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Abstract. This article examines the problems and prospects regarding the
readiness of future educational psychologists to support the cognitive activity
of schoolchildren through project-based activities. The study was conducted
to determine the effectiveness of the process of preparing future educational
psychologists to support the cognitive activity of schoolchildren through
project-based activities. The main ideas of the study are: to determine the
main theoretical characteristics of the readiness of educational psychologists
to support the cognitive activity of schoolchildren through project activities,
and to establish the possibility of increasing the readiness of future educational
psychologists to support the cognitive activity of schoolchildren through
project activities. The scientific and practical significance of the study lies in
the expansion of theoretical knowledge and the development of scientifically
based recommendations. The proposed model and development program
are confirmed by the results of the study: the level of readiness of future
educational psychologists in the experimental group to support the cognitive
activity of schoolchildren through project activities has significantly increased,
while the control group, which did not receive such training, showed minimal
growth indicators; the school experiment also confirmed that project activities
accompanied by future educational psychologists who have undergone
additional training significantly increases the level of cognitive activity of
schoolchildren. Recommendations have been developed for the implementation
of the proposed model in pedagogical practice in order to increase the level
of readiness of educational psychologists to support the cognitive activity of
schoolchildren through project activities and to develop the cognitive activity
of schoolchildren.
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Introduction

Therelevance of the study is based on the fact that the modern education system in Kazakhstan
is in dire need of highly qualified teacher-psychologists who are able to effectively support the
cognitive activity of schoolchildren, using project-based activities. Current conditions require
modern educational psychologists not only to know modern psychological and pedagogical
technologies, but also to be ready to apply them in their professional activities. Therefore,
preparing future educational psychologists to support the cognitive activity of schoolchildren
through project activities is becoming an extremely important task.

The research problem is based on the fact that although the theoretical foundations of
project activities for cognitive activity of schoolchildren have long been known and recognized
in pedagogy, in psychological and pedagogical practice, many educational psychologists
experience difficulties in applying these technologies in their work. The main problem lies
in the insufficient readiness of novice educational psychologists to organize and manage the
cognitive activity of schoolchildren through project activities. This problem is most often
manifested in their lack of practical knowledge and skills in supporting the cognitive activity
of schoolchildren in this format. Such circumstances reduce the effectiveness of psychological
support for schoolchildren and, as a result, do not allow them to maintain the required level of
cognitive activity.

The aim of the study is to investigate the effectiveness of the process of preparing future
educational psychologists to support the cognitive activity of schoolchildren through project-
based activities.

The object of the study is future educational psychologists who are in the process of
professional training.

The subject of the study is supporting the cognitive activity of schoolchildren through project
activities.

The degree of study of the identified problem is low. At the same time, many aspects of
project activities and supporting the cognitive activity of schoolchildren have long been
considered in the works of well-known educators and psychologists. There are many works
on the training of future teachers and on issues related to supporting the cognitive activity
of schoolchildren (Kurmanbekova, 2023; Wong, 2023). However, the problem of preparing
educational psychologists to use projectactivities in their practice remains insufficiently studied
and requires special attention.

Research objectives

1. Analyze the main theoretical characteristics of the readiness of teacher-psychologists to
support the cognitive activity of schoolchildren through project activities.

2. Determine the initial level of readiness of future teacher-psychologists to support the
cognitive activity of schoolchildren through project activities.

3. Develop and justify a model for forming the readiness of future educational psychologists
to support the cognitive activity of schoolchildren through project activities.

4. Conduct experimental research at a university and at a school aimed at confirming the
effectiveness of the developed model.

5. Prepare recommendations for the implementation of the research results in the educational
process of training educational psychologists.
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Researchhypothesis:ifsystematictrainingand purposefully organized practice are conducted,
it is possible to significantly increase the readiness of future educational psychologists to
support the cognitive activity of schoolchildren through project activities.

Research methods. Literary analysis of the research problem; empirical methods
(observation, questioning, testing, pedagogical experiment); qualitative analytical data analysis,
and quantitative statistical methods.

The significance of the research lies in the fact that the results obtained make it possible to
improve the quality of training for educational psychologists, while increasing their readiness
to effectively support the cognitive activity of schoolchildren through project activities. The
research also shows that the readiness of future educational psychologists will lead to an
increase in the level of cognitive activity and an improvement in the quality of the educational
process as a whole.

Literary review

At the first stage, a literature analysis was conducted, as a result of which 28 sources were
reviewed. The main theoretical characteristics of the readiness of educational psychologists
to support the cognitive activity of schoolchildren through project activities were considered.
The project activity of an educational psychologist at school is a process that includes a set
of measures aimed at achieving the goals of the study and helping to resolve psychological
and pedagogical problems for the development of other participants in the project. Other
authors include the following among the main characteristics of the readiness of educational
psychologists to support the cognitive activity of schoolchildren through projects:

G. Wong (2023), professional experience, on which such indicators as the ability to obtain
and process the necessary information for the project, as well as to plan and implement project
activities, depend;

M. Garaigordobil (2023): A) the cognitive and creative abilities of the teacher, which are
necessary for conducting a comprehensive study of the projected situations, as well as for a
systematic view of the whole complex of problems; B) the volume of specific knowledge, skills, and
abilities to solve various tasks in the field of design; C) knowledge in the field of project activity, its
content, and the nature of student motivation; competence in identifying current problems that
arise in the learning process, finding and implementing ways to effectively solve them;

A. Korcz (2024): A) characteristics of the behavior and interpersonal relationships of the
teacher-psychologist. For example, such as a developed level of empathy, which usually allows
the teacher-psychologist to navigate the current communicative situation and effectively
build good relationships with children; B) Focus on the development of their psychological
and pedagogical activities and the improvement of the educational activities of the school
community.

The readiness of educational psychologists for their work in supporting project activities
at school should be understood primarily in terms of the following characteristics: a desire
to participate in innovative processes; possession of information about current standards for
secondary education outcomes, new methodologies, and educational practices; qualifications
in the field of pedagogical innovations and possession of the necessary knowledge and methods
for solving relevant tasks for schoolchildren in project activities (Vasilopoulos, 2023).
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Future educational psychologists should be aware of the importance of students' cognitive
activity. In the context of educational psychology, students' cognitive activity can be considered
according to two scientific approaches:

« a special type of educational (in relation to schoolchildren) or professional (in relation to
teachers) activity, which contains a set of individual moments for the formation of knowledge,
its implementation, development, and change, provided that they are determined by the person
themselves (Mavilidi, 2022);

e a certain qualitative expression characteristic of a person's level of education, provided
that it enables a person (student, teacher) to describe their active “Self” using a special system
of relationships that are oriented toward projected semantic and other forms of education
(Ruhland, 2021).

When defining project activity as an indicator of the readiness of a teacher-psychologist for
their work in school, one can refer to the opinion of J. Dewey, who pointed out that project
activity is necessary for students to learn to solve real-world problems, which gives them the
opportunity to develop an interest in learning through the development of critical thinking and
other practical skills. Kazakhstani authors (Muratbayeva, 2021; Alzhanova, 2023) share this
opinion. Based on this, educational psychologists must also possess knowledge and skills in this
area to assist students in implementing projects.

Future educational psychologists must also be familiar with the specifics of using project-
based learning in schools. Foreign sources have identified five specific features of the use of
project-based learning in schools: challenge-based learning:

- project-based learning that focuses on current social issues (Latino, 2023);

- problem-based learning - problem-oriented project-based learning (Morales, 2023);

- place-based learning - place-based project-based learning (Martinez, 2022);

- activity-based learning - practice-based project-based learning (Petrash, 2022);

- design-based learning - project-based learning through design work (Romanova, 2023).

[t should be noted that all these teaching methods are currently being used more and more
actively in schools in Kazakhstan. In this regard, reference should be made first and foremost
to the methodological recommendations on the introduction of the project approach into the
teaching process, developed in 2023 by the Y. Altynsarin National Academy of Sciences (2023).
New project-based learning methods are being used, including project-based learning for
practical experience and skills development, as it really helps to improve the quality of education
in Kazakhstani schools.

When determining the support of project activities in school education, it is also necessary
to refer to the opinions of many foreign authors. The main provisions for supporting project
activities in school education include: the goals and objectives of these activities; the role of the
teacher, notas a source of knowledge, but as a consultant, coordinator, and mentor; the structure
of the project; and the development of cognitive activity. The latter is implemented through
the voluntary involvement of students in the learning process by developing their interest in
a particular subject and the learning process as a whole (Brown, 2020; Ukah, 2023; Donegan-
Ritter, 2022). At the same time, it should be noted that Kazakhstani authors quite often consider
the role of the teacher in project activities at school, describing this type of pedagogical activity
as a factor in improving the professional skills of teachers (Khamzin, 2020), and also note that
project-based learning should be used as an important educational tool, as it helps both teachers
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and students to acquire certain important skills (Batycheva, 2022). It is also worth noting the
latest research by Kazakhstani scientists. The results of a study by A. Omiruzakkyzy (2023)
on the effectiveness of organizing project activities for schoolchildren through the preparation
of STEM educational startups for schoolchildren. S. Bakhishova (2022) notes that project
activities for students should be considered one of the methods of developmental learning, as
it allows students to develop cognitive interest in the subject being studied. It also combines
the knowledge gained during training and helps develop students' independent research skills,
creative abilities, logical thinking skills, and introduces them to issues that are vital.

Methods

The research materials included official publications and other scientific works on the topic of
preparing future educational psychologists, supporting the cognitive activity of schoolchildren,
and project activities in the work of educational psychologists.

The research methods used to achieve the set goals and test the hypothesis were: literature
analysis, testing, pedagogical experiments, statistical and analytical analysis.

In the second stage, future teacher-psychologists were tested for their readiness to support
the cognitive activity of schoolchildren through project activities. Forty-seven second-year
students of the Eurasian National University, EP “Pedagogy and Psychology,” took part in the
survey. The students were divided into two groups in advance: an experimental group of 24
people and a control group of 23 people. The division was made to organize additional training
for the students in the experimental group after testing, based on a program that included
measures to develop their readiness to provide psychological and pedagogical support for
schoolchildren's projects.

The author's test task was compiled, taking into account that psychological and pedagogical
support for projects is implemented in schools by a teacher-psychologist in three designated
stages:

- planning project activities;

- living the project theme;

- reflecting on the project theme (Machanova, 2024).

The completion of tasks in this area is used to determine the readiness of future educational
psychologists, and the test questions should be based on this. The test is conducted in written
form, with students answering closed questions by selecting one of the suggested answers. Each
question is accompanied by a five-point scale, where: 1 - not ready at all; 2 - poorly prepared;
3 - moderately prepared; 4 - well prepared; 5 - completely ready.

Test results are evaluated based on the sum of average scores, which are used to determine
students' readiness levels: high level > 4.0 points; average level: 3.0 to 3.9 points; low level: <
2.9 points.

The test questions are divided into three groups:

1. Project planning stage:

Are you able to organize the start of the project and motivate students to participate?

Can you help students develop and present a project implementation plan?

2. Project implementation stage:

Are you able to maintain student motivation throughout the project?
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Are you able to stimulate student interest and initiative during the project?

Are you able to adjust the student project depending on circumstances and progress?

3. Project reflection stage:

Are you able to help project participants draw conclusions and reflect on their experience?

Are you able to analyze the progress of the project and make adjustments to subsequent
projects?

Can you assess how effective the students' project activities were?

Thus, the questions in this test are designed to assess the level of readiness of future
educational psychologists to support students' cognitive activity through project activities, as
well as to identify areas that require further development in the university learning process.

The next stage involved a study conducted at Secondary School No. 33 in Astana during English
lessons among 7th-grade students to assess the support of students' cognitive activity through
project activities by students in the experimental group who had completed the additional
training course. Forty-eight people (7th-grade students) participated in the experiment, of
which 24 were assigned to the experimental group (EG) and 24 to the control group (CG).

A preliminary assessment of the cognitive function of schoolchildren was carried out during
project activities in both groups. Then, English lessons using project activities were organized
in the experimental group. During these lessons, they were accompanied at all stages by future
teacher-psychologists. The control group had regular English lessons, during which the children
also worked on their projects, but without supervision. At the end of the experiment, a control
assessment of the cognitive activity level of schoolchildren was conducted during project
activities.

The assessment of the level of cognitive activity in 7th-grade students was carried out using
an improved version of the well-known questionnaire by C.D. Spielberger, adapted to study the
level of cognitive activity, anxiety, and other relevant states characteristic of project activities
and the personality traits of students. This version has been supplemented with new questions
and a new processing method and is called the “Assessment of the level of cognitive activity
during project activities” methodology.

The level of cognitive activity was determined in schoolchildren on a five-point scale by
calculating the arithmetic mean of all responses.

High level of cognitive activity: 4.0 to 5 points (the student actively shows interest in learning,
easily concentrates on the material, actively seeks additional information, and is genuinely
interested in project activities).

Average level of cognitive activity: 3.0 to 3.9 points (the student shows moderate interest but
does not demonstrate consistent activity and independence in searching for information).

Low level of cognitive activity: 2.5 to 2.9 points (the student tends to treat project activities
formally, avoids seeking additional information, and shows low activity and initiative).

Results and discussion

The results of the initial diagnosis of the level of readiness of future psychological educators
to support the cognitive activity of schoolchildren through project activities are shown in Table 1.
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Table 1. Results of the initial diagnosis of the readiness level of future psychological educators
in the experimental and control groups, in average scores, by group

Group The planning Implementation The reflection General level
stage stage stage

The experimental 3,0 2,8 2,8 2,9

group

The control group 3,0 2,8 2,8 2,9

Note: compiled according to the research materials

Based on the results of the initial assessment of the readiness level of future educational
psychologists in the experimental and control groups, the following conclusions can be drawn.

Both groups demonstrated virtually the same level of readiness at all stages of project activity,
as the average score in the experimental group was 2.9, and the control group students received
a similar score.

The average level of readiness at all stages ranges from 2.8 (at the implementation and
reflection stages) as a low level to 3.0 (planning stage). Summing up these indicators and
determining the average value shows that students in both groups are at an average (lower)
level of readiness to support the cognitive activity of schoolchildren through project activities.
Such indicators point to the need for additional training and preparation to increase students'
readiness for the indicator under study.

The obtained indicators indicate that students are not sufficiently prepared for the practical
support of project activities, which is probably due to a lack of relevant experience and
insufficient theoretical and practical knowledge in the field of project activities when supporting
the cognitive activity of schoolchildren.

The conditions outlined in the research objectives and hypothesis became the prospects for
further development of students' readiness, as it is planned that the experimental group will
receive additional training, which is expected to increase the level of readiness in this group.

The results of the initial diagnosis became the starting point for the subsequent development
of a model for preparing future teacher-psychologists to support the cognitive activity of
schoolchildren through project activities, within the framework of which itis planned to conduct
a course of additional training for future teacher-psychologists aimed at developing their skills
in supporting the cognitive activity of schoolchildren through project activities, as indicators of
their readiness for this type of activity.

The model for developing readiness was developed for the organization of an additional
training course for future teacher-psychologists aimed at developing their skills in supporting
the cognitive activity of schoolchildren through project activities. The developed model includes
the following components, as shown in Figure 1.
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Purpose: To form the readiness of future educational psychologists for effective

support

1The target
component

Objectives: 1. Development of theoretical knowledge about project activities and

organizing and supporting project activities; 3. Development of reflexive and
communicative skills necessary for successful support of cognitive activity of

methods of supporting cognitive activity; 2. Formation of practical skills in

schoolchildren.

2. The content
component

Model

3. Organizational
component

4. Evaluative and

reflexive
component

5. The effective
component

psychological and pedagogical aspects of cognitive activity support, and the

J
Theoretical training: The study of the basics of project activity,
specifics of students' project activities.

\L

project activities, methods of motivation and stimulation of cognitive activity

Practical training: Mastering the skills of planning, organizing and managing
of schoolchildren.

.

[ Reflexive component: Development of skills for analyzing and correcting
one's own activities, the ability to evaluate the effectiveness of ongoing
activities

r

Forms of education: Lectures, seminars, practical exercises, master classes,
group trainings, individual consultations.

\

e \

Teaching methods: Problem-based learning, project activity, case method,
situation modeling, group discussion, reflection.

4N

Teaching tools: Textbooks, workbooks, electronic resources,
presentations, video materials, practical assignments.

Evaluation of results: Entrance diagnostics, intermediate assessment, final
certification.

N\

Assessment methods: Testing, questionnaires, analysis of completed projects,
self-assessment, expert assessment.

Reflection: Independent analysis and evaluation of one's own activities,
collegial discussion of the results, making adjustments.

Expected results: An increase in the level of readiness of future
psychological educators to support the cognitive activity of schoolchildren
through project activities, the development of skills in organizing and
managing project activities, and an increase in the motivation and cognitive
activity of schoolchildren.

Figure 1. A model of the formation of the readiness of future educational psychologists

to support the cognitive activity of schoolchildren through project activities

Justification of the model. The proposed model includes a target component, a content
component, an organizational component, an evaluative-reflective component, and a results
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component. It is based on the principles of systematicity and integrity, which makes it possible
to consistently develop in future educational psychologists the necessary knowledge, skills, and
abilities to support the cognitive activity of schoolchildren through project-based activities.

Within the framework of this model, an additional course program has been developed
for future educational psychologists entitled “Preparing future educational psychologists to
support the cognitive activity of schoolchildren through project-based activities.”

The course aims to prepare future educational psychologists to effectively support the
cognitive activity of schoolchildren through project-based activities.

The objectives of the course are:

1. To develop students' theoretical knowledge of project activities and methods of supporting
the cognitive activity of schoolchildren;

2. To develop students' practical skills in organizing and supporting project activities at school;

3. To develop students' reflective and communication skills necessary for the successful
support of schoolchildren's cognitive activity;

4. To familiarize students with modern technologies and methods of working with
schoolchildren's cognitive activity in project activities.

The content of the developed course program is shown in Table 2.

Table 2. The program of the additional course "Formation of the readiness of future educational
psychologists to support the cognitive activity of schoolchildren through project activities”

Ne Module Number Forms Planned results

of hours of
implementation

1 | e The main stages of planning. 12 hours Seminars, Master the methods of
e Goal setting and task setting. practical planning and organizing
e Organizing the start of the project. exercises, master | the start of a project, be
e Methods of motivating classes able to motivate students
schoolchildren at the start of the at the first stage.
project.

2 | » Support the cognitive activity of 12 hours Practical Be able to support the
schoolchildren. exercises, group | cognitive activity of
e Organization of group work. trainings, project | schoolchildren, stimulate
e Methods of stimulating activities interest and initiative,
the interest and initiative of adjust the project
schoolchildren. in the process of its
e Project adjustment during the implementation.
implementation process.

3 | » Methods for analyzing project 12 hours Practical classes, | Be able to analyze the
results. seminars, project | results of the project,
 Conducting reflection with the activities develop the skills of
project participants. reflection and correction
¢ Adjustment of subsequent of subsequent project
projects based on the analysis of the activities.
previous one.
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» Development of project
documentation and reporting skills.

The general planned outcomes are defined as follows:

efuture teacher-psychologists will acquire theoretical knowledge about project activities and
methods of supporting the cognitive activity of schoolchildren;

ethey will acquire skills in organizing and supporting project activities for schoolchildren;

edeveloping students' ability to stimulate the cognitive activity of schoolchildren in project
activities;

¢ developing future educational psychologists' reflective and communication skills, which
enable them to effectively support the cognitive activity of schoolchildren.

During the implementation of the program, the results should be evaluated: initial diagnosis
of the readiness of future educational psychologists; interim assessment of each module and
final certification. Certification is best conducted in the form of defending an individual project
and receiving feedback.

The results of the control diagnosis are shown in Table 3.

Table 3. The results of the final diagnosis of the level of readiness of future educational
psychologists of the experimental and control groups, in average scores, by group

Group The planning Implementation | The reflection | General level
stage stage stage

The experimental group 4,3 4,2 4,1 4,2

The control group 3,2 3,1 3,0 3,1

Note: compiled according to the research materials

Based on the results obtained during the final diagnosis of the level of readiness of future
psychology teachers, it was found that in the experimental group, the average level of readiness
was 4.2 points, which is significantly higher than in the control group. A high level of readiness is
shown for all stages of development, especially at the planning stage - 4.3 points. Such indicators
indicate the correctness of the proposed model and the high effectiveness of the developed training
program. While in the control group, the indicators changed slightly: the average readiness level
was 3.1 points, which is significantly lower than the level of the experimental group.

The comparison of the group indicators is shown in Table 4.

Table 4. Results of the comparative analysis

Group Planning stage | Implementation | The reflection | General level
(beginning/end) stage stage

The experimental group 30/43-+1,3 2,8/4,2-+1,4 28/41-+13 |29/4,2-+1,3

The control group 3,0/32-+0,2 2,8/3,1-+1,3 2,8/3,0-+0,2 | 2,9/3,1-+1.2

Note: compiled according to the research materials
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In the experimental group, the overall level of readiness increased by 1.3 points, with the
largest increase in the development stage of project activities, which is a good result and
indicates the effectiveness of the training conducted with students.

To confirm the increase in the level of readiness of future educational psychologists,
experimental work was carried out at the school on the basis of Secondary School No. 33 in
Astana, in English lessons among 7th-grade students.

The results of the pedagogical experiment are shown in Table 5.

Table 5. The results of the experiment to determine the level of cognitive activity in project
activities in the experimental and control groups, in points

Group The initial level of cognitive activity | The final level of cognitive activity
The experimental group | 3.1 points 4.3 points

The control group 3.1 points 3.2 points

Note: compiled according to the research materials

In the experimental group, it was found that as a result of project-based activities, the level of
students' cognitive activity increased from 3.1 points (medium level) to 4.3 points (high level).
These results demonstrate the high effectiveness of project-based learning when supported
during English lessons by future educational psychologists who had completed a supplementary
training course.

In contrast, in the control group, the level of cognitive activity showed almost no significant
change, rising only slightly from 3.1 (medium level) to 3.2 (still medium level). These findings
indicate that the traditional approach is less effective in enhancing schoolchildren's cognitive
activity through project-based learning.

Recommendations for implementing the research results into the educational process of training
educational psychologists to support students' cognitive activity through project-based learning:

1. Introduce a minor or elective course on the organization and psychological support of
project-based learning, including the study of theoretical foundations, methodologies, and
technologies for organizing school projects.

2.Include practical classes and workshops in the training programs to help future educational
psychologists develop skills for supporting students’ cognitive activity.

3.Use game-based learning technologies, group work methods, and other modern educational
tools to develop these skills in future psychologists.

4. Apply interactive teaching technologies that promote active engagement of schoolchildren
in the learning process.

5. Establish practical training platforms within universities where students can apply their
knowledge and skills in simulated or real environments (e.g., in partner schools).

6. Encourage self-education and continuous professional development, such as reading
professional literature, attending webinars, and participating in conferences.

7.Develop new training programs aimed at forming professional competencies in educational
psychologists, including the ability to organize and support project-based learning, analyze
results, and adjust educational strategies.
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8. Conduct regular monitoring of the preparedness level of educational psychologists in
supporting students' cognitive activity.

9. Establish long-term partnerships with schools for practical training sessions and/or
internships.

10. Invite experienced educational psychologists and experts to deliver training sessions and
conduct masterclasses on supporting students during project-based learning.

11. Disseminate best practices and methodologies for supporting students' cognitive activity
through project-based learning.

Conclusion

The study established that future educational psychologists must understand the importance
of students’ cognitive activity and possess both knowledge and practical skills in organizing
project-based learning to support students more effectively during their project activities.

Initial diagnostic assessments highlighted the relevance and necessity of developing a
special training model, as the readiness levels of future educational psychologists to support
students in project-based work were found to be insufficient. In response, the model includes
a supplementary training course aimed at developing the skills necessary to support students’
cognitive activity through project-based learning-serving as an indicator of their preparedness
for this type of work.

The model for developing future educational psychologists’ readiness to support students’
cognitive activity through project-based learning includes the following components:

e Target component

e Content component

e Organizational component

« Evaluative-reflective component

e Result component

This model enables the systematic formation of essential knowledge, abilities, and skills
required to guide and enhance students’ cognitive activity within project work.

The training program is designed to increase the level of readiness among future educational
psychologists to support schoolchildren’s cognitive activity through project-based learning.
This contributes to the development of professional competencies and ensures higher quality
in educational services. The course is organized using a comprehensive approach, which
includes theoretical instruction, practical application, and reflection, thus ensuring deep and
holistic learning. Incorporating diverse methods and formats into the training process fosters
independent thinking, creativity, and responsibility among students-essential traits for
professional success.

The experiment revealed that the supplementary training program was highly effective,
as the experimental group demonstrated a significant increase in their readiness to support
students’ cognitive activity through project-based learning. In contrast, the control group, which
did not receive such training, showed only minimal progress-further confirming the relevance
and necessity of the program.

The school-based experiment also confirmed that project-based learning guided by future
educational psychologists who had completed the training course led to a notable increase in
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students’ cognitive activity. These results also indicate the broader need to integrate project-
based learning into the educational process as a means to improve both learning quality and
students’ cognitive engagement.

Implementing the proposed recommendations is expected to enhance the readiness of
educational psychologists to support students’ cognitive activity through project-based learning
and will positively impact the quality of the educational process and the development of both
university students and schoolchildren.
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A. XKynapxan'¥, C. Tynays?, .M. XKanenosa?, JI.M. Mycarisia*
J1H. I'ymunes amoviHdarsl Eypasus yimmeolk yHueepcumemi, Acmawna, Kasakcmau
2Boay A6aum H33zem Baticaa Ynugepcumemi, boay, Typkus
3C. Celighynnun amwvindarsl Kazak azpomexHukaivik 3epmmey yHugepcumemi, Acmana, Kazakcmau
*Onkell Mapryaan ameiHdarel [lagaodap nedazozukasik yHusepcumemi, [lagaodap, Kazakcmat

BoJramiak, mearor-ncuxoJI0rTapAbl OKYIIbLIAPAbIH, TAHBIMABIK GeJICEHAITITiH 2K0GAIBIK,
KbI3MET apKblLJIbI cylieMeJiieyre JalbIHaay

Angarna. Makasiaga 6oJialiak, meaaror-1cuxo/IorTapAblH, OKYIIbUIAP/bIH TaHbIM/BIK, GeJICeH IiIiriH
»KOBAJTBIK KbI3MET apKbLIbI CylieMesiJieyTre JalbIHABbIFbIHbIH 63€KTiJIiri MeH 60JallaFbl KApacThIPbLIA/bI.
3epTTeyaAiH MaKcaThl — 60JIalIaK Mearor-rmCcuxo0rTapAblH OKYUIbLIAPABIH TaHBIM/bIK 6€JICeHiTIriH
»)K06a/IbIK KbI3MeT apKbl/Ibl cyleMeJiiey YAepiciH YUbIMAACTbIPYAbIH THIM/IITIH aHbIKTAY. 3epTTEY/IiH,
HerTi3ri ujlesisiapbl: MeJaror-nCcUxoJ0rTap/iblH }K00aJbIK, KbI3MeT apKbLIbl OKYIIbLIAP/(bIH, TAHBIM/IBIK
GeJICEeHIJIIriH cyHeMelieyre AalbIHABIFbIHBIH, TEOPHUSJIbIK CHMaTTaMaJapblH alKbIHAAY KoHe OYJI
JaWbIH/BIK JeHTeliH apTTblpy MYMKiH/IKTepiH KepceTy. 3epTTey/liH FbIIbIMU K9He NMPaKTHUKAJIbIK
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MaHBbI3/IbIBIFbl — TEOPUSJIbIK OiMiMJi KEeHEWTIlN, FhIIBIMU HeTi3/ie/reH YChIHbICTAp/Abl 33ipJeyse
KepiHeni. YChIHBUIFAH MOJleJIb MeH JaMy OafFaapJiaMachblHbIH, THIMJLJIIr 3epTTey HOTHXKeJepiMeH
JlaJlesiieH i KochbIMIIa JaWbIH/JbIKTAaH 6TKeH G6oJialllaK, MeAaror-ncuxo/ortap KaTbICKaH 3KCIepHU-
MEHTTIK TONTa OKYIIbLJIAP/JbIH TaHBIMJBIK OeJICEHJIITiH cylieMeseyre AAaWbIHABIK AeHTedi au-
TapJbIKTal apTThl, ajl MYHJall JalblHABIKTaH 6TIereH 6akKbliay TOOBIHAA 6CiM KepceTKilTepi
MapAbIMChI3 60J1/1bl. MeKTeMNTeri 3KCIIepUMEHT Te KOChIMIIA JalbIH/bIKTAH 6TKEH O0JIalllak MaMaH/jap
cyieMeJiJiereH »K00a/IblK KbI3METTIH, OKYIIbLIAPAbIH, TaHBIM/IBIK, OEJICEHAUIITIH e19yip apTThIpaThIHbIH
pactajbl. bosaaiak neaaror-ncUxoJa0rTapAblH JalbIHABIK JeHTeliH apTThIPY KoHe OKYIIbLIap/AblH
TAHBIM/IBIK, OEJICEHJIUIITIH AaMbITy MaKCaTbIHJA aTaJiFaH MOJeJib/li IeJarorukajiblK ToxKipubere
eHri3yre apHaJ/IfaH YCbIHbICTAp 93ipJieH/l.

TyiiH ce34ep: ’K00aJbIK KbI3MET, TAHBIMBIK OeJICeHITIK, cydeMes/iey, 6oallak neJaror-ncuxo-
JIOTTap, OKylbLIap.

A. Kynapxan'*, C. l'ynay3?, .M. dKanenogra?, JI.M. Mycaruia*
1Eepasulickuli HQYUOHAIbHBIU yHUsepcumem umenu J1.H. l'ymunesa, AcmaHa Kazaxcmau
2Ynueepcumem Boay A6anm Hzzem Baticas, boay, Typyus
3Kasaxckuil azpomexHu4eckutl ucsiedogamenvckutl ynugepcumem umenu C. Celighyauna,
Acmana Kazaxcman
*Ilasnodapckull nedazozuveckuli yHusepcumem umeHu Aakest Mapzayaama,
Hassodap, Kazaxcmaw

MMoaroroBka 6y/:[yn.mx neAaroroB-riCMxo0J10roB K COIMpoBOXKA€HUIO No3HaBaTe/JIbHON aKTUBHOCTH
INKOJIBHUKOB Y€pe3 NPOCKTHYI0 AeATE€JIbHOCTDb

AHHOTa].lI/IH. B craTbe pacCMaTpHUBAKOTCA l'[pO6J'[eMbI N NEepCrneKTHBbl TOTOBHOCTH 6y;[yu.[I/IX
NeJlaroroB-IICUX0JIOTOB K CONPOBOXKAEHHI0 TO3HABaTeJbHOW aAKTUBHOCTH IIKOJbHUKOB 4Yepe3
NPOEKTHYI0 JesTeJbHOCTb. llesiblo mcciaenoBaHus ObLIO onpefesieHre 3GPEeKTHBHOCTH Mpoliecca
MOJATOTOBKH OYAYyIIMX IeAaroroB-IICUX0JIOTOB K CONPOBOX/EHHUIO MO3HABAaTEJbHOH AKTHBHOCTH
IIKOJIbHUKOB B paMKax HpOGKTHOﬁ AedTeJIbHOCTH. OCHOBHBIE naenu HCCIeJOBaHUA: ONpene/iMTb
KJIIOUeBbIE TEOPETUYECKHUE XapAKTEPUCTUKHU FOTOBHOCTH M€JJaroroB-MCUX0JIOTOB K COMPOBOX/IEHHUIO
MO3HABATEJbHOW AKTUBHOCTH IIKOJIbHUKOB 4epe3 TMPOEKTHYI [1esTeJbHOCTb U YCTAaHOBHUTh
BO3MOXXHOCTb MOBBILIEHHUS] YPOBHS FOTOBHOCTH OYAYLIMX CIELUAJUCTOB B AaHHOU cdepe. HayyHas
M MpaKTUYecKasi 3HaYMMOCTh UCCIeZ0OBaHUS 3aKJIOYAeTCs B paClIUpPeHUH TeOpeTUYeCKUX 3HAHWH
U pa3paboTKe HAy4yHO OOOCHOBAHHBIX pekoMeHJauuMW. [IpejacTaBiieHHble MOJesb W Mporpamma
pa3BUTHS OATBEPKAAIOTCS pe3yJIbTaTaMU UCCIeJOBAHUSA: YPOBEHb F'OTOBHOCTH OYAYIMX I1€/1aroroB-
TICUX0JIOTOB B 3KCIIEPUMEHTAJILHON T'pyIIe 3HAYMTEJbHO MOBBICUJCS, TOTJa KaK B KOHTPOJIbHOMN
rpylnne, He NpoOIIe/JIIed MOJOOHOW MOATOTOBKH, HAOJIOAAJICS JIMIIb HE3HAYUTEJbHBIA MPHUPOCT.
[IIKOIbHBIN 3KCIEPUMEHT TAKKE M0Ka3aJi, YTO MPOEKTHasI 1esITeIbHOCTb, CONPOBOXKAaeMast 6yAyIIUMHU
negaroraMm-1nCcuUxoJioraMy, IMnpoumeamruMu AOOIMOJIHUTEJ/IbHOEe o6yqe1-me, 3HA4YUTEJIbHO IIOBbIIIAET
YpOBeHb NM0O3HABAaTe/JbHON aKTUBHOCTH LIKOJBHUKOB. Pa3paboTaHbl peKOMEHJAlUK 110 BHEJPEHUIO
NpeaJIo’KEHHOH MOZIeJIM B TeJaroruYecKylo MPaKTHUKY C 1eJibl0 MOBBIIIEHUsI YPOBHS TOTOBHOCTH
neaaroroB-rCruxoJioroB K COIPOBOXAEHHIO MMO3HaBaTeJbHOH aKTHBHOCTH IIKOJIbHUKOB B paMKax
NPOEKTHOM ZIeATEeIbHOCTH U Pa3BUTHS 3TOM aKTUBHOCTH Y CAMUX IIKOJIbHUKOB.
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KirodeBnle c/10Ba: MPOEKTHaA AeATE/JIbHOCTD, IO3HABATEJ/IbHAA aKTUBHOCTDb, COITPOBOXAEHUE, 6y-
Ayluiye rneagaroru-nmcruxoJsiory, lKOJIbHUKH.
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