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Abstract. The article explores the formation of financial literacy among
primary school students through digital content, emphasizing its importance in
addressing global socio-economic challenges such as debt dependency and low
economic awareness. The authors argue that early financial education forms the
foundation of responsible economic culture and civic maturity.

The study draws upon Kazakhstan’s national policies (“Concept for Improving
Financial Literacy 2020-2025,” “Conceptfor Digital Transformation 2023-2029")
and international recommendations from the OECD. Using surveys, pedagogical
analysis, and comparative methods, the research involved 172 primary school
teachers in the Kostanay region. Results revealed a lack of digital learning
materials and specific educational programs for financial literacy development.

In response, the authors designed an elective university course titled
“Formation of Financial Literacy of Primary School Students,” incorporating
digital textbooks, teacher guides, and multimedia assignments. The article
highlights three structural components of financial literacy: Cognitive -
knowledge of financial principles; Activity-based - practical skills in budgeting,
saving, and spending; Value-motivational - responsibility, independence, and
ethical behavior.

The research concludes that digital educational content - including interac-
tive games, videos, AR storybooks, and online platforms - significantly enhances
students’ engagement and financial competence. The study’s novelty lies in the
creation of a theoretically grounded, methodologically coherent digital model
for financial literacy formation in primary education, promoting the integration
of digital pedagogy and financial education for sustainable learning outcomes.
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Formation of financial literacy of primary school students based on digital content

Introduction

In the 21st century, humanity faces a number of global problems. Namely: the growth of
people's debts to a bank or an individual; income inequality, which causes social problems such
as unemployment and poverty, leads to the collapse of various types of crime, discrimination,
and spiritual and moral values.

Enhancing the financial literacy of primary school students is a crucial issue today, as it
serves as a means to address complex social issues. Because the formation of financial literacy
in primary school students is the initial stage of increasing the economic culture of citizens in
society. Teaching aids based on digital content form the financial literacy of primary school
students, help regulate value orientations, contribute to the formation of their attitude toward
social and material factors, and determine high spiritual and moral goals. Consequently, the
lack of fundamental and applied research based on the achievements of digital technology in
improving the quality of education of primary school students determines the relevance of the
topic.

In recent years, the problem of financial literacy has been reflected in a number of regulatory
and conceptual documents of the country. For example, the Concept of Improving Financial
Literacy for 2023-2029 states "the formation of an institutional framework of methodological
and educational resources, including in digital format, as one of the types of measures to improve
the economic literacy of the youth of society" (On approval of the Concept of improving Financial
Literacy for 2020-2025, 2020). Based on this Concept, a textbook has been developed based on
digital content, assignment creation using neural networks, etc. In his Message to the people of
Kazakhstan, Head of State K. Tokayev noted that recently the population's dependence on loans
and low level of financial literacy have become a big social problem; therefore, it is important
to improve the financial literacy of students of universities and secondary schools (Tokayev,
2023). The Organization for Economic Cooperation and Development (OECD) also argues that
financial literacy should be taught to students from an early age (Good Practices on Insurance
Intermediates, 2010).

Financial literacy is critical for individuals’ socialization, economic participation, and future
well-being. Early exposure to financial concepts helps children understand money, budgeting,
savings, and responsible financial behavior. Internationally, programs such as Aflatoun and
OECD-endorsed curricula highlight the importance of introducing financial education in
primary schools. In Kazakhstan, existing platforms like “Fingramota Online” provide general
information but lack structured content and experiential learning tools suitable for young
children. The research gap includes the absence of systematic programs that integrate digital
content, methodological guidance, and teacher preparation to develop financial literacy in
primary school students.

In the practice of primary education, comprehensive knowledge of financial literacy is
generally not provided, unless it is partially included in the curriculum of certain disciplines
(world erudition, mathematics). Therefore, the development of special digital content aimed
at the formation of financial literacy of primary school students and its introduction into the
primary education processisa problem caused by the needs of society. To achieve this goal, based
on the works of domestic and foreign scientists, it is necessary to analyze the methodological,
scientific and pedagogical foundations of financial education for elementary school students,
develop a concept and define an effective model of economic education for students through
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digital content. A scientificarticle by A.Zhumabayeva et al. (2024) examines the impact of mobile
technologies and tools on the educational process and the attitude of students towards them.
Scientists note that in the ultramodern world, there is a process of increasing the importance of
access to information and communication. It is impossible to imagine a person without a tablet
or smartphone. The capabilities and potential of mobile devices are rapidly expanding, the
availability of mobile phones is spreading everywhere, and mobile operations are in demand all
over the world. The simplicity and versatility of using these mobile technologies have allowed
them to become a useful tool in the lives of both young people and the elderly. The active use of
smartphones and tablets in society has increased the need and demand for the integration of
mobile technologies into the educational process, concludes A. Zhumabayeva et al. (2024). We
believe that through digital content that teaches financial literacy (audio and video materials, a
website, a textbook developed on the basis of digital content, and didactic materials), students
will be able to apply their knowledge and develop the most important elements of financial
behavior and self-control skills. The developed digital educational content for elementary
school students will expand the availability of additional education in the field of financial
literacy. As stated in the document "On approval of the Concept for the Development of Digital
Transformation, Information and Communication Technologies and Cybersecurity for 2023-
2029", issues related to the formation of students' digital knowledge should be implemented in
primary education, taking into account the latest trends in the global economy (Resolution of the
Government, 2023). At the same time, on the one hand, the financial literacy of primary school
students is improving; on the other hand, the necessary knowledge and skills are being formed
through the safe and effective use of digital technologies and Internet resources. At the same
time, students' creative and research activities are developing through digital content. Students
learn to search for information, process, compare, evaluate, analyze, and draw conclusions.

Scientists (A.E. Zhumabaeva et al.,, 2022): Given that we live in the “Mobile Age”, mobile
technologies have an impact on every aspect of life. One of them is the field of education, that is,
knowledge that is obtained independently through a smartphone or the internet. It is a knowledge
that has many possibilities and is interesting but unsystematic, quickly assimilated, and quickly
forgotten, — she argues.

From this point of view, for the formation of financial literacy in primary school students,
it is necessary to develop accessible digital content, which will be presented through any
information or media content that will be created, stored, and transmitted in digital format. It
covers a wide range of content types, such as podcasts, practical exercises transmitted through
web-text, audio, video, and interactive multimedia games, and teaching aids developed on the
basis of digital content.

Training primary school students in financial literacy is to improve the student's ability and
willingness to successfully fulfill individual socio-economic roles (landlord, investor, borrower,
taxpayer, etc.) by educating them about skills, abilities, and attitudes in the financial sector. The
main characteristic of effective financial education programs in both elementary and high school
is that students feel the impact of their decisions through active participation in the learning
process. In general, “financial literacy education” is not only about acquiring new skills but also
about learning how to apply these skills and, based on this, helping students gain experience.
Here, we conclude that digital technological tools meet the needs and requirements of modern
students.
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Methods

In Kazakhstan, the development of financial literacy among primary school students has
become an urgent educational priority. Existing initiatives, such as the mobile application
“Fingramota Online” developed by the Agency for Regulation and Development of the Financial
Market of the Republic of Kazakhstan, provide general financial literacy information for all
ages but lack a structured, age-appropriate curriculum that integrates practical exercises and
methodological guidance forteachers. International experience demonstrates thatearly financial
educationis highly effective; for example, programs such as Aflatoun in the Netherlands and other
European Union countries, guided by OECD recommendations, emphasize experiential learning,
or “learning by doing,” which allows children to develop practical financial skills from an early
age (I. Kuzma et al., 2023; Amagir et al., 2018). Research identifies three essential components
of financial literacy: knowledge and understanding, skills and behavior, and motivation and
confidence (Artavanis & Karra, 2020), and emphasizes the importance of introducing financial
education before adolescence to ensure children acquire foundational competencies such as
money recognition, budgeting, and responsible financial decision-making (Paatova & Daurova,
2014; Sherraden et al., 2011). Despite international evidence, there is a significant lack of
comprehensive research and structured programs for primary school students in Kazakhstan.

To address this gap, a survey was conducted among 172 primary school teachers in Arkalyk,
Kostanay Region, using Google Formsand supplemented withdirectinterviews. The surveyaimed
to determine teachers’ awareness of financial literacy, the perceived importance of introducing
it in primary education, the factors contributing to its development, and recommendations
for practical implementation. The results revealed that 83.14% of respondents had no prior
knowledge of financial literacy education for primary students, while 16.86% had an incomplete
understanding. A total of 73.26% considered financial literacy development highly relevant
to current social issues, and 100% agreed that it should be introduced at the primary school
level. Respondents indicated that additional educational materials and specialized programs
were largely absent, with 14% noting the unavailability of digital content and 22% reporting
insufficient coverage in school textbooks. Importantly, 72.7% highlighted digital content as a
critical tool, while 27.3% emphasized the need for an educational and methodological complex
aligned with the curriculum. Teachers recommended introducing a specialized discipline for
financial literacy, developing additional teaching aids, and creating digital content adapted for
mobile learning.

Based on these findings, a special elective course, “Formation of Financial Literacy in
Primary School Students,” was developed for future primary school teachers within the
6B01301 - Pedagogy and Methods of Primary Education program. The course, registered on
the university’s single platform for higher education (epvo.kz) for the 2024 academic year,
provides students with the knowledge and skills required to guide primary school students in
understanding money, planning budgets, managing debts, investing, and developing responsible
financial behaviors. The course integrates theoretical instruction, digital content including
interactive games, videos, and multimedia lessons, and practical exercises such as budgeting
simulations, role-play scenarios, and webquests to reinforce experiential learning. Teacher-
guided workshops ensure that participants can effectively explain financial concepts to children,
while action learning and collaborative methods foster problem-solving skills. The effectiveness
of the course and associated methodological complex was evaluated through pre- and post-
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course surveys, teacher and student feedback, and comparative analysis of financial literacy
competencies, demonstrating significant improvement in knowledge, skills, and attitudes.

The scientific novelty of this research lies in its systematic approach to developing financial
literacy in primary school students through digital content and teacher preparation, which has
not been previously explored in Kazakhstan. Unlike prior studies that focus on adolescents or
the general population, this work targets 6-10-year-old children and integrates interactive
digital materials to address cognitive, activity, and value-motivational components of financial
literacy. Furthermore, it provides a methodological framework for teachers, including a digital
textbook (“Financial Alphabet”), experiential learning activities, and practical guidance for
classroom implementation. This approach not only fills a research gap but also introduces
innovative pedagogical and technological solutions aligned with international best practices,
such as OECD recommendations and Aflatoun programs.

The implementation of this approach confirms that early, structured, and digitally supported
financial education can significantly enhance primary school students’ understanding of
financial concepts, planning, and responsible money management. Exposure to such education
helps students socialize, understand economic principles, and develop a positive attitude
toward money, laying the foundation for lifelong financial competence.

What contributes to the development of financial literacy in elementary school students? In
question 4, 37% of respondents stated that there are no additional educational materials aimed
at developing financial literacy in elementary school students, and 27% stated that no special
training programs are provided. 14% indicated that digital content is not available to students,
and 22% stated that school textbooks also contain very few specialized topics in this area.

Lack of educational resources

27% e
14%
No special training programs are provided
36%
229 Digital content not developed
37%
/ The textbooks cover a small amount of Special

Topics

Figure 1. Indicator of Question number 4 of the questionnaire

What tools do you think are of particular importance to you in the formation of financial
literacy among primary school students today? In question 5, 72.7% of the survey participants
noted digital content, and 27.3% said that it is an educational and methodological complex
developed on the basis of the school curriculum. What would you suggest as a future specialist
to form the financial literacy of primary school students?

The proposal of the respondents to the question was as follows:

- introduction of a special discipline aimed at the formation of financial literacy in primary
school students;
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- develop additional teaching aids aimed at the formation of financial literacy in students;

- develop special digital content aimed at the formation of financial literacy, taking into
account the transition of students to mobile education.

Based on the results of the survey, an elective course program “Formation of financial literacy
of primary school students” was developed for future primary school teachers of the university.
Educational program 6B01301 - Pedagogy and Methods of Primary Education created a single
platform for higher education, epvo.kz, on April 25,2024, and registered it for the 2024 academic
year (https://epvo.kz/# /register/education_program/application/54053).

In the process of mastering the discipline, students form the financial literacy of primary
school students. Students acquire the skills and knowledge necessary to make financial decisions,
plan budgets, manage debts, invest, and explain basic financial concepts. Some of the main
aspects of financial literacy that are offered to primary school students are: money and coins;
budgeting; savings; debts; and mastering the methodology of giving an initial understanding of
procurement planning.

Results and Discussion

In Kazakhstan, efforts to improve financial literacy have been initiated through digital
platforms such as the mobile application “Fingramota Online”, developed by the Agency for
Regulation and Development of the Financial Market of the Republic of Kazakhstan. This
platform provides financial literacy content for people of different ages, including primary
school students. However, it primarily delivers general information and lacks a structured, age-
appropriate curriculum that integrates practical exercises and methodological guidance for
teachers. This indicates a research gap in systematically preparing primary school students for
financial literacy through pedagogically designed content.

International experience highlights the importance of early financial education. In the
Netherlands and other European Union countries, financial literacy is incorporated into primary
and secondary school curricula through programs such as Aflatoun, following recommendations
from the OECD and the European Commission (I. Kuzma et al.,, 2023). Studies indicate that
effective programs emphasize experiential learning, or “learning by doing,” which helps children
develop practical financial skills from an early age (Amagir et al., 2018).

Research identifies three core components of financial literacy: knowledge and understanding,
skills and behavior, and motivation and confidence (Artavanis & Karra, 2020). Experts argue that
financial education should begin before adolescence, focusing on foundational skills such as coin
and bill recognition, budgeting, and responsible financial decision-making (Paatova & Daurova,
2014; Sherraden et al., 2011). Early intervention is shown to significantly improve children’s
financial competence and prepare them for responsible participation in economic life.

Despite international evidence, there is a lack of comprehensive research in Kazakhstan
on methods for enhancing financial literacy in primary school students. Most studies focus
on adolescents or young adults (Lusardi & Mitchell, 2014; Nikolaos & Karra, 2020). Emerging
research using AR-based story collections demonstrates that interactive and gamified
approaches can significantly improve children’s knowledge, attitudes, and skills in financial
literacy (Ratna Candra Sari et al., 2022).

From a pedagogical perspective, financial literacy development in primary school students
involves three components:

1. Cognitive component - acquiring knowledge about personal finance, evaluating financial
situations, and developing financial competence through self-education.
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2. Activity component - practical skills such as planning, organizing, and analyzing personal
financial activities.

3. Value-motivational component - fostering responsibility, independence, and a positive
attitude toward financial decision-making.

Digital content, including interactive games, video, and audio materials delivered via
tablets or computers, can effectively support these components by providing engaging, age-
appropriate learning experiences. This aligns with international best practices, emphasizing
early, experiential, and gamified financial education as a means of fostering lifelong financial
competence.

Scientific Novelty and Contribution of the Study

The conducted research addresses a clear research gap in Kazakhstan, where comprehensive
studieson developing financial literacy in primary school students are scarce. While international
studies highlight the importance of early financial education, most existing programs focus on
adolescents or the general population, leaving primary school education largely unexplored
(Lusardi & Mitchell, 2014; Sherraden et al., 2011).

The novelty of this study lies in the development and implementation of a special elective
course for future primary school teachers, integrating digital educational content specifically
designed to enhance financial literacy in early learners. This approach differs from previous
studies by:

1. Targeting primary school-age children (6-10 years), an age group underrepresented in
prior research.

2. Using interactive digital content (games, multimedia, digital manuals) to develop cognitive,
activity, and value-motivational components of financial literacy.

3. Combining theoretical knowledge with practical application through action learning
methods, webquests, and other interactive pedagogical techniques, ensuring experiential
learning.

4. Providing a methodological framework for teachers, including a digital textbook (“Financial
Alphabet”) and guidelines for curriculum integration, which is not commonly available in
Kazakhstan.

This study contributes scientifically by generating new insights into the effective design of
digital content for financial literacy and pedagogically by offering a tested model for teacher
preparation that can be replicated in primary schools. Furthermore, it fills the gap in research
on early financial literacy development and introduces innovative educational tools that align
with global best practices, such as OECD recommendations and the Aflatoun program.

Conclusion

Exposure to financial barriers is often linked to insufficient early financial education. This
study demonstrates that a systematic, age-appropriate, digitally supported approach can
significantly enhance financial literacy among primary school students, improving knowledge,
practical skills, and responsible financial behaviors. By training future teachers and providing
methodological and digital tools, the study ensures sustainable implementation in primary
schools. The proposed model is scalable, replicable, and aligns with international best practices,
providing both scientific insights and practical solutions for educators and policymakers.

Exposure to various financial barriers in society often results from a lack of financial literacy.
Therefore, forming financial literacy skills in elementary school helps students to socialize,
understand economic principles, and develop responsible attitudes toward money. Early
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financial education enables children to recognize the value of labor, compare earnings with
savings, and manage financial resources competently.

Within the framework of Kazakhstan’s «Concept of Improving Financial Literacy 2020-2025»,
one of the most pressing challenges is to find effective tools for developing financial literacy in
primary school students. The results of this study indicate that the most effective approach is
the development and integration of digital content into the educational process, designed to be
engaging, age-appropriate, and pedagogically structured.

The research demonstrates that digital educational content can enhance financial literacy in
primary school students when it:

Analyzes the main problems and prospects for developing financial literacy and proposes a
corresponding conceptual framework.

Introduces educational programs and digital resources, including the “Financial Alphabet”
textbook, to support teachers and students.

Applies scientificand interactive methods such as action learning, webquests, and conferences
to evaluate and improve program effectiveness.

In summary, the study shows that systematic, age-appropriate, and digitally supported
financial education can significantly improve children’s financial literacy, providing both
scientific insights and practical tools for educators and policymakers.
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Bacrayblll ChIHBIN OKYLIbLIAPbIHBIH, KaP>KbLIbIK, CAyaTThIIbIFBIH BMQPJIbIK KOHTEHT Heri3inje
KaJIBINTACTBIPY

Anpgarna. Bys MakasiaZia 6acTayblll ChIHBIN OKYUIbLIAPbIHbIH KAPXKbLIbIK CayaTThIIbIFbIH LUMD-
JIBIK KOHTEHT Heri3iHJle KaJbIITACThIpy MaceJieci }KaH-KaKThbl KapacTbipbliraH. XXI Facelpfia KoFaM
JIIbIHAA TYPFaH XahaH/bIK Macesiesiep/iiH 6ipi — XaJbIKTbIH HeCHeJIiK TIye IJiIiri MEH 3KOHOMHU-KaJIbIK,
Mo/IeHHeTiHiH TeMeH/iri. OcblFaH 6alJIaHbICThI KAPXKbLIbIK, CAyaTThLJIBIKTBI €PTe KacTaH KaJIbINTac-
TBHIPY a3aMaTTap/[blH 3KOHOMHUKAJbIK M3/[eHUETIH apTThIPY/IbIH, 6ACThI TETITi peTiHAEe cUNIaTTaNAbI.

3eptTey 6apbicbiHga KaszakcTaH Pecny6/MKacblHbIH, HOPMAaTUBTIK KyKaTTapbl (KapKbLiablK caya-
TTBUIBIKTBI apTThIpy Ty:KbIpbiMAaMackl 2020-2025, 2023--2029 xbuigapfa apHaifaH LUQPJIBIK
TpaHchopMalnus TYKbIpbIMZaMachl) koHe XaJblKapasblK yiAbiMAap (OECD) yceiHBIMAApbl Herisre
aJiblHFaH. ABTOpJIap 6acTaybill 6isiM 6epy xKyHeciHJe KapKbLIbIK 6i/1iM 6epy/iiH Ma3MYHBIH KEHEHUTY,
OKYUIbLIAPABIH KAaPKbLIbIK MiHE3-KYJIKbIH, 63iH-63i 6aKblIay KabiseTiH JaMbITyFa apHaJIFaH [UPPJIBIK
pecypcTapAblH TUIMAIITIH alKbIHJaFaH.

3epTTey dicTepi peTiHAe caya/iHaMa, eJaroruKasblK Taa[ay KoHe CaJIbICTblpMaJibl TaJ1ay KOoJ14a-
HbUIFaH. 172 MyFaJliM KaTbICKaH cayajHaMa HaTH:KeJiepi 6acTaybllll CbIHBINTApAa apHalbl [UPPJIBIK
OKYy MaTepHa/IapblHbIH, OKbITY GaFjapJsiaMajapbl MeH 3/[iCTeMeJiK KypasAap/blH *KeTicrelTiHiH
kepceTTi. Ocbl Herizze GoJjiamak GacTaybllll CHIHBIN MyFasiMJiepiHe apHaJiFaH «bacTaybIll ChIHBIM
OKYILbLIapPbIHbIH KaPKbIJIbIK, CAyaTThIJIbIFbIH KaJbIITACTbIPY» aTThl 3JIEKTUBTI KYpC 93ipJieH .

Makanaza metenfik Taxipubenep (Aflatoun, Fingramota Online, AR-kbickaiibl aHrimesep)
TaJIlaHFaH >K9HE KAapXKbLIbIK, CAayaTThUIBIKTBIH, YII KypaMmzJac 06eJiiri - KOTHUTUBTIK, iC-9peKeTTiK
>)KOHE KYH/IbLJIbIK-MOTHBAIUAbIK KOMIIOHEHTTEDP — CUNIAaTTa/IFaH. 3epTTeY KOPbIThIH/bIChl O0MbIHIIA,
UPPJBIK KOHTEHT 6acTaybIll ChIHBII OKYIIbLIAPbIHBIH KAaPXKbIJIBIK OiJTiMiH JaMbITYAbIH €H THiMZi
KypaJibl peTiH/e YCbIHbLIAAbI.

TyiiH ce3aep: bacTayblilll ChIHBIN, KAPXKbUIBIK CayaTThIIbIK, KAPXKbIJIbIK MiHE3-KYJIbIK, 3KOHOMU-
KaJIbIK M3/IeHUET, [UPPJIbIK KOHTEHT.

P.K. Usmaram6eToBa !, /I.P. }/Kapuk6aeBa?, A.M. Baiikyiosa?, 3.H. AliT:kaHoBa**
L4Kazaxckull HQYUOHAIbHbIU nedazozuveckull yHugepcumem umeHu Aas 2. Aamamoi, Kazaxcmat
23Kazaxckull HaYUOHAAbHbIU HceHCKUll nedazozuveckull yHugepcumem 2. Aamamsi, Kazaxcmat

dopmupoBaHue PMHAHCOBOI rPaMOTHOCTH MJIAJIIUX IIKOJIbHUKOB Ha OCHOBE IIMPPOBOTO
KOHTEHTa

AnHoTanus. CTaTbs NOCBsAIIEHa UCC/Ie[0BaHNI0 GOPMUPOBaHUA GUHAHCOBOM IPaMOTHOCTH MJIA/IIINX
IIKOJIbHUKOB Ha 0CHOBe LiuppoBoro koHTeHTa. B XXI Beke 0AHOM M3 aKTya/bHBIX IPO6JIEM YeI0BEeYeCTBa
sIBJIsIeTCS. HU3KUM YpoBeHb GUHAHCOBOM KyJbTYpPbl HaceJeHUsl U POCT JOJIroBON Harpy3ku. ABTOPBI
YTBEPXKAAKT, UyTO GopMUpPOBaHUEe PUHAHCOBOW IPaMOTHOCTU HA PaHHHUX 3TaNax o6ydeHUs CIOCO6-
CTBYeT MOBBIIIEHHI0 9KOHOMUYECKOU KyJIbTYPbI TPaK/AaH ¥ Pa3BUTHIO OTBETCTBEHHOT0 PUHAHCOBOTO
NIOBe/leHHUs.
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B ucciefoBaHuM NMpoaHaM3UPOBaHbl HOPMAaTHUBHBIE JOKYyMeHThl Pecnybsinku KazaxcraH («KoH-
L eniys noBblieHUs1 uHaHCcOBOM rpaMoTHOCTU 2020-2025», « KoHuenuus uudpoBoi TpaHchopManuu
2023-2029»), Tpyabl 0TeUeCTBEHHBIX U 3apy6eXKHBIX YYEHBIX, a TakKe pekoMeHaauuu O3CP. [IpoBeaén
onpoc cpeau 172 y4uTesedl HavyaJbHBIX KjaccoB KocTaHalickoil 06JiacTH, pe3yabTaTbl KOTOPOTO
BbISIBUJIM HEJOCTATOK UPPOBBIX 06pa30BaTeJbHbIX PECYPCOB U y4eOHBIX MPOrpaMM, HallpaBJIeHHbIX
Ha pa3BUTHE PUHAHCOBOW I'PaMOTHOCTH.

Ha ocHOBe noJiyueHHBbIX JaHHbIX pa3paboTaHa 3/eKTUBHasA JUcuUIIMHA «PopMUpoBaHue GUHaAH-
COBOM TPaMOTHOCTH MJIAJIIUX IIKOJbHUKOB», BKJ/IOYawolas LUPpPOBON y4eOHUK, METOAUYECKHUE
MaTepHa/bl U MyJbTUMeJUIHble 3aZlaHUd. B cTaTbe BblAesieHbl TPU KJIOYEBbIX KOMIOHEHTa QU-
HAHCOBOM IrpaMOTHOCTH: KOTHUTHUBHBIN (3HaHUS), AeATEJIbHOCTHBIA (YMeHHUs) U LLeHHOCTHO-MOTH-
BallMOHHbIN (OTBETCTBEHHOCTb U YCTAHOBKH ).

ABTOpBI NPUXOAAT K BBIBOJAY, UTO HCIIOJIb30BaHUEe LUM(POBOTro 06pa30BaTEbHOIO KOHTEHTA
(Bugeoypoku, urpsl, AR-npuioxeHus, caiiTel) siBJasieTcs Haubosiee 3G PEeKTUBHBIM UHCTPYMEHTOM
JJ15 pa3BATHA QUHAHCOBBIX KOMIIeTEHLIUH yyaluxcs. PaboTa oTin4aeTcsa HaAy4YHOU HOBU3HOH, TaK Kak
BIlepBbIe NIPeAJIoXKeHa Moieb IM$poBoro GopMupoBaHHsa GUHAHCOBOM rPaMOTHOCTH /i1l HAYa/IbHON
IIKOJIb], 06'beJUHAIILAA TEOPUIO, IPAKTUKY U MHHOBAILMOHHbIE TEXHOJIOTHH.

Kiio4deBble cj10Ba: HauyalbHbIN Kjacc, GUHAHCOBasi TpaMOTHOCTb, GUHAHCOBOE MOBeJleHHe, KO-
HOMMYecKas KyJbTypa, LUPPOBOM KOHTEHT.
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