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Abstract. Rapid globalization, digital transformation, and socio-cultural
change are placing new demands on education systems and social institutions.
This article considers the process of forming an individual’s social culture as a
complex pedagogical phenomenon, with the interaction of family, educational
institutions and social environment. The author has developed a three-level
model that reflects the main mechanisms and values of socialization on the
basis of theoretical analysis and empirical study. The model includes the system
of pedagogical methods aimed at developing key social values such as respect,
tolerance, politeness and responsibility. The primary focus of the study was the
role of family upbringing, the educational process and the influence of society
as interrelated factors in the formation of social culture. The results of the study
showed high significance of family and educational institutions, and also the
influence of social environment on the development of civic responsibility and
an individual’s value system. The scientific novelty of the work is determined
by the systematic integration of three social levels and the justification of
pedagogical conditions that contribute to the formation of social culture. The
practical significance of the presented model consists in its application for
planning educational work in schools, universities and youth organizations.
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Introduction

The concept of “social culture” is a complex phenomenon that describes the degree to which
an individual has mastered social norms and moral-spiritual values necessary for life in society
(Bikmetov, 2007). An individual can only become a fully developed personality by assimilating
the socio-cultural experience transmitted from generation to generation. Without mastering
society’s sociocultural experience, personal development is impossible. According to Elsayed
(2024), families play a crucial role in instilling positive social values in children, laying the
foundation for a compassionate and socially responsible generation.
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As noted by psychologist L.I. Bozhovich, the individual “is illuminated by the rays of social
meaning in all its manifestations and functions, without which its development and life are
unimaginable” (Bozhovich, 1995). In other words, the social essence of a person forms the basis
of conscious development, and social culture is an integral component of this essence.

Inscholarlyliterature, social culture is defined as a system of values and skills, characterized by
interpersonal communication culture, social responsibility, teamwork ability, and tolerance. For
instance, in pedagogical dictionaries, personal culture is described as a complex characteristic
reflecting political-social competence and readiness to take responsibility and engage in
cooperative actions in society (Kodzhaspirova & Kodzhaspirov, 2001). Such structures regulate
an individual’s social behavior and create preconditions for harmonious integration into society.

The aim of this scientific study is to systematize the pedagogical conditions and methods that
contribute to the formation of an individual’s social culture from both theoretical and empirical
perspectives, and to develop a comprehensive multi-level pedagogical model based on these
foundations.

To achieve this goal, the following research objectives were identified:

« to explore the scientific foundations of the concept of social culture and clarify its content;

e to determine the criteria and indicators for the formation of social culture;

» to systematize the influencing pedagogical conditions and methods;

« to theoretically substantiate the structural features of the proposed model.

The methodological basis of the study is grounded in socio-cultural and personality-oriented
approaches. The research employed methods such as theoretical analysis, comparative literature
review, and conceptual modeling. In addition, empirical methods, including surveys, structured
interviews, and observations, were used to identify social values and educational factors. Such
a multi-aspect approach enables a comprehensive analysis of the research object.

The following research questions were addressed in the study:

1. What are the key pedagogical and social factors that influence the development of an
individual’s social culture?

2. How do family, education, and society interact in the process of social culture formation?

3. What elements should be included in a theoretical model integrating these institutions?

Literature review and theoretical framework

The concept of “social culture” is widely discussed in the social sciences and is interpreted
differently across various theoretical perspectives. In contemporary international studies, this
phenomenon is associated with an individual’s ability to live harmoniously in society, with
particular emphasis on values such as respect, tolerance, and responsibility as foundational
components (Veugelers, 2021; Biesta, 2020). For example, foreign research highlights the impact
of social and cultural integration on personal development and emphasizes the significance of
social culture for societal adaptation.

In general, social culture refers to a system of behavioral models and values formed within
a given society, including norms and worldviews that regulate social order (Koslova et al,,
2024). This complex concept is characterized by the interplay of both material and spiritual
elements: on one hand - objects of daily life, architecture, technology, and works of art; on the
other - knowledge, language, law, morality, and traditions. The interaction of these components
preserves historical experience and ensures continuity across generations.
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Social culture is considered an integral part of an individual’s general culture. Scholars define
itasaholistic system formed through the internalization of societal values and behavioral norms
into human existence. Through this process, individuals acquire culturally specific patterns
and accumulate social experience, aligning their thinking and behavior with societal values. A
person who has internalized social culture can ensure social harmony by balancing personal
and collective interests.

A person is not born with ready-made cultural experience—it is acquired throughout life.
Psychological studies show that biological factors alone cannot serve as the foundation for
personality development, as elements of culture such as language, tradition, and skills are acquired
exclusively through social environments (Pamazanosa, 2018). Through education and upbringing,
individuals internalize social norms and values, thereby defining their place in society.

The acquisition of culture teaches individuals to perform social roles, adapt to societal
rules, and engage in effective communication. During this process, a person’s consciousness
develops, moral qualities are formed, and social identity is established. For example, M.Kh.
Dulati emphasized the significance of justice and responsibility in moral development, stating:
“Where there is no justice, there is no humanity” (Abdiramanova, 2014).

Many factors influence the formation of social culture; three main domains stand out: the
family, educational institutions, and the broader social environment. This interrelation is
clearly reflected in the ICCS 2022 international study, which highlights the importance of value
transmission across family, school, and society as a key condition for successful socialization
(Schulz et al., 2022).

The family is the primary environment where an individual’s initial social experiences and
value orientations are formed. As Shen (2023) notes, the family plays an indispensable role in
shaping a child's education by providing resources such as human capital, economic capital,
social capital, etc. Empirical studies show that schools cannot replace the family in this process
and must work in close partnership with parents (Bikmetov et al., 2020). The system of values
transmitted through parental example influences a child’s social behavior, worldview, and future
civic identity (Kozlova et al., 2024). Studies have shown that the stability of family upbringing
has a direct impact on value development and social adaptation.

The educational environment is one of the key institutions in shaping social culture. As
Daniel et al. (2024) note, schools are fundamentally oriented toward transmitting moral and
ethical values, making values education a central part of their mission. The educational process
goes beyond the transmission of knowledge and includes the development of skills such as
participation in joint activities, civic responsibility, and adaptation to public life. The content of
education should emphasize intercultural understanding, morality, and tolerance.

Classroom practices such as group work, debates, and project-based tasks foster students’
communication skills and prepare them to act effectively in various social contexts. Pedagogical
research has demonstrated that such approaches enhance teamwork, critical thinking, and
respect for differing perspectives (Ivanov, 2006).

The broader social environment provides a space for continued socialization beyond the
family and school. This includes mass media, peer groups, neighbors, cultural settings, and
social networks. These channels expand an individual’s worldview and reinforce social norms
and values through everyday experiences.

Overall, an individual’s social culture is formed through a continuous and multi-level process
of influences. Established social norms and expectations not only guide personal behavior but
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also define the content of socialization. A favorable moral and cultural environment creates
conditions for harmonious personal development.

In this context, the educational influence thatbeginsin the family and school mustbe continued
at the societal level for social culture to be fully developed. This triad - family, education, and
society— must function in harmony to ensure the systematic development of cultural identity
and civic responsibility (Ramazanova, 2018).

Research shows that young people who engage in volunteer activities from an early age
tend to demonstrate higher levels of civic engagement, moral values, and social competencies
(Kim and Morgtil, 2017). Moreover, volunteers show improved self-esteem, interpersonal and
leadership skills, as well as enhanced academic motivation and performance.

Social pedagogy also plays a crucial role in the development of social culture. Situated at the
intersection of education and social support services, it is aimed at providing comprehensive
educational assistance to children and youth in difficult life circumstances (Smith, 2019). Social
pedagogues organize culturally oriented educational interventions to improve well-being and
enhance the potential for social integration.

Thus, social pedagogy is regarded as an important and integrative component of the system
for developing an individual’s social culture.

The above-discussed factors demonstrate that the formation of social culture is a complex
process grounded in the interplay of various social institutions. This process begins with family
upbringing, continues through value-oriented education in schools, and is further reinforced
through civic engagement and social support systems throughout life.

As a result of such systematic and harmonious influence, individuals internalize social
values and develop into responsible and culturally competent members of society. Although
its manifestations may vary across different cultures, a number of universal values retain
their relevance across all social contexts. Among these, respect, politeness, tolerance, and
responsibility are considered foundational components of social culture.

A different kind of theoretical framework has been developed in pedagogy and social sciences
to explain the stage of socialization. In the next section, we reviewed international theories and
compared them with the proposed model to highlight their limitations.

1. Social learning theory (A. Bandura)

Content: The individual acquires behavioral patterns through observation and imitation. By
externally observing the actions of others and their consequences, a person incorporates them
into their own experience.

Limitations: The theory explains socialization primarily through personal observation and
individual experience. It does not thoroughly consider the multidimensional influence of social
institutions such as family, educational organizations, and the broader social environment.

2. Symbolic interactionism theory (G.H. Mead)

Content: The personality develops through the internalization of social roles. In the process
of social interaction, the individual sees themselves through the perspective of others and
establishes harmonious relationships with society.

Limitations: The theory focuses on micro-level social interactions. It neglects macro-level
social structures and institutional influences that shape the individual's development.

3. Theory of psychosocial development stages (E. Erikson)

Content: Personality development occurs in distinct life stages, each involving the resolution
of a specific psychosocial crisis. Successfully overcoming these crises leads to the formation of
personal qualities.
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Limitations: The model is centered on the internal dynamics of personality development.
The influence of the social environment and specific agents such as family, school, and society is
presented only in an indirect manner.

4. Social-ecological model (U. Bronfenbrenner)

Content: Personality develops within multiple layers of environment — microsystem, mesosystem,
exosystem, and macrosystem. These systems are interconnected and shape the individual's
social behavior.

Limitations: The model offers a structural and systemic perspective. However, it lacks a
clearly defined set of pedagogical mechanisms and methods specifically aimed at developing
social culture.

Table 1: Comparative analysis of theoretical models related to the formation of social culture

Theoretical model Key characteristics Theoretical and practical
limitations

Bandura - Social learning Personal control, modeling | Does not account for
institutional influences

Mead - Symbolic interactionism Communication, social roles | Structures at the macro level
are overlooked

Erikson - Psychosocial Internal development stages | Interaction mechanisms

development between agents are absent

Bronfenbrenner - Ecological Micro and macro systems Specific pedagogical methods

systems are not clearly defined

Theabove-mentioned theoriesdescribe the process of socialization from various perspectives.
However, most of them do not fully address the interconnections between institutions involved
in the development of social culture. In this regard, the proposed author’s three-level model
is distinguished by its integrated approach, which aims at the comprehensive formation of an
individual’s social culture through the combined influence of the family, educational institutions,
and the broader social environment.

Methods

A combination of theoretical and empirical methods was employed in the course of this
research. At the theoretical level, a comparative analysis of scholarly literature was conducted
based on socio-cultural and personality-oriented approaches. Conceptual positions related to
the development of social culture in individuals were systematized.

To collect empirical data, the following methods were used:

e Survey: An online survey was conducted using the Google Forms platform. Participation
in the study was entirely voluntary and anonymous, and all respondents were informed about
the purpose of the research before completing the questionnaire. A total of 178 respondents
participated, representing various age groups and social statuses. The survey included 20
questions aimed at identifying respondents’ value orientations, levels of social responsibility,
civic engagement, and attitudes toward educational institutions (family, school, society).

The survey was conducted online using the Google Forms platform, which ensured
accessibility and convenient data collection.
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Examples of survey questions included:

- “How important is it for you to engage in socially useful activities?”

- “How would you assess your level of social responsibility?”

e Observation: Additional data were collected through targeted observation. This method
was used to analyze extracurricular educational activities and students’ civic engagement.

e Interview: Semi-structured interviews were conducted to gather perspectives on the
factors and pedagogical approaches influencing the development of social culture. Participants
included educators, education specialists, and parents of students.

The collected data were processed using both qualitative and quantitative analysis methods.
The results were presented in percentages and visualized through diagrams.

Results and Discussion

This section presents the findings of a questionnaire-based study aimed at identifying public
perceptions regarding the formation of social culture in individuals. The survey explored
respondents' views on the meaning of social culture, the institutions contributing to its
development (family, educational organizations, and the social environment), civic engagement,
and levels of social responsibility. The collected data were compared with the findings of
international studies conducted by organizations such as UNESCO and ICCS (UNESCO, 2022).

The survey was conducted online via the Google Forms platform, with a total of 178
respondents participating: 42% were university students (1st to 4th year), 31% were parents,
and 27% were educators. The average age of participants was 28 (SD = 7.4). All participants
were affiliated with Astana International University (AIU), where the study was conducted.

The survey included 20 questions addressing value orientations, civic engagement, a sense
of social responsibility, and participants’ views on educational institutions. Data were analyzed
using SPSS software, and the statistical reliability of the results was evaluated at a significance
level of p < 0.05.

The empirical data revealed certain differences in responses based on age groups. Notably,
students demonstrated higher levels of readiness for civic engagement—71% reported
participating in at least one public event, while teachers and parents showed comparatively
lower engagement (54% and 48%, respectively). These findings reflect generational differences
in the perception and practical implementation of social culture and emphasize the need to
develop age-specific educational strategies in the future.

The study showed that 90% of respondents view social culture as a key factor in individual
adaptation to society, indicating widespread understanding of the importance of socio-cultural
values in society.

The majority of participants emphasized the role of the family in laying the foundations of
a child's social culture. 85% of respondents identified the family as the primary environment
for transmitting values and behavioral norms. This supports the notion that family upbringing
plays a crucial role in the value-based development of individuals.

For instance, a large-scale study in China (Tan & Fang, 2023) showed that family cultural
capital has a strong positive link with academic effort and educational aspirations among
adolescents (sample size ~11,300). And also the results of another research suggest a positive
association between family support and adolescents' academic performance in a global context
(Guo, 2025).
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Although some international studies assess the influence of family upbringing on social
values (e.g., kindness, helpfulness, respect) at a moderate level (61.97%), they still emphasize
the direct impact of family relationships on this process (Elsayed, 2024).

Theresultsofourstudy are consistentwith these conclusions: 88% of parents who participated
in the survey stated that basic moral values, such as kindness, respect and responsibility, are
primarily formed in the family.

The survey results show that educational institutions are highly valued for their role in
shaping the social culture of the individual. 78% of respondents highlighted the importance of
forming civic responsibility, teaching ethical norms and encouraging cultural behavior in the
educational environment.

Educational institutions, as one of the most important agents of socialization, systematically
transmit socially acceptable values and norms to children and young people, helping them to
expand their social consciousness. This process contributes to the improvement of cultural
adaptation of the individual (Elsayed, 2024).

Our research data confirms this point of view: 75% of the students surveyed stated that
extracurricular activities at their educational institutions, such as class hours, volunteer clubs
and etc., helped them deepen their understanding of social responsibility.

According to the survey, 68% of respondents noted that they adopt behavioral norms from
peers and colleagues, and 55% highlighted the influence of social networks and media. The
findings of this study proved that the social environment, including friends, colleagues, social
networks, and media, has a significant influence on an individual’s value system and behavior.

The results show that modern young people perceive familiarisation with family values
through popular social networks as a requirement of the times. Using social media to strengthen
family values should rely on an integrated approach that combines technological and socio-
cultural elements (Vainola, 2024)

The survey explored respondents’ levels of civic engagement over the past year:

* 60% had participated at least once per year;

* 30% reported attending such events several times a month;

* 10% participated weekly or more frequently.

e Only 10-15% of respondents reported not participating in any such activities.

These results indicate a certain level of civic responsibility and social activity. Comparatively,
studies conducted in the United States found that over half of the population had provided
informal support during the year, while 23% engaged in formal volunteer service (Schneider
and Marshall, 2023). Even during the pandemic, efforts to provide mutual support within
communities remained visible. These patterns reflect similarities with trends observed in
Kazakhstan and highlight the connection between civic engagement and the development of
social culture.

The survey also explored respondents’ attitudes toward social responsibility and interpersonal
cooperation. Questions addressed topics such as performing socially beneficial acts, helping
those in need, and strengthening mutual understanding among different social groups. The
responses showed openness to social interaction and commitment to civic values.

The majority of respondents attached great importance to social responsibility: more than
70% fully agreed with the opinion that "every citizen is obliged to serve society and help those in
need." A small part of the respondents partially agreed, and only the smallest number disagreed.

In addition, almost half of the respondents stated that they had participated in a charity
fundraiser or volunteered at community events at least once in the past year. These results
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show a willingness to take on shared responsibility and an active commitment to the common
good.

In general, respondents’ attitudes towards social responsibility, mutual support, and civic
engagement reflect the main characteristics of social culture. These factors are the main
indicators for assessing a person's level of socialization.

The main data and percentages obtained during the study are summarized in Figure 1 below.

Figure 1. Survey results on social culture formation

According to the data shown in the diagram, respondents named families and educational
institutions as the main factors in the formation of social culture. In addition, a significant
proportion of participants (60%) reported active participation in publiclife, while 70% consider
social responsibility to be a civic duty.

In general, the results of the study reflect the positive attitude of society towards social
culture. According to the respondents, the main factors influencing the development of social
culture are family upbringing, the content of education and the social environment. The results
show a clear understanding that the level of social culture in society is directly related to people's
actions and values. The core values that are usually cultivated in family and school, such as
politeness, respect for elders, respect for the law, and service to society, were often mentioned
as guiding principles. In addition, it has been established that the moral climate in society and
patterns of behavior in the environment influence the formation of a person's social culture.

The results of the survey are consistent with theoretical concepts outlined in academic
literature. In particular, the significance of the family and educational institutions in the
development of social culture aligns with the findings of previous research (Elsayed, 2024).
Moreover, the indicators related to civic engagement and social responsibility showed
similarities with analogous foreign studies (Schneider and Marshall, 2023). This suggests that
the process of forming social culture in Kazakhstan is evolving in line with global social trends.

While most previous studies focus on socialization through a single institution - typically
family or school - this approach fails to address the complexity of the influences involved in

200 2025, N24 (153) Gumilyov Journal of Pedagogy
ISSN: 3080-1710. eISSN: 3104-462X



A Theoretical Model for Developing an Individual’s Social Culture: Integrating Family, Education, and Society

developingsocial culture. Therefore,based on the findings of this study, we propose atheoretically
grounded authorial model based on three key social environments: family, education, and the
broader social context (See Figure 2).

Three-level Model of Developing
Social culture of the individual

Educational
institution

e Educational
activities

e Discussions

e Group work

Family
e Pedagogical
environment
e Upbringing
an example

Developing

the social
culture of
the individual

Respect
P Politeness

Responsibility

Social environment
e Community activities
e Volunteering practice
* Role-playing games

Tolerance Responsibility

Figure 2. The author’s three-level model for the formation of an individual’s social culture

The author’s model, presented in the figure, describes a comprehensive mechanism for the
development of social culture at three key levels of social environment: the family, educational
institutions, and the broader social environment. Each level is characterized by a distinct system
of values and specific forms of pedagogical influence.

The model presents a structured progression - from the recognition of values to their
application in real-life actions. It is designed to foster civic responsibility, social adaptability,
and value stability in individuals.

The proposed theoretical model can be adapted for use in the following areas:

e In general education schools - as a content framework for class teachers and social
pedagogues in planning value-oriented educational activities;

e In higher education institutions - as part of academic programs for future teachers and
social workers;

« In civil society organizations - as a theoretical-methodological basis for programs aimed at
promoting youth civic engagement and community initiatives.

Table 2. Comparative analysis of the author’s model and previous research

Comparison criterion

Previous research models

Author’s model

Structural approach

Single-level, fragmented

Three-level, comprehensive

Pedagogical methods

Traditional (lecture, conversation,
educational hour)

Interactive (discussion, group
work, volunteering)

Value orientations

Generalized

Specific: respect, decency,
tolerance, responsibility

Practical application

Limited or not presented

Proposed for educational and
social institutions

Connection between social
institutions

No holistic connection shown

Coordinated, systematic
integration
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The proposed three-level theoretical model systematically describes the pedagogical
mechanisms that contribute to the formation of social culture. It integrates value-based methods
aimed at developing social responsibility, tolerance, and cultural communication skills among
students and youth.

However, adapting such a model into practice depends on specific social conditions. Its
successful implementation is directly related to teachers’ professional preparedness, the
value potential of the family environment, and opportunities for civic engagement. Therefore,
the model requires flexibility, adaptation to local contexts, and alignment with the specific
characteristics of the social environment.

Conclusion

The results of the study show that the formation of a social culture of a personality is not justa
set of isolated educational activities, but a complex process based on the harmonious interaction
of social institutions. Empirical data obtained from a survey of 178 respondents showed that
85% of participants consider the family to be the main source of learning basic values such
as respect, responsibility, and politeness. 78% of respondents highlighted the importance of
educational institutions in shaping social responsibility and collective interaction skills, while
60% noted their involvement in socially useful initiatives. These data confirm the leading role
of family and education, as well as the importance of the social environment and information
space in shaping value orientations.

According to the findings of the conducted survey, it was found that respondents associate
the level of social culture with values such as tolerance, respect, compliance with the law and
willingness to help others. The study participants noted the importance of educational activities,
group projects, and volunteer initiatives carried out in educational institutions as effective
methods for shaping value orientations and socially significant behavior.

The authors proposed a three-level pedagogical model, which sequentially describes the
mechanisms of social culture formation at the level of the family, educational institutions and
social environment on the basis of results. The model includes specific pedagogical methods,
such as group projects, volunteer initiatives, collective discussions, and other forms of activity
aimed at developing values of respect, responsibility, politeness, and tolerance.

The scientific novelty of the research is defined by the systematic integration of three main
social institutions into a single pedagogical model and clarifying their role in the process of
forming the individual’s social culture. Another novelty is the specification of value orientations
and pedagogical methods that allow not only the transmission of social norms but also the
formation of an active civic position.

The authors’ contribution is determined by the following:

« Systematization of the factors and conditions for the formation of the social culture of the
individual;

e Development of a structured three-level model combining family, education and society;

e Conducting empirical research and analyzing differences between age groups;

This research work not only provided a theoretical basis for the concept of social culture of
the individual, but also identified specific factors influencing its formation process. The practical
significance is defined by the future application of the author’s model to develop and implement
educational programs that take into account institutional influence and the age and socio-
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cultural characteristics of students. In the future, it is planned to test the model in educational
institutions in different regions, with further refinement based on empirical data. The results
obtained confirm that it is precisely a systematic, comprehensive approach to educational
work that can ensure the formation of stable value orientations and social responsibility in the
individual.

Limitations of the study

The study was limited by its sample size and geographic scope, as all participants were from
Astana International University. Moreover, as the data were collected through self-reported
questionnaires, responses may involve subjectivity. Future research should include participants
from multiple regions and universities to enhance the generalizability of the findings.
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IH. Umaun6ekoBa*1, H.Il. A166ITOBA>
L2JL.H. I'ymunese amviHdarsl Eypas3us yammubik yHusepcumemi, AcmaHa, Kazakcmat

Ty/FaHbIH 3/1eyMEeTTiK M€ HUETIH JaMbITYAbIH TEOPUAJIBIK MO/eJi: 0T6aChl, 61/1iM KoHe
KOFaMHbIH, UHTErpanusachbl

Angarna. MakaJsiasa TyJIFaHbIH 9JIeYMETTIK Ma/IeHUETIH KaJbIIITaCThIPY y/epici oT6ackiMeH, 6i1iM
6epy MekeMeJiepiMeH 9He dJJIEYyMETTiK OpTaMeH e3apa dpeKeTTeCeTiH Kyp/iesi IeJarorukasblk
KYOBbLIBIC peTiHJe KapacTbipblia/bl. TeOpUSJIBIK TaJJlay MEH 3MIHUPHUKAJIBIK 3epTTey/iep HeTisiHze
aBTOp Heri3ri a/JieyMeTTiK KYHJBUIBIKTApAbl, COHAAN-aK Heri3ri MexaHU3MJepJi KepcCeTeTiH Y
JeHreii MoJesb/i YCbIHbIN OThIP. MoJle/1b a3aMaTThIK KayallKeplliJiKTiH, KYPMeTTiH, Te3iMAiNIKTiH,
9JIeNTiNIKTIH Ka/bITacyblHa GAaFbITTAJFAH NeJarorukajblK 9/icTep KyHeciH KaMTUAbL. 3epTTeyae
0TGaChIIBIK TOpOHEHIH, 6iJ1iM Gepy MpoLeCiHiH )KoHe KOFaMHBIH 6ip-6ipiMeH 6aliaHBICTBI GaKTOpJIap
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peJiiHe 6acThl Hazap ayAapbLiajibl. 3epTTey HaTHKeJiepi oT6ackl MeH 6iiM 6epy MekeMmeJsiepiHiH,
COH/Ial-aK dJIeyMeTTIK OPTaHbIH TYJIFaHbIH a3aMaTThIK, KayalKepILiJiri MeH KYHABIIBIKTAP XyHeciH
JaMbITylaFbl MaHbI3JbLIbIFbIH KepceTTi. 3epTTeyAiH FbUJIbIMU >KaHALIBUIABIFBI YII dJeyMeTTiK
JleHrel /g )KyieJli MHTerpalUusCbIMeH »KoHe d9JIeyMeTTiK M3/IeHUeTTi KaJbINTacThIPyFa bIKIaJ eTeTiH
neJlaroruKaslblK >KaFjaljlapAbl HerizfieyMeH aHbIKTalaJbl. YCBIHBLIFAH MOJe/bJiH MpPaKTHUKaJbIK
MaHbI3bl MEKTENTEP/E, ’KOFAPhl OKY OPbIHAAPBIH/IA KoHe KacTap YHbIMAPbIHAa TOpOUe HKYMbIChIHBIH,
KOCIIapJlaHybIHA KOJIAAHBLIYbIMEH KepceTiiei.

TyiiH ce3aep: a/eyMeTTiK [TeJarorukKa, 91eyMeTTiK Ma/leHUeT, IeJlarOTUKaJIbIK MOJieJIb, dJ1eyMeT-
TiK KYHABUIBIKTAP, TY/IFAHbIH 9J1eyMeTTeHYI, 9/1eyMeTTiK UHCTUTYT

IH. iman6ekoBa*!, H.Il. An16bITOBA?
L2Egpasultickuli HayuoHaabHbIl yHU8epcumem umeru JLH. I'ymusesa, Acmaua, Kazaxcmau

TeopeTuyeckasi MOAe/Ib Pa3BUTHSA COLUATIBHOMN KY/IBTYPbI TUYHOCTH: HHTETPALMsi CEMbH,
oGpa3oBaHMA U 06IECTBA

AHHoOTanus. B cTaTbe paccMaTpuBaeTcs npolecc OpMHUPOBAHUS COLUATBHOMN KyIbTYPbI TMUHOCTH
KaK CJIOXKHOe IeJlaroruieckoe siBJeHHEe, B KOTOPOM B3aUMOJEUCTBYIOT CEMbsl, 06pa3oBaTe/bHbIE
yupexJeHus W colyajbHas cpefa. Ha ocHOBe TeopeTHUYECKOTO aHajlh3a M 3IMIUPUYECKOTO
HccieIOBaHUS aBTOPOM pa3paboTaHa TPeXypOBHEBAs MO/Ie/Ib, OTPaXarwlllas OCHOBHbIE MEXaHU3MbI U
[EHHOCTH CollMau3alnu. Mozie b BKJIIOYAET B ce6sI CUCTEMY e arorHuecKUX MeTO/I0B, HallpaBJIeHHbIX
Ha (QopMUpPOBaAHUE KJIOYEBBIX COIMAJNbHBIX IIEHHOCTEH, TAaKUX, KaK yBa)KeHHUE, TOJIEPAaHTHOCTD,
BEXXJIMBOCTb U OTBETCTBEHHOCTh. OCHOBHOE BHMMaHUeE B UCCJIE€40BAaHUH YAEJSAI0Ch POJIU CEMENHOTO
BOCIHMTAHUS, 06pa30BaTeJIbHOTO Mpolecca U BJAUSHUSA 06LIeCTBA KaK B3aHMOCBSI3aHHbIX GaKTOpPOB B
$bOopMHUpOBaHUU COLMATIBHOUN KYyJAbTYPbl. Pe3ysbTaThl UCCAEJ0BaHUS T0OKA3aau BbICOKYI0 3HAYUMOCTh
ceMbU U 00pa3oBaTesIbHbIX YYpeXJeHWUH, a TaKKe BJMsSHHUE COLMaJbHOW cpeJibl Ha pa3BUTHE
rpakJJaHCKOM OTBETCTBEHHOCTU U CHUCTEMbl LIEHHOCTeH JW4YHOCTH. HayyHasd HOBH3Ha pabOThI
onpejesisieTcsl CHCTeMHOM HHTerpalnel Tpex CoLHalbHbIX YPOBHEN U 060CHOBAaHUEM Ie/jaroruyecKux
YCJIOBUH, CHOCOOCTBYIOIIMX (GOPMUPOBAHUIO COLMANIbHOM Ky/aAbTyphbl. [IpakTuyeckass 3HAaYUMOCTb
npeJCTaBJeHHOW MOJeJd 3aKJ/I4YaeTcs B ee NMPUMEHEHUU [AJs1 MJaHUPOBAaHUS BOCIUTATENbHOU
paboThI B IIKOJIAX, By3aX U MOJIOAEKHbIX OpTaHH3aIUsX.

KioueBble cjioBa: coljpaljibHas MMeJarorvka, collMajbHas KyJbTypa, NeJaroruieckass Mo/ieJb,
coLlMaJIbHbIE [IEHHOCTH, MHAUBU/YaJlbHasl COLUAIN3aLusl, COLjMalbHble HHCTUTYTHI.
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