to resolve the problems that inspired his analysis [15].

Being aware of one's own thought processes and taking into account outside sources are
necessary for being a reflective teacher; transparency in this process helps. Reflective teaching,
then, involves thinking back on one's instruction to develop a judgment on the efficacy of
instruction and the outcomes for students. It is predicated on and demands that one examine
their beliefs of teaching and learning, how well these theories fit the classroom, and how critically
they evaluate the experiences of students, teachers, and the class as well as their triumphs and
failures [16].

Shawn R. Simonson, Megan Frary, and Brittnee Earl in their article ‘Teaching Excellence
through Mindful Reflection’ consider that gathering information about teaching and learning,
analyzing it critically, and drawing conclusions about teaching and learning are all part of being
areflective teacher. Gathering, documenting, and evaluating the events that transpire during the
planning and execution of a course enables the instructor to progress from merely imparting
knowledge to comprehending and molding their instruction and the educational journey of
their students [17].

Comprehending the student experience enables the educator to make knowledgeable,
suitable, and beneficial pedagogical, interpersonal, and teaching choices [18].

For teachers to grow professionally and be effective in the classroom, reflexivity is essential.

The following are some crucial facets of reflexivity's function in education:

1. Self-awareness: Through reflexivity, teachers can become more conscious of their own
prejudices, assumptions, values, and beliefs that may affect the way they teach. Teachers can
make better decisions and modify their approach to better meet the requirements of their
pupils by having a better grasp of their own viewpoints.

2. Constant improvement: Through reflexivity, educators can evaluate the efficacy of their
methods, consider how they might be improved, and make the required changes to improve
the learning results for their students. It motivates educators to ask mentors, students, and
colleagues for feedback so they can keep refining their teaching strategies.

3. Critical thinking: Critical self-reflection is a component of reflexivity, and itaids educators in
thoughtfully and impartially analyzing their choices, behaviors, and beliefs. It enables teachers
to investigate novel concepts, challenge accepted wisdom.

4.Relationship building: Teachers can forge closer bonds of trust, empathy, and understanding
with their pupils by practicing reflexivity.

5. Professional development: Teachers' continuous professional development is greatly
aided by reflexivity. They can pursue chances for professional growth, participate in lifelong
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learning, and stay up to date on the latest developments in education thanks to it. Teachers can
continually improve their abilities and knowledge to become more successful instructors by
engaging in self-reflection and self-evaluation.

The review of literature on the reflexivity made it possible to conclude that teachers’ reflexivity
plays a variety of roles that are crucial to encouraging reflective teaching practices, advancing
student learning, and advancing the quality of education as a whole. However, despite many
published works on the issue of reflexivity, the development of reflexivity skills of prospective
teachers is still not sufficiently considered. Therefore, we decided to investigate the reflexivity
level of prospective teachers, as their further development depends on their level of reflexivity.
The research question guiding this study is as follows: “To what extent is the reflexivity level of
prospective teachers developed?”

Research Methodology

The empirical part of our research was carried out at L.N. Gumilyov Eurasian National
University. Forty-eight students majoring in “Pedagogy and Psychology” and “Two Foreign
Languages” participated in the study.

We used A.V. Karpov's methodology (survey) for assessing reflexivity to conduct diagnostics
and ascertain the future teachers’ level of pedagogical reflection formation [19]. This survey
was aimed at measuring the degree of the reflexivity level among students. The survey was
disseminated via Google Forms. The survey consists of 27 questions presented as scales with
response options varying from “absolutely wrong” to “absolutely correct”.

Survey participants were asked to rate how closely each statement relates to their typical
behavior as part of the research. They selected the option in the answer form that best represents
typical behavior for each judgment and marked it. A seven-point grading system was used to
assess judgments (1 absolutely correct, 2 absolutely wrong, 3 correct, 4 don’t know, 5 rather
correct, 6 rather wrong, and 7 absolutely wrong).

Results and discussions

It can be seen from Table 1 that after reading a book, the majority of students (41,7%)
strongly think that they should talk about it with someone. This pattern is seen through other
answers where “correct” and “rather correct” both got 20,8% of responses.

There is a different pattern when it comes to the second question. While 29,2% of respondents
rather agree with sometimes saying the first thing that comes to mind, 20,8% actually think this
is a wrong statement. Overall, with answers such as “absolutely wrong” and “rather wrong”
getting 16,7% and 12,5% respectively, it can be said that students are thoughtful when it comes
to forming responses to questions.

This statement is proved in the next question, where 25% of students strongly agree that
they usually mentally plan the upcoming business call. 20,8% for “correct” and 25% for “rather
correct” again shows the necessity for planning beforehand.
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Table 1
Distribution of answers
Statement absolutely | absolutely | correct | don’t | rather | rather | wrong
correct wrong know | correct | wrong
After reading a good book, 41,7 4,2 20,8 8,3 20,8 4,2 -
[ always think about it for a
long time afterwards; want
to discuss it with someone
When someone suddenly 8,3 16,7 8,3 4,2 29,2 12,5 20,8
asks me something out of the
blue, I can say the first thing
that comes to my mind
Before picking up the 25 4,2 20,8 4,2 25,0 12,5 8,3
business call, I usually
mental plan the upcoming
conversation

Students seem to be reflexive when it comes to making mistakes as 29,2% of them chose
“rather correct” and 20,8% chose “absolutely correct” for the statement “After making a mistake,

[ can’t get it off my mind”.

More than half of the respondents, as shown the in Table 2, are relating to the idea of tracing
back to the beginning of the thought process in their minds. Despite that, 20,8% chose “don’t
know” as an answer that may be a sign of incomprehension of their own thought process.

There is also a split in answers when it comes to the third statement. Most of the respondents
tend to stay positive and rather not think about difficulties of a task while starting it.

Table 2
Distribution of answers
Statement absolutely | absolutely | correct | don’t | rather | rather | wrong
correct wrong know | correct | wrong
After making a mistake, | 20,8 4,2 16,7 8,3 29,2 8,3 12,5
can’t get it off my mind
When I think or have a 4,2 12,5 29,2 20,8 20,8 12,5 -
conversation with someone,
I sometimes start to wonder
what was the trigger for the
thought trace
When starting a difficult 4,2 16,7 16,7 12,5 25 8,3 16,7
task, I try not to think about
upcoming difficulties

Details are as much as important for respondents as the final goal of an activity, with people
choosing all of the “wrong” options as top choices.
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Even though the top choice for the second statement is “wrong” with 29,2%, there is a pretty
even distribution between all of the answers. It shows us the difference in how people process

others’ emotions.

At the same time respondents tend to be putting themselves in another person’s place as it’s
shown in Table 3. With that, all 3 variants of “correct” options are most popular choices.

Table 3
Distribution of answers
Statement absolutely | absolutely | correct | don’t | rather | rather | wrong
correct wrong know | correct | wrong
The main thing for me is to - 16,7 12,5 12,5 16,7 20,8 20,8
visualize the final goal of my
activity, details are secondary
to me
Sometimes [ can’t understand 16,7 16,7 12,5 20,8 - 20,8 29,2
why someone is upset with
me
[ often put myself in another 16,7 12,5 16,7 12,5 33,3 4,2 4,2

person’s place

There is a significant number of respondents (more than 50% in total) who are relating to
the idea of visualizing the progress of upcoming work, with only 8,3% of people who chose
“absolutely wrong” as an answer.

Planning an e-mail in advance seems to be not so common among students as 20,8% and
16,7% chose “wrong” and “absolutely wrong” respectively.

Reflecting on failure or thinking about the reasons that caused them, again, seems like a rare
concept among respondents. This idea comes from the fact that more than 50% of people chose
variations of “wrong” option as it's seen in Figure 1.

Figure 1. Distribution of answers
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Buying something expensive is more of a rationalized thought for some respondents as it’s
seen on Figure 2. 25% of them are disagreeing with the fact that buying something expensive
comes off as easy, while 20,8% chose option “correct”. Overall, there is a pattern of rather
disagreement with the statement.

Respondents show a decent level of reflexivity when it comes to going over ideas in their
minds as 37,5% of them chose option “correct” and 16,7% of them option “absolutely correct”.

Worries about future are definitely present as only 12,5% of respondents in total chose
options “absolutely wrong” and “wrong”.

Figure 2. Distribution of answers

There is a common disagreement with acting with the first thought in mind as “rather wrong”
and “wrong” are top choices with 29,2% and 20,8% respectively. Despite that, there is 8,3% of
respondents who strongly agree with the statement.

Even though there is rather a disagreement with acting impulsive as shown in the previous
question, more than 50% of respondents are agreeing with sometimes making thoughtless
decisions.

[tcan be seenin Figure 3 that people are likely to continue mental conversations in their heads
as again, more than 50% of people relate to the statement with different levels of agreement.
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Figure 3. Distribution of answers

An interesting pattern is shown in the next question as “correct” and “wrong” got the same
number of answers - 20,8%. This shows that respondents are divided on the opinion of blaming
themselves when having a conflict.

Survey displays that respondents are cautious when it comes to making a decision, as they
chose “rather correct”, “correct” and “absolutely correct” as top choices for the second statement
in Figure 4. Additionally, there is only 4,2% of people strongly disagreeing.

The third statement on the bar plot caused confusion among students as “don’t know” is the
top choice with 29,2% of answers. This means that respondents are not able to fully process

whether the cause of conflict was because of their own inability to predict others’ reactions.

Figure 4. Distribution of answers
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Both “absolutely correct” and “rather correct” got 20,8% with people agreeing on the fact
that they have mental dialogs with people whenever they think of a conversation with them.

There is a strong disagreement that comes to the statement “I try not to think about what
kind of thoughts and feelings are caused by my actions among other people” as “rather wrong”
and “wrong” got 25% of responds, while “absolutely wrong” got 12,5%. It shows that most of
the respondents tend to think about the consequences of their behavior.

Lastly to Figure 5, 37,5% of people are agreeing with considering other’s feelings before
making a remark to them. It confirms previous statements, as only 8,3% of people disagree with
this question.

Figure 5. Distribution of answers

Respondents tend to focus on a difficult task, even when they are doing other things as 41,7%
and 20,8% chose “rather correct” and “correct” as an answer (Figure 6).

Additionally, to that, students are likely not to consider themselves guilty after an argument.
Thus, 33,3% of respondents think that statement is “rather wrong”. Despite that, both “correct”
and “wrong” got the same percent of answers - 16,7.

25% of respondents do rarely regret something they said, while 16,7% of them agree with
the statement. The uneven distribution displays the split between students, where 12,5% show
strong disagreement.
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Figure 6. Distribution of answers

The survey results reveal that students demonstrate a moderate to high level of reflexivity.
They tend to show thoughtful behaviors such as discussing books after reading, mentally
planning tasks, and reflecting on their mistakes. This tendency towards reflection is supported
by their responses indicating that they often consider the progress of their work and visualize
future tasks. However, there are nuances to consider when it comes to the level of reflexivity.
While many students think deeply about their actions and their impact on others, a significant
portion also admits to occasional impulsivity and thoughtless decisions.

According to the results, students try to put themselves in others' person shoes, which
suggest such concepts as empathy and social awareness. Despite this, there is a notable split in
how they perceive their own fault in conflicts.

This mixed pattern highlights the complexity of reflexivity. We can say that that individual
differences play a significant role in how students engage in reflective thinking.

The purpose of Karpov’s Reflexivity Questionnaire is to assess an individual's and, in our
example, future teachers' degree of reflexivity growth. In this context, reflexivity is defined
as the capacity for introspection, self-criticism, awareness of one's own behaviors, ideas, and
emotions, as well as the ability to learn from past experiences and apply those lessons to one's
future endeavors. A variety of questions in Karpov's reflexivity questionnaire are designed to
evaluate different facets of this psychological trait. The questionnaire's answers were useful in
assessing how capable future teachers are of critically evaluating their own behavior, assessing
their emotions and ideas, and generally being self-aware and self-improving.

Some affirmative remarks could point to future teachers' reflexivity:

1. After reading a good book, [ always think about it for a long time afterwards; want to
discuss it with someone - This could suggest a desire to learn and acquire new knowledge.
Future teachers may be more likely to pick up and implement new skills in the classroom if they
actively examine the literature they read.
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2. Usually, when I have something in mind, I go over ideas in my head, referring the details and
considering all options. - It demonstrates the capacity for reflection and information analysis, which
is beneficial for lesson planning, making decisions, and reflecting on one's own teaching methods.

3. Before making a decision I always try to consider carefully and weigh up - this indicates
a methodical approach to decision-making, which could be crucial for efficient classroom
management, the choice of instructional strategies, and the evaluation of student performance.
Generally speaking, analytical thinking, self-criticism, a willingness to learn and improve oneself,
and a reflexive personality may be essential characteristics for future teachers.

Conclusion

A key component of prospective teachers' professional development is the development of
reflexivity, which makes them more knowledgeable, capable teachers who can adjust to changing
circumstances and enhance their work over time. Therefore, a key element of future teachers'
professional development and effective pedagogical practice is the development of reflexivity.

After analyzing the existing situation, we provide several recommendations for future
teachers' reflexivity development:

1. Practice reflection while engaging in pedagogical practice: it's critical to incorporate hands-
on activities that encourage reflection in future teachers. They ought to be able to evaluate their
methods of instruction, their relationships with students, their responses to the lessons, etc.

2. Use portfolios: encourage the development of portfolios so that future teachers can keep
tabs on their development as professionals, store samples of their work, and journal their ideas
and reflection.

3. Hold talks about scenarios from actual teaching experiences or cases where future teachers
can assess difficult circumstances, reach decisions, and take into account different strategies.

4. Mentoring and feedback: give future teachers the chance to collaborate with seasoned
mentors who can offer guidance and support in the development of reflective abilities.

5. Reflective seminars and group discussions: plan frequent workshops or gatherings where
future teachers can talk about their ideas, experiences, and questions.

6. Make use of active learning techniques: make use of active learning techniques including
projectassignments, case discussions, role plays, etc. These techniques can encourage introspection
and assist aspiring educators in comprehending how to put their knowledge into practice.

7.Facilitating self-reflection: future teachers are advised to maintain self-reflection notebooks
where they can document their ideas, perceptions, challenges, and successes throughout their
practice of teaching and learning.
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K.E. U6parumogal, I.3. Taxkutora?, I'T. Ypa3z6aera?, I.E. U6parumoBa*
JLH. I'ymunes ambindarsl Eypasus yammeolk yHusepcumemi, Acmana, Kasakcman

PedieKcuBTIIiK 60/1alIaK MyFadiMAaepAiH ’KeKe pecypchl peTiHae

Angarna. PedsieKCcHUBTIIIKTI Gos1alak mearorrep YiliH XKeKe pecypc peTiHe 3epTTey OyJ MaKa-
JIaHbIH, Heri3ri Macesieci 60Jibln TabbLIabl. PeduiekcUBTINIK oHe pedJiekcust yFbIMJapbl KapacThl-
PBLIbII, 60J1alIAK, 1e/JarorThIH, MaHCabbl YIIiH pedJIeKCUBTIIIKTIH MaHbI3/bLJIbIFbI aTall KOPCETIITEH.
Makanazga JI.H. 'ymuneB atbinaaFbl Eypasus yAITThIK YHUBEPCUTETIHIH 60J1allIaK eiarortepidiy ped-
JIEKCUBTIJIITiH 6aFasaraH A.B. KapnoBTbIH cayasiHaMacCbIHbIH HOTH:KeJiepi Typasibl 6asgHAa bl

’Kac oxpITywmbLIap apacblHAA KUi Ke3JeceTiH pedJiekcus AeHreinsepi MeH oJiapAblH, pedJiek-
CUBTIJIIK JleHreli apaceiH/a 6aiyanbic 6ap. Makasa aBTopJiapel 3epTTey 6apbIChIHbIA GoJallak, me-
Jarortepaiy pedJieKCUBTIJIITiHIH KaJ/Mbl KaFlalblH, OHbIH, JaMy JeHreliH aHbIKTa/Jbl. ABTOpJap
pedJIeKCUBTIJIIKTI XeKe pecypc peTiH/e KapacThIphll, AaMy AeHTeliH 6aFajiayFa apHajifaH pedJiek-
CUBTI/IKTI 3epTTey AUAarHOCTUKACKIH XKYPri3Ai. 3epTTey/ie 0Cbl TaKbIpbIN 60MBIHILIA Heri3ri uaesaap
MeH aHbIKTaMaJjap aHbIKTaJIblll, OTAHABIK JXoHe LIeTeN/iK 3epTTeylliep/iH eHO0eKTepiH Ta/lJaHblII,
*KasInblLIaHFaH. Makasiaia 6oJallak neJarortep yiliH jKeKe Kypast peTiHe pepeKCUBTINIIKTIH epeKIie
KacueTTepi fe eckepingi. Bys sepTTeyaiy HoTHXKeepi cTyaeHTTepAIH pedieKCUBTIJIK Jjopexeci opTa-
11a/]aH KOFapbIFa JIefiH, COHbIMEH KaTap pedeKCUBTINIK AapexeciHe KAThICThI GipKaTap Macesesep
6ap ekeH/jiriH kepceTTi. CTyAeHTTep/liH Kol 66J1iri anbbIpT apeKeTTep K9HE achIFbIC TAHAAY XKacaca
Jla, Kkebici e3/iepiHiH ic-apekeTTepi TypaJibl KaHe 0Jap/iblH 6acKa ajflaM/JapFa KaJjal acep eTeTiHAIri
TypaJibl MYKUAT OWJIaHaZbl.

TyitiH ce3aep: pedekcus, pepJIeKCUBTIJIK, KeKe pecypc, 6oJaliak MyFaaiMaep.

K.E. U6parumoga?, I.3. Taxxurtora?, I'T. Ypa3z6aera?, I.E. U6parumoBa*
Eepa3zulickuli HayuoHa1bHbIl yHU8epcumem um. JLH. l'ymunesa, Acmana, Kazaxcman
Ped ieKCMBHOCTD KaK JIMYHOCTHBIN pecypc GyAyIIMX yunTeaei

AHHoOTanuA. llesb cTaTby 3aK/I04aeTCsl B U3yYeHUH pedIeKCMBHOCTH KaK JIMYHOCTHOIO pecypca
O6yaylux yuuTesiel. B craTbe npe/cTaBiieHbl NOHATUSA pedJieKcMU U pedIeKCUBHOCTH, a TaKXe oIpe-
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JleJIeHO 3HaueHue pedJIeKCUBHOCTHU JJIsl Kapbepbl OYAyIIero yuyuTess. ABTOpaMH CTaTbH Npe/CTaB-
JIeHbl pe3yJIbTaThl IPUMeHeHUs1 METOAUKY, IpeAsioxkeHHON A.B. KapnoBbIM, B X0/je KOTOPOTO OLleHU-
Baslacb pedJIEKCUBHOCTb OYyAyIIMX MpenojaBaTesed EBpa3uiickoro HallMOHAJIBHOIO YHUBEPCUTETA
nmenu JI.H. l'ymuneBa.

OnucaHa cBsI3b MeX/ly ypoBHeM pedJIeKCUU, XapaKTePHbIM JJis1 MOJIOJbIX YU TeNel U UX YPOBHEM
pedsekcuBHOCTU. Onpe/iesieHUe TeKYLero COCTOSIHUS BOINpOCa MCCIeloBaHUSA SIBJIsETCS HeOOX0AU-
MBIM YCJIOBUEM €r0 aKTya/IbHOCTH. ABTODPBI CTaTbU OL€HUJIM, HACKOJIbKO pa3BUTa pedeKCUBHOCTDb Y
OyyLMX yYUTeNel, U NIPOaHaIM3UPOBaJIM TeKylllee COCTOSIHHUE.

ABTOpBI JaHHOH CTAaThH MPOBEJIH ONMpoc “/[uarHocTuka pepJIeKCUBHOCTH CpeAy CTYAEHTOB, Oyay-
IIUX YYUTEsEeHN, LeJIblI0 KOTOPOro GbLJIO OLEHUTDh YPOBEHb PA3BUTHS TaKOW JUYHOCTHOM 4ePThl, KaK
pediekcuBHOCTb. MeTOAMKA HCC/Ie/J0BaHUS OCHOBAaHA Ha aHa/M3e U 060611 eHUH paboT 3apy6erKHbIX
CIeLIMaIMCTOB 10 JaHHOM TeMe, B KOTOPBIX BbISIBJIEHbI OCHOBHBIE H/IEU U ONlpeJiesieHus. B ctaTbe Tak-
Ke YYUTBHIBAIOTCSl YHUKa/IbHble KauecTBa pedIeKCHBHOCTU KaK JJMYHOCTHOTO UHCTPYMEHTA OYAyIHX
yunTesied. Pe3ysbTaThl 3TOr0 MCCIeJ0BaHUsA IOKA3bIBAIOT, YTO yPOBeHb pedIeKCUBHOCTH CTYAEHTOB
BapbUPYeETCs OT CPEJHErO A0 BBICOKOIO0, a TAKXKE €CTh HEKOTOPbIE TOHKOCTH, KOTOPBIE CAEyeT YuH-
ThIBaTbh OTHOCUTEJIBHO CTeleHU pedeKTUBHOCTU. XOTs 60JIbILION NPOLEHT CTYLEeHTOB IPU3HAET, UTO
MHOT/]a OHU JIeHUCTBYIOT UMIYJIbCUBHO U JieJIAl0T HeO6[yMaHHbIA BbIOOP, MHOTHE TaKXe TIATEJTbHO
pPa3MBIILJISIOT O CBOUX JeWCTBUSAX U 0 TOM, Kak OHHU BJIMAIOT Ha IPYTUX JIOJeH.

KioueBsle cs10Ba: pedJiekcus, pedieKCUBHOCTD, TUYHBIN pecypc, 6yAyliue yUuTes.
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