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Abstract. The impact of emotional intelligence (EI) is currently being
explored across diverse scientific fields, including education, psychology, and
even robotics. In the information age, key competencies such as self-awareness,
motivation for achievement, effective communication, and the ability to learn
a foreign language have become increasingly important. Successful language
learners are distinguished not only by cognitive abilities but also by motivational
traits, including a positive task orientation, perseverance, a desire for success,
and a tolerance for ambiguity. Emotional intelligence is therefore considered
one of the most significant components of the educational process, influencing
personal development, learning outcomes, and the formation of intercultural
communicative competence.

The purpose of this research is to analyze scientific literature on EI, examine
its impact on foreign language acquisition, and determine its role in developing
students’ intercultural communicative competence. Students’ emotional
intelligence was assessed using N. Hall’s methodology, which consists of five
scalesand thirty items. The article also describes elicitation techniques, cognitive
and socio-affective strategies, and other methodological approaches used in the
development of EI within foreign language teaching.

Theresults demonstrate thatemotional intelligence has a positive influence on
students’ motivation and foreign language learning, supporting the integration
of EI development into modern language education.
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Introduction

Human intelligence comprises both intellectual and emotional components. Approximately
20% of life success is attributed to the intellectual quotient (IQ) (Hai et al., 2021), whereas
up to 80% is linked to the emotional quotient (EQ) (Goleman, 1995). Individual differences in
self-awareness and empathy substantially influence daily functioning, mental flexibility, and the
learning process (Dae & Bo, 2021). Interpersonal communication is a key factor in developing
intercultural understanding in a globalized world (Pshenko et al., 2011). Since language is an
integral part of culture, foreign language learning plays a central role in shaping personality,
attitudes, and cultural values, simultaneously acting either as a barrier or as a bridge in cross-
cultural communication (Miroslav & Tomislav, 2020). Intercultural communicative competence
thus enables learners to understand divergent perspectives and engage effectively in social
relations across cultures.

Emotional intelligence (EI) has been shown to contribute to problem-solving, interpersonal
relationships, and effective functioning in international contexts (Andrzej etal.,, 2020). Empathy,
as a component of EI, also helps reduce prejudice and blind trust (Arti et al., 2021). In our
research, El and foreign language learning are conceptualized as complementary elements that
jointly contribute to the development of intercultural competence. While 1Q is traditionally
associated with academic performance, El is increasingly recognized as essential for meaningful
communication, particularly in multilingual and multicultural environments. Language learning,
which involves emotional challenges such as anxiety or frustration, requires learners to regulate
emotions, maintain persistence, and develop interpersonal sensitivity. Therefore, promoting EI
in foreign language education is crucial for academic resilience and intercultural sensitivity.

The research problem arises from the insufficient integration of EI into foreign language
teaching methodologies, which results in reduced student motivation and underdeveloped
communicative and intercultural skills. This issue is especially evident in sports academies,
where emotional resilience and teamwork are essential for student success. Hence, the study
addresses the gap between cognitively oriented teaching approaches and the emotional
demands of multicultural communication.

This study aims to examine the role of emotional intelligence in the foreign language classroom
and to determine its significance in the development of students’ intercultural communicative
competence.

Research Questions

1) How does emotional intelligence manifest in foreign language classrooms among sports
academy students?

2) To what extent does emotional intelligence influence students’ motivation and engagement
in language learning?

3) Howdoesthe development of emotional intelligence contribute to students’ intercultural
communicative competence?

4) Which components of emotional intelligence (e.g., self-motivation, empathy, emotion
management) are most sensitive to pedagogical interventions?

Hypothesis

The implementation of targeted activities for emotional intelligence (EI) development—
such as emotional diaries, role-playing exercises, and socio-affective strategies—within
foreign language classes will result in statistically significant improvements in students’ EI
levels (particularly self-motivation and empathy) and enhance their language proficiency
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and intercultural communicative competence, with p < 0.05 for key differences between
experimental and control groups.

Scientific Novelty

The novelty of this study lies in the integration of emotional intelligence development into
foreign language learning, specifically within a sports academy context, an area that has been
insufficiently studied. Unlike prior research focusing on general education, this study applies
targeted El interventions (emotional diaries, cooperative games, role-plays) to first-year sports
students, demonstrating measurable improvements in emotion management and empathy (p
< 0.05). This approach bridges pedagogy, sports psychology, and intercultural competence,
providing new empirical insights into how EI can enhance both language acquisition and
intercultural communication in specialized educational environments.

Literature Review

In the past five years, emotional intelligence (EI) has been extensively researched across
multiple scientific fields. For instance, the JSTOR database includes approximately 2800 articles
in ten different languages, 300 of which relate to education, while ScienceDirect contains
approximately 23 000 articles in four languages, about 5500 of which are in the social sciences.

The concept of intelligence has been considered since antiquity. Philosophers such as
Plato and Aristotle examined the nature of human intellect, while psychologists, including
L.S. Vygotsky, P.B. Gannushkin, and ]. Piaget, investigated its development and role in human
behavior (Bryazgalov, 2004). Intelligence is commonly defined as the capacity to perform
complex tasks on a psychological basis, influencing both personal development and societal
functioning. The term derives from the Latin word for mind or consciousness and has evolved to
encompass different types of intelligence, including social, emotional, and cultural intelligence
(Joanna, 2020). These forms of intelligence are closely linked to interpersonal relationships and
social adaptation.

Emotional intelligence gained prominence in scientific discourse following the work of D.
Goleman, ]. Mayer, P. Salovey, C. Caruso, and Sitarios. They define emotion as an organized
mental response to events, encompassing physiological, experiential, and cognitive components,
whereas Sternberg conceptualized intelligence as the ability to select, form, and adapt to
specific environments relevant to human life. The term “emotional intelligence” first appeared
in 1966 (Jennifer, 2008) and has been further refined since the 1990s. According to F. Moradiha,
El is a form of emotional information processing that enables individuals to accurately assess
their own and others’ emotions, communicate them effectively, and adapt flexibly to emotional
contexts.

Research has explored the role of EI in various domains, including education (Aye Rizvandi
et al., 2020), online learning readiness (Ahmed M. Alenezi, 2020), healthcare and business
(Joanna, 2020), sports achievement (Miroslav et al.,, 2020), adolescent development (Maite,
2020), robotics (Faruk & Stanislav, 2024), and the prevention of bullying or cyberbullying.
D.B. Akhmetova, in her dissertation, emphasized that EI is one of the most crucial components
of the educational process, alongside knowledge and pedagogical methods. While emotional
intelligence alone does not guarantee success (Aye et al., 2020), it provides significant
opportunities for the development of positive personal traits.

Numerous methods exist for assessing EI, including the Lucina Method (D.V.), McCrae-
Costa, N. Hall, Belyaeva S.A., Salovey, Mayer, and Goleman. Each method offers distinct features
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and scales. For this study, N. Hall's emotional intelligence test was selected, as it is based on
Mayer and Salovey’s framework and evaluates both interpersonal relationships and emotion
management. One of its scales, self-motivation, was particularly relevant to this research,
given the central role of motivation in language learning. According to Penny Ur, the most
successful language learners are not necessarily those for whom language acquisition is easy;
rather, they demonstrate positive task orientation, ego involvement, a strong desire for success,
perseverance, high aspirations, and tolerance for ambiguity.

This study adapts Mayerand Salovey’s framework, as operationalized in N. Hall’'s methodology,
to the context of language education for first-year sports academy students, emphasizing self-
motivation and other EI components relevant to academic and social success. While prior
research links EI to sports performance (Aye et al., 2020) or online education outcomes (Ahmed,
2020), few studies examine its integration with intercultural competence (e.g., Sandra, 2016).
This highlights a gap in empirical data regarding EI in specialized educational contexts such as
sports academies, which the present study seeks to address through an experimental design.

Materials and methods

The study involved first-year students from the Academy of Sports and Tourism, aged 18-
19 years, including both male and female participants, with a slightly higher proportion of
males. At the beginning of the academic year, students were divided into two groups of thirty
participants each, based on their initial foreign language proficiency (elementary level). Group
assignment was randomized while accounting for initial language skills. The research context
also considered students’ adaptation to university life in a sports academy, where teamwork,
discipline, and competitive motivation are essential.

Assessment of Emotional Intelligence

Emotional intelligence (EI) was measured using a paper-based questionnaire adapted
from N. Hall's methodology, consisting of five scales and thirty items: self-motivation (free
regulation of mood), empathy, emotional awareness, management (sensitivity/indifference),
and recognition of others’ emotions. Responses were scored as follows: completely disagree =
-3, mostly disagree = -2, partly disagree = -1, partly agree = +1, mostly agree = +2, fully agree =
+3.

Partial EI levels were classified according to subscale scores:

1)High level: 14 and above

2)Medium level: 8-13

3)Low level: 7 and below

Overall El levels were determined using total scores:

- High EI: 270

- Average EI: 40-69

- Low EI: <39

The reliability of the questionnaire for this sample was confirmed using Cronbach’s alpha,
yielding o = 0.82 overall, with subscale alphas as follows: emotional awareness = 0.78, managing
emotions = 0.75, self-motivation = 0.85, empathy = 0.81, managing others’ emotions = 0.79.

Intervention Program

A structured program aimed at developing EI within foreign language learning was
implemented over eight months (September-April), including at least 25 targeted sessions
integrated into the standard curriculum. The program consisted of three modules:
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1) Development of Self-Awareness and Self-Regulation. Activities: keeping an emotional
language diary, reflective tasks after each lesson, self-encouragement techniques, anxiety
reduction strategies (musical pauses, breathing exercises)

- Format: individual

- Frequency: once a week

2) Formation of Empathy and Communication Skills. Activities: role-play exercises,
discussions of ethical dilemmas, perspective-taking tasks, pair and small-group work

- Format: group

- Frequency: every two weeks

3) Socio-Emotional Strategies in Language Learning. Activities: cooperative games (e.g.,
“What’s My Line?”, “Grab Realia”, “Blockbusters”), problem-solving tasks, debates in a foreign
language, discussions on cultural differences.

- Format: mixed (individual and group)

- Frequency: 1-2 times per month

Control of External Factors

To account for external influences (e.g., anxiety, motivation, social environment), pre- and
post-test surveys measured baseline anxiety (adapted State-Trait Anxiety Inventory) and
motivation (Academic Motivation Scale). Groups were statistically matched on these variables
(p > 0.05). Weekly logs tracked environmental factors; however, full isolation from external
influences was not possible. Limitations related to these factors are discussed below.

Results

The study’s pre-test results indicated no significant differences between the experimental
and control groups. Both groups exhibited a low level of emotional intelligence (EI) in 36.6%
of participants. The medium level was observed in 40% of the experimental group and 36.6%
of the control group, while the high level was 23.3% and 26.6%, respectively (Figure 1). When
examining the five El scales, the “managing emotions” scale showed the lowest scores (53.3% of
students), whereas self-motivation scores were higher (43.3%), and empathy was at an average
level.

20
16
12
8
0
Emotional awarene Manss aging your emotionSself — motivation Empath Many aging emotions of other people
B Experimental group  H Control group
Figure 1. Pre-test results of EI
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During the academic year, students participated in a structured program aimed at developing
El alongside foreign language instruction. Formative assessments were conducted in each
lesson, and at the end of the term, students completed vocabulary and grammar tests and four-
skills tests (pronunciation, writing, listening, and reading). Elicitation techniques proposed by
Penny Ur (questions and answers, true/false, multiple choice, gap-filling, matching, dictation,
cloze, transformations, translation, essays, and monologues) were used in formative tasks.

Students reflected on motivational aspects of learning, tracked their progress, and engaged
in self-assessment. Games and cooperative activities—such as What's My Line?, Grab Realia,
Blockbusters, and Tennis Elbow Foot—were integrated to enhance memory, vocabulary
retention, and self-confidence. Specific activities, such as How Special Am [?, encouraged
students to describe themselves using adjectives, reflect on personal strengths, and explore
shared qualities with peers. Additionally, learning strategies included self-monitoring, cognitive
strategies (note-taking, deduction, imagery, contextualization, elaboration, inferencing), socio-
affective strategies (cooperation, clarification questions), and affective strategies (anxiety
reduction with music, self-reward, emotional checklists, language diaries). Exercises for
emotional flexibility emphasized process-oriented thinking, learning from mistakes, and
gradual improvement.

Post-Test Results

Post-test results revealed differences between the experimental and control groups (Table
1). In the experimental group, low EI scores decreased to 26.6%, medium scores increased to
46.6%, and high scores remained at 26.6%. The control group showed a decrease in low scores
to 30%, medium scores rose to 43.3%, and high scores remained at 26.6%. Compared with pre-
test results, the experimental group showed a 10% decrease in low-level El, a 6.6% increase
in medium-level, and a 3.3% increase in high-level EI. In the control group, low-level scores
decreased by 6.6%, medium-level scores increased by 3.3%, and high-level scores remained
unchanged.

Table 1. Post -test results of Emotional intelligence

Scales Level Experimental group Control group
Number of SS % Number of SS %
Emotional High 10 33.3 10 33.3
awareness Medium 11 36.6 11 36.6
Low 9 30 9 30
Managing your High 7 23.3 4 13.3
emotions Medium 12 40 13 433
Low 11 36.6 13 43.3
Self - motivation | High 13 43.3 13 43.3
Medium 11 36.6 11 36.6
Low 6 20 6 20
Empathy High 6 20 5 16.6
Medium 14 46.6 13 43.3
Low 10 33.3 12 40
Managing the High 10 33.3 8 26.6
emotions of Medium 12 40 10 33.3
other people
Low 8 26.6 12 40
244 2026, Ne1 (154) Gumilyov Journal of Pedagogy
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Analysis of individual scales indicated that self-motivation demonstrated the greatest
improvement in the experimental group (43.3% high), followed by empathy and managing
others’ emotions. The “managing emotions” scale showed smaller but statistically significant
improvements (p = 0.032). Statistical analysis (Student’s t-test) revealed significant differences
between the experimental and control groups in the scales of emotion management (p =
0.032) and empathy (p = 0.041). Other scales showed positive trends but were not statistically
significant: self-motivation (p = 0.058), emotional awareness (p = 0.074), and managing others’
emotions (p = 0.061). Sample size was n = 30 per group; 95% confidence intervals were
calculated, and power analysis confirmed adequacy.

Impact on Language Proficiency

Pre-test mean speaking scores were 45/100 (elementary level). Post-test results showed
improvements: the experimental group scored 62/100 (elementary+ to pre-intermediate, p =
0.028), while the control group scored 55/100 (p = 0.12). Vocabulary and grammar knowledge
increased by 15% in the experimental group (p < 0.05) and 8% in the control group. These
findings indicate that EI development positively affected language competence, as emotionally
intelligent students were better able to manage challenges and maintain motivation.

Additional Observations

Students with initially lower empathy and emotion management scores demonstrated the
greatest improvements, indicating that EI can be intentionally cultivated through pedagogical
strategies. Students also developed emotional literacy, including the ability to identify feelings,
recognize emotional triggers,and respond constructively to peers. Engagementand participation
increased: students asked more questions, assisted peers, and approached tasks with reduced
fear of failure. Activities involving group work, storytelling, debates, and role-playing were
particularly effective in fostering empathy, stress management, and intercultural skills.

Discussion

The findings of the present study provide empirical support for the hypothesis that emotional
intelligence can be intentionally developed through pedagogical intervention and that such
development contributes to improvements in language learning. The pre-test data revealed
that students in both groups began the academic year with generally low levels of emotional
intelligence, particularly in the area of emotion management. This is consistent with previous
research indicating that young adults, especially those entering demanding environments such
as sports academies, often struggle with emotional regulation and socio-emotional awareness
(Aye Rizvandi et al., 2020; Moradiha, 2019). The low initial scores also highlight the necessity of
addressing emotional skills as part of holistic education.

The post-test results demonstrated meaningful improvements in the experimental group,
especially in self-motivation, empathy, and management of others’ emotions. Self-motivation
showed the strongest growth, which is in line with theories of language learning that emphasize
the central role of motivation in sustaining effort and achieving communicative competence
(Ur, 1996). These results align with Thao et al. (2023), who emphasized the implications of
emotional intelligence for effective teaching practices in language learning, and Zhang (2023),
who explored its positive effects on foreign language speaking proficiency in university contexts,
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reporting similar gains in motivation and communicative skills. Increased self-motivation likely
enabled students to engage more persistently in language tasks, thereby indirectly supporting
gains in speaking proficiency, vocabulary, and grammar.

The statistically significant improvements in empathy and emotion management confirm
that these components of EI are particularly sensitive to structured experiential activities
such as role-play, perspective-taking, and cooperative games. These results align with studies
showing that empathy can be trained through social interaction and reflective practice (Sandra,
2016). Moreover, students’ improved capacity to recognize and regulate both their own and
others’ emotions contributes to a more supportive classroom climate, which has been shown to
enhance willingness to communicate and reduce foreign language anxiety.

Although improvements were observed across all EI scales, not all reached statistical
significance. This may be explained by the relatively short duration of the intervention, individual
differences in personality, and external social influences that cannot be fully controlled in
natural educational settings. The positive but non-significant trends nevertheless suggest that
larger samples or longer interventions could yield stronger effects, as suggested in similar
experimental research (Ahmed, 2020).

The observed gains in language proficiency strengthen the argument that emotional and
cognitive developments are interdependent. Students who demonstrated greater progress in EI
also showed better performance in speaking and linguistic accuracy. This supports the view that
emotionally intelligent learners are more capable of dealing with communication challenges,
managing anxiety, and maintaining engagement, all of which are critical for successful foreign
language acquisition. These findings extend existing research by showing that EI development
can benefitlearners in specialized contexts such as sports academies, where emotional pressure
and performance orientation are especially pronounced, echoing insights from Thao et al.
(2023) and Zhang (2023).

Additional classroom observations revealed qualitative changes in students’ behaviour,
including increased participation, willingness to take risks, and supportive peer interaction.
Such changes are consistent with the underlying mechanisms of socio-emotional learning and
provide further evidence that EI training influences not only measurable competencies but also
daily classroom dynamics and social functioning.

Overall, the results suggest that integrating emotional intelligence development into foreign
language instruction is both feasible and effective. This approach contributes not only to
improved language proficiency but also to students’ personal growth and readiness for social
interaction, which are essential competencies for academic and professional success.

Conclusion

This study highlights the crucial role of emotional intelligence (EI) in foreign language learning
and demonstrates its positive impact on both students’ linguistic competence and personal
development. The results show that learners who are able to recognize, regulate, and manage
their emotions achieve more successful outcomes in academic, social, and communicative
domains. Foreign language learning, in turn, supports not only communication skills but also
intercultural understanding, enabling students to act as effective mediators in multicultural
communication.
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The findings provide empirical evidence that EI contributes significantly to motivation,
engagement, and anxiety regulation in language learning, as demonstrated by statistically
significant improvements in key EI components (p < 0.05). Moreover, EI plays an important role
in the development of intercultural communicative competence through empathy, emotional
regulation, and effective interpretation of interpersonal meanings. These results are consistent
with research showing the relevance of El in diverse learning environments, including online
education, sports, adolescent development, and technological contexts.

Practical implications. The integration of EI training into foreign language curricula can
enhance both linguistic achievements and socio-emotional growth. Teachers should be
encouraged to create emotionally supportive classroom environments and to implement
activities that promote reflection, empathy, and authentic communication. Developing EI helps
learners acquire essential competencies such as tolerance, flexibility, and resilience, which are
increasingly important in global academic and professional contexts.

Limitations and future research. The study acknowledges several limitations, including
the influence of external factors such as adaptation to university life, individual psychological
differences, and the relatively short duration of the intervention. Future research should employ
longitudinal designs, larger samples, and advanced digital tools (e.g., online emotional diaries
or Al-assisted analysis) to further investigate the development and assessment of El in language
learning.

Overall, the study demonstrates that emotional intelligence is not a peripheral skill but a
central component of effective foreign language learning and intercultural communication.
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AxmeToBa, /I.b. (2014) 3MouMOHA/IbHBIN UHTEJEKT, KOMIETEHTHOCTb U CTpaTeru4ecKre o0ydeHusl.
AnMaTsl.

Bpssranos, 10.A. (2004) MupoBo33peHYECKOE M METOJI0JIOTHUYECKOe CoJepKaHHe NOHMMaHUs
WHTeJIJIEKTa, AKTOOE.

[Tmenko, K., borosro6osa, H., Hukosaesa, 10., Hyketaena, /l., bucenos, K. and Kronbaeera, I. (2011)
Mex/iyHapoiHble KOMMYHUKalLlUW: OCHOBHbIe HanpaBJieHUs1 U opmhl [International communications:
main directions and forms]. AnimaTbl: Kazaxckue sHITUKJIONEJUH.

CotozeH, /I. (2017) dMonMoHanbHas rUO6KOCTh. Kak HayduThCs pafioBaThCs llepeMeHaM U OoJyYUTh
VJIOBOJILCTBUE OT PaboThl U )KU3HU. MockBa: MaHHHU, UBaHOB 1 Depbep.

P.3. MyxnynoBa’, JI.O. Copcen6aeBa?, 3.C. PaxumonBa?®,
A.C. baspurrasiamoBa®, P.3. MyxnyioBa®
1 A6atl ambiHdaFbl KA3aK Y1mmulK nedazo2ukaablK yHugepcumemi, Aamamel, Kazakcmat
2 Cankm-Ilemep6ype I'ymaHumapvlK Kacinodakmap yHugepcumemiHiy Aaimamol gpuiuasl,
Asamamul, KazakcmaH
3*Kazak ya1mmblK Kbizdap nedazozukavlK yHugepcumemi, Aamamel, Kazakcmat
> Ne98 J)KBE mexkmen, Aamamubl, Kasakcma

IlleTeJ1 Ti/IiH OKBITY YPAiICiHAE CTYAEHTTEePAiH 3MOUMOHAIAbIK UHTE/JIEKTi/IepiH AaMBITY
CTpaTerusJjapbl MeH ajicTepi

AnjgaTna. IMouuAabIK UHTesieKTiH, (IU) acepi OyriHri TaHma 6iniMm, mcUxoJsiorHsl K9He TiMTi
POGOTOTEXHMKA CHUAKTBI GapJIbIK FBLIBIM cajlajlapblHAA 3epTTesyze. AKNApaTThIK FacklpAa 63iH-
631 TaHy, XKeTiCTiKKe JereH MOTUBALUSA, TUIMAI KapbIM-KaThIHAC )Kacay >XoHe ILleTeJs TiJIiH MeHrepy
epekuie MaHre ve 6osabl. Tingi coTTi MeHrepeTiH CTyAeHTTep TeK KOTHUTUBTIK KabisleTTepiMeH
eMeC, COHbIMEeH KaTap TallcbipMaJjiapFa IIO3WTHBTI Ke3Kapac, TabaHJIbLIbIK, KETICTIKKe YMTBLIY
*KoHe GeJirici3flikke TO3IM/I/IIK CUSKThI MOTUBALUSJBIK KaCHeTTepiMeH epeklieseHe/i. IMOLUSIbIK
WHTeJJIeKT 6iiM 6epy nponeciHiH Heri3ri Kypam/ac 6esikTepiHiy 6ipi 6061 TabbLIaAbI KoHE 6iiM
aNylibLIapAbIH TYJFaIbIK JaMyblHa, TIIAIK MaTepUaabl MEHrepy canacblHA KoHe MaJleHUeTapaJiblK
KOMMYHUKATUBTIK KY3bIpETTiJIIKKe bIKNaJ eTekl.

3epTTeyAiH MaKcaThl - FbLJIBIMU JlepEKKO3epAi TalAay, SMOLMOHAJIIbIK MHTEJIJIEKTIHIH, IIeTeJ TiJIiH
MeHrepyre acepiH 3epTTey oHe OHbIH OiJiM anyublIapAblH MaJileHHeTapasblK KOMMYHUKATHUBTIK
KY3bIPETTUIIrIH AaMbITyiaFbl peJiH aHbIKTay. CTyAeHTTEPAiH 3MOIUOHAI/IbIK UHTENJIEKT JeHTrerliH
aHbIKTay VIUiH 6Gec HIKaJaJaH >dHe OThI3 cypakTaH TypaTbhiH H. Xosn agicTeMeci KoJJaHBLAAbI.
MakasiaZia, COH/Z|al-aK 3MOIIMOHAJIJIBIK WHTEJJIEKTIHI KaJIbINTACThIPy OapbIChIH/JA KOJIAAHBLIFAH
elicitation Tacingepi, KOTHUTUBTIK XX9He d/1eyMeTTiK-apPeKTUBTIK CTpaTerusJap cCunaTTaaFaH.

3epTTey HoTHKeJiepi IMOIMOHANABIK UHTE/JIEKTIHIH 6i/1iM anyliblIapAblH MOTUBAIUSACHIHA YK9HE
HmieTeJs TUTiH MeHrepyiHiH, HOTHXKeJTiJIiriHe OH 9cep eTeTiHiH KepceTexi, 6ys1 U gaMbITyabl TiJ YiHpeTy
dJlicTeMeciHe eHTri3y/liH MaHbI3AbLIbIFbIH AdJIeNei/Ii.

TyiiH ce3Aep: WHTE/NJIEKT, 3MOIUOHAIALI HHTE/UIEKT, M3JEHHEeTapaIblK KOMMYHHKATHBTI
KY3bIPETTiJIiK, MOTUBAIYS, OKbITY CTpaTeTrusJIaphbl, 94icTepi, FbIJIBIMU MaJliMeTTep 6a3achl
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P.3. Myxnynoga?, JI.O. Capcen6aeBa?, 3.C. Paxumoga?,
A.C. BaswiraiamoBa®, P.3. Myxnysiosa®
T Kazaxckuil HayuoHa/bHbIl nedazozuveckutl yHugepcumem umenu Aéas, Aamamol, Kazaxcmau
2 Aamamunckuli puauasa Cankm-Ilemep6ypacko2o 2yMaHuUMapHo20 yHugepcumema npogcor3os,
Asamamui, Kazaxcmau
34Kazaxckull HaYUUOHAIbHbIU HceHcKull nedazoauveckull yHusepcumem, Aamamoi, KazaxcmaH
5 06weobpazosamenvHas wkosaa Ne 98, Aamamul, Kazaxcmau

CTpaTeruu ¥ MeTOAbI Pa3BUTHA IMOLMOHA/ILHOTO HHTEJ/VIEKTA Y CTYAEHTOB B IIpoLecce
06y4eHHUsA UHOCTPAHHOMY SI3bIKY

AHHOTanusA. BiausgHue aMoIMoHaNbHOTO UHTeJIekTa (IN) u3ydyaeTcs Bo BceX HAyIHBIX 06J1aCTSX,
BKJIIOYasi 06pa3oBaHUe, NICUXOJIOTHIO U Jla*ke POOOTOTEXHUKY. B MHpOpMaLMOHHYIO 310Xy 0COOYIO
3HAYUMOCTb NPHUOOPETAT TaKue KOMIETEHLMH, KaK OCO3HAHHOCTb, MOTHBALHUS K [JOCTKEHHUIO
ycrexa, yMmeHHe 3GdeKTUBHO 061aThCA U CIOCOGHOCTh K U3YYEHHUI0 HHOCTPAHHOTO S13bIKA. YCIEellHbIe
M3ydalllye WHOCTPAHHBIA S3bIK OT/JIHWYAITCS HE TOJIBKO KOTHUTHUBHBIMH CIIOCOOHOCTSIMH, HO U
MOTHUBALMOHHBIMH KauyeCTBaMH, TAKUMU KaK MO3UTUBHOE OTHOLIEHHWE K 33JJaHUSAM, HACTOMYMBOCTD,
CTpeMJIEHUE K yCIexXy U TEPHUMOCTb K HEONpe/IeJIEHHOCTH. IMOIUOHAIbHBIA HUHTE/JIEKT SBJISETCA
OIHOM M3 KJIIOYEBBbIX COCTABJSKIINX 00pa30BaTeJbHOrO Mpolecca W OKa3bIBaeT BJHMSAHHE Ha
JIMYHOCTHOE Pa3BUTHeE, KAUECTBO YCBOEHHUS SI3bIKOBOI'0 MaTeprasa U GOpMHUPOBAHUE MEXKYJIBTYPHOU
KOMMYHUKAaTUBHOU KOMITETEHTHOCTH.

llenp wccaeoBaHUS — aHa/M3 HAyYHbIX HWCTOYHUKOB, M3yYeHHE BJIUSHUSA 3MOLHOHATBHOTO
WHTeJlJIeKTaHA0BJIaZleHUE UHOCTPAHHBIM SI3bIKOM U OTIpe/le/IEHHE eT0 POJIM BPa3BUTUH MEXKKYIbTYPHOU
KOMMYHUKATUBHOU KOMIETEHTHOCTU yYalUXCA. /Il OlleHKH YPOBHSA 3MOIIMOHAILHOT'O HHTEJJIEKTa
ObLIa KcIoJib30BaHa MeToauKa H. XoJsia, BK/Ito4Yaromias maTh MIKaJd U TPUAILATh BOMPOCOB. B cTaThbe
TaK)Xe ONKCcaHbl MpUéMbI elicitation, KOTHUTHUBHBIE U cOlU0-adPEKTUBHBIE CTPATETUH, IPUMEHIEMbIE
B nipo1iecce GopMUPOBAHHUS IMOIIMOHAIBHOT'O UHTEJJIEKTA.

Pe3ysibTaThl HCC/Ie0BaHUS T0KA3bIBAIOT MMOJIOKUTEIbHOE BJIAUSIHIE IMOIMOHAIBHOTO HHTEJLJIEKTA
Ha MOTHBALUIO U YCIEIHOCTD OBJIa/IeHUS MHOCTPAHHbBIM SI3bIKOM, UTO IO/[TBEPXK/AAET HEOOXOJUMOCTh
WHTerpanuu pa3sutusa U B COBpeMeHHY0 METO/IUKY MPENo/JaBaHUsI A3bIKOB.

KitioueBble C/10Ba: MHTEJJIEKT, SMOIMOHAIbHBIA UHTEJJIEKT, MEXKYJIbTYpHAsi KOMMyHHUKaTHBHAs
KOMIIETEHTHOCTb, MOTUBAIUs, CTPAaTETUX 06yUeHH s, METO/Ibl, HAy4YHbIe 6a3bl JJAHHBIX.
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