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Abstract. The purpose of this research was to determine the level of social
intelligence of future teachers and to evaluate their views on the basic methods of
developing social intelligence. This study was designed as a mixed-methods investigation.
The research group consisted of 541 teacher candidates. The research data were
collected with the social intelligence assessment scale developed by the researchers and
a semi-structured interview form with teachers about the main methods of developing
social intelligence. The quantitative data of the study were analyzed using a statistical
program. The descriptive analysis method was conducted through the utilisation of
qualitative analysis. The study revealed that teacher candidates assigned high ratings
to their problem-solving skills, communication skills, and social intelligence. Research
findings reveal that there is no significant difference between the social intelligence
levels of male and female teacher candidates. Teacher candidates with high academic
achievement demonstrated high levels of social intelligence. The results of the study
demonstrate that the majority of teacher candidates subscribe to the belief that social
intelligence can be cultivated. The majority of prospective teachers seek to cultivate
their social intelligence through the application of fundamental methodologies. The
proposal included the creation of course content for developing social intelligence at
all levels of education.
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Introduction

Individuals need to receive an education, work, earn money, find a place in society, and belong to society to
balance their lives and meet their needs; therefore, it is important to sensitize individuals to social and emotional
learning (Mori, 2022; Nabi et al., 2022). For social belonging, individuals need to know the society and the culture
to which the society belongs (Yeh et al.,, 2022). To achieve this, the individual needs to have a certain competence
and wellness (Jang et al., 2004; von der Embse et al., 2023). It is an important factor for individuals to be social for
their social status, and to have social intelligence to be social (Platonova et al.,, 2021; Devis-Rozental & Farquharson,
2020). Individuals who are social and have a high level of social intelligence find a place for themselves in society
and adapt to society (Saxena & Jain, 2013; Azpiazu et al., 2023).
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Theoretical and conceptual framework. Researchers have developed some definitions as a result of their
research on social intelligence. Ford and Tisak (1983) expressed social intelligence as the distinctive behaviors of
the individual in the social environment and defined them as similar behaviors that the individual performs in a
certain social environment. Marlowe (1986) and Mohadesi & Vahidi (2022) considered social intelligence and so-
cial competence to be similar and considered social intelligence as the ability to understand individuals’ emotions,
thoughts, and behaviors. Social intelligence, which is an important concept in evaluating the level of leadership, is
the interpersonal communication competence that includes influencing others.

Silvera et al. (2001) stated that social intelligence consists of three dimensions: social knowledge process,
social awareness, and social skills. The social knowledge process includes competencies such as understanding one’s
own and other people’s feelings and thoughts, being able to read their body language, and understanding the wishes
and expectations of others in relationships. The social awareness dimension refers to the individual’s ability to be
fully committed and act appropriately in the social environment and conditions (Mohadesi, 2022). Individuals with
high social awareness are successful in showing appropriate behavior in social environments, giving appropriate
reactions to their behavior, and giving feedback (Black &Rojewski, 1998). In other words, he knows what to say,
when, how to behave, and how to influence people. Social skill is related to the performance dimension of social
intelligence. In other words, the individual can act skillfully in human relations, as in the case of teacher-student
communication and relationship, to have an engaging classroom environment (Chang & Hall, 2022). An individual
with a high level of social skills can easily enter social environments, has no difficulty getting along with other people,
and can easily adapt to social environments (Ratto et al., 2011).

The fundamental human need to communicate with other people, share their feelings and thoughts with
them, and to understand those of others, is an essential aspect of social interaction. This process is facilitated through
various forms of expression, including both audio and visual media. (Kuimova et al., 2016; Swain et al., 2022; Munin
& Beer, 2022). Communication is important at this point. However, it is essential that the communication estab-
lished is correct and that the message is conveyed and understood correctly between the sender and the receiver.
At this point, intelligence among humans comes into play (Fadhlan et al., 2023). It is a widely acknowledged fact
that effective communication can be challenging when engaging with individuals whose cognitive abilities are sig-
nificantly limited. Such people either do not understand what is said or what they say is often incomprehensible.
Likewise, there may be some difficulties in communicating with gifted people. Therefore, it can be said that there
is a significant relationship between intelligence and communication skills (Cherry et al., 2013). Nowadays, it is
very important for individuals to have social intelligence and to be able to use it effectively in both their business
and private lives and their relationships with the people around them. In this regard, it is important to evaluate the
social intelligence levels of future teachers and their thoughts on improving social intelligence.

Related Research. Suliman (2010) stated that according to the Bar-On model, students with high social
intelligence skills also have high academic success. The results of Gardner and Stough’s (2002) study examining
the relationship between emotional intelligence and social intelligence show that there is a strong relationship
between emotional intelligence and social intelligence. In their study, Pursun and Efilti (2019) analyzed the social
intelligence scores of special education teacher candidates to predict multiple intelligence areas. In his research,
Williams (2008) evaluated the concepts of emotional intelligence, social intelligence, and environmental adaptation
from the perspective of managers. Tsoli (2023)discussed the relationship between teacher candidates’ emotional
intelligence and educational practices through a case study in Greece. In Pinarcik et al’s (2016) study, the relationship
between the emotional intelligence and communication skills of preschool teacher candidates was examined, and
it was revealed that the emotional intelligence levels of preschool teacher candidates had a leading effect on their
communication skills. In their research, Tok and Morali (2009) evaluated physical education teacher candidates’
emotional intelligence, Big Five personality dimensions, and academic success characteristics. In their research,
Silvera et al. (2001) aimed to eliminate some of the obstacles to measuring social intelligence by designing a short,
easy-to-administer, versatile social intelligence scale.

Purpose of the Research. The purpose of this research was to determine the social intelligence levels of pro-
spective teachers and to evaluate their views on the basic methods of developing social intelligence. In this regard,
answers were sought to the following research questions:

1. What are the social intelligence levels of the teacher candidates participating in the research?
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2. Do the social intelligence levels of the teacher candidates participating in the research differ according
to gender?

3. Do the social intelligence levels of the teacher candidates participating in the research differ according
to the academic success variable?

4. What are the opinions of teacher candidates regarding the basic methods of developing social intelligence?

5. What are the suggestions of prospective teachers regarding the basic methods of developing social in-
telligence?

Materials and methods

This section of the research includes information about the method used. In addition, the working group,
the development process of the data collection tool, the evaluation of the data, and ethical dimensions are included
in this section.

Research Method. This research was designed as mixed methods research. Mixed-method research can be
defined as combining the views of researchers who adopt only a single research paradigm, researchers who adopt
aresearch paradigm depending on the situation, and researchers who adopt a pragmatic research paradigm (Ross-
man & Wilson, 1985). In this research, while the social intelligence levels of the prospective teachers participating
in the research were discussed with the quantitative method, their opinions and suggestions regarding the basic
methods of social intelligence were discussed with the qualitative method.

Participants. The research study group consists of 541 teacher candidates. The demographic distribution
of teacher candidates regarding gender and academic achievement levels is presented in Table 1.

Table 1. Demographic distribution of teacher candidates

Gender F %
Female 235 43.4
Male 306 56.6
Total 541 100
Academic success

High 194 35.8
Middle 168 31.1
Low 179 33.1
Total 541 100

Table 1 shows the demographic distribution of the teacher candidates who participated in the research
according to gender and academic achievement variables. 43.4% of teacher candidates are female, and 56.6% are
male. 35.8% of the teacher candidates stated that they had a high level of academic success, 31.1% stated that they
had a medium level of academic success, and 33.1% stated that they had a low level of academic success.

Data Collection Tools. Research data were collected with the social intelligence assessment scale developed
by the researchers and the teacher’s semi-structured interview form regarding the basic methods of developing
social intelligence.

Social Intelligence Assessment Scale. Articles related to social intelligence were created by examining the
research conducted in the field. The item pool created by combining these items initially contains 44 items. The
linguistic and grammatical structure of the items related to social intelligence was evaluated by two linguists. Lin-
guists corrected the errors in the articles. Then, 4 field experts evaluated the suitability of 44 items for the scope
of the research. As a result of the evaluations, 6 items that were thought by experts to go beyond the scope of the
research were removed from the item pool. The remaining 38 items were converted into a draft scale form. Then, a
pilot application working group was formed. The pilot application study group consisted of 316 teacher candidates.
176 of the teacher candidates were women, and 140 were men. Teacher candidates who participated in this phase
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of the research were not included in the main sample group of the research. The scales were delivered to teacher
candidates via Google Forms.

First, the Kaiser-Meyer-Olkin (KMO) coefficient and Bartlett’s sphericity test were calculated for the data
set obtained as a result of the application. The KMO value was found to be 0.844, and the Bartlett test was found to
be below p<0.05 (p=0.000), and it was understood that it was suitable for factor analysis. Exploratory factor anal-
ysis (EFA) was applied with the SPSS 25.0 statistical program. In this process, the eigenvalue and variance ratios of
the data set were examined, and 2 factors with eigenvalues greater than 1 were found. The proportion of variance
explained by the factors was found to be 88.9%. In line with the scree plot, 4 items with item factor loads below 30
were removed from the scale.

Confirmatory factor analysis (CFA) was conducted to confirm the two-factor structure of the scale, consisting
of 34 items. DFA SPSS Amos was carried out with the statistical program. In this process, the goodness-of-fit index
of the data set was examined. Acceptability value of the model CMIN / df (y 2/ df <5) = 3.211, GFI (Goodness -of-fit
Index), (>0.90) = 1.630, CFI (Comparative Fit Index) (>0.90) = 1.540, NFI -TLI(Normed Fit Index - Turker-Lewis
Index) (>0.80) = 0.950-0.990 and RMSA (RootMean Square Error of Approximation) (<0.07) = 0.059 was found. The
data obtained revealed that the data set had a good degree of fit. It was determined that all items were compatible
with their sub-dimensions. The goodness of fit indices revealed the applicability of the scale, and after this stage, a
final reliability analysis was conducted.

Cronbach’s Alpha internal consistency coefficient was calculated for the two-dimensional structure of the
scale. The first sub-dimension of the scale is called Problem-Solving Skill, and the second sub-dimension is called
Communication Skill. The Cronbach Alpha coefficient of the first sub-dimension was calculated as 0.84. The Cronbach
Alpha coefficient of the second sub-dimension was calculated as 0.87. The Cronbach Alpha coefficient for the overall
social intelligence assessment scale was found to be 0.85. These values obtained reveal that the scale is reliable.

The scale consists of 34 items in total. There are 15 items in the first subscale and 19 items in the second
subscale. The scale was created as a 5-point Likert type. As the scores decrease from 5 to 1, prospective teachers’
evaluations of social intelligence become negative. When item score ranges are taken equal, 5.00-4.20 is rated as
very high, 4.19-3.40 as high, 3.39-2.60 as medium, 2.59-1.80 as low, and 1.79-1.00 as very low.

Teacher Semi-Structured Interview Form on Basic Methods of Developing Social Intelligence. The semi-struc-
tured interview form created to collect the quantitative data of the research consists of 2 questions. These two
questions were asked face-to-face to 25 teacher candidates randomly selected from the sample group of the study.
The opinions of 1 language expert and 2 field experts were consulted in creating the questions. It was aimed to
evaluate the opinions of teacher candidates regarding the basic methods of developing social intelligence with the
developed interview questions. The structured interview questions developed by the researchers are in line with
the sub-objectives of the research.

Data Collection Process. The quantitative data of the research were shared with prospective teachers via
Google. It was collected by delivering the scales through forms. The qualitative data of the research were collected
through face-to-face interviews with 25 teachers randomly selected from the sample group of the research. Quan-
titative and qualitative data were collected simultaneously. It took approximately 5 weeks to collect research data.

Compliance with Ethics. In the research, first of all, during the data collection process, necessary permissions
were obtained from the administrations of the universities where the teacher candidates studied. The research
information form, which included information about each stage of the research, was delivered to the teacher can-
didates together with the social intelligence assessment scale, and all teacher candidates who were included in the
pilot application, quantitative application, and qualitative application sections of the main application were asked to
declare that they participated in the research voluntarily. All prospective teachers who participated in the research
were promised that their data would remain confidential.

Data Analysis. The quantitative data of the study were analyzed with the SPSS 25.0 statistical program.
Kolmogorov’s assumption of normality, which is the primary criterion of parametric statistical techniques in the data
analysis process, was tested using the Smirnov test. As a result of the analysis, it was decided to apply parametric
tests to the data set. In addition to standard deviation and weighted average calculations, an independent samples
T-test was applied in the analysis of two-variable data, and a one-way analysis of variance ANOVA was applied in the
analysis of more than two-variable data. The significance level of the research was determined as 0.05. The descriptive
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analysis method was used in the analysis of quantitative data. Marshall (1996) explains the purpose of descriptive
analysis; He expressed it as organizing and interpreting the data collected through observation or interviews and
presenting them to the reader. In this direction, the data obtained from the teacher’s semi-structured interview form
regarding the basic methods of developing social intelligence were transformed into findings by descriptive analysis.

Results and discussion
In this part of the research, the data obtained from the social intelligence assessment scale and the teach-
er’s semi-structured interview form regarding the basic methods of developing social intelligence were evaluated.

Findings on the Social Intelligence Assessment Scale

Table 2. Weighted means and standard deviations of the social intelligence assessment scale

X SS
Problem-solving skills 3.79 0.681
Communication skill 3.65 0.620
Social Intelligence Assessment scale 3.71 0.665

Shows the weighted averages and standard deviations of the social intelligence assessment scale and the sub-
dimensions of the pre-service teachers who participated in the study. In line with the answers given by the teacher
candidates to the items in the scale, it was determined that they expressed positive opinions in the problem-solving
skill (X =3.79, SD = 0.681) and communication skill (X = 3.65, SD = 0.620) sub-dimensions. It was also determined
that teacher candidates evaluated their social intelligence as high across the social intelligence assessment scale
(X=3.71,SD = 0.665).

Table 3. T-test results of teacher candidates’ social intelligence assessment scale according to the
gender variable

N X SS F P.
Female 235 3.79 0.651 4,550 .610
Male 306 3.65 0.643

In Table 3, the evaluations of the prospective teachers who participated in the research regarding their social
intelligence are discussed according to the gender variable. The results obtained reveal that there is no significant
difference between the social intelligence levels of male and female teacher candidates (F = 4.550, P >.05).

Table 4. One-way analysis of Variance (ANOVA) results according to the academic achievement vari-
able of the social intelligence assessment scale of teacher candidates

Academic success N X SS F P.
High 194 4.01 0.821 11,208 0.000
Middle 168 3.58 0.689

Low 179 3.51 0.636

In Table 4, the evaluations of the pre-service teachers who participated in the research regarding their
social intelligence are discussed according to the academic success variable. The results obtained reveal that there
is a significant difference between the social intelligence levels of teacher candidates with high, medium, and low
academic achievement (F=11.208, P <.05). According to the results, it was determined that teacher candidates with
high academic success had high social intelligence.
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Findings Regarding Teacher Semi-Structured Interview Form Regarding Basic Methods of Developing Social
Intelligence.

Table 5. Teacher candidates’ views on basic methods of developing social intelligence

Category Teacher Opinions F %

Intelligence can ~ T5: I th+ink individuals can gain problem-solving skills.
be improved with

basic methods . . .
T11: I think that among the types of intelligence, the devel-

opment of social intelligence is the type of intelligence that
can be changed most easily by using some basic methods.

15 60
T22: It can be improved with the right guidance and the
right techniques to be used in early childhood.
Social intelligence  T1: I think that individuals’ partially introverted personali-
can be partially im- ty structures can be changed.
proved with basic
methods
T10: I believe that it can be partially improved due to the
inadequacy of applications to improve social intelligence. 7 28
intelligence can be developed as much as the individual’s
social environment allows.
Intelligence cannot T4: If the child has introverted personality traits, I do not
be developed with  think it is possible to change this.
basic methods
T7:1do not think that this type of intelligence can be devel-
oped with external interventions.
3 12

T19: This is not possible for children who grow up in en-
vironments where oppressive, authoritarian, or negative
parental attitudes are exhibited.

In Table 5, the opinions of the prospective teachers who participated in the research regarding the basic
methods of developing social intelligence are categorized. 60% of teacher candidates answered that social intelligence
can be improved with basic methods. 28% of teacher candidates answered that social intelligence can be partially
improved with basic methods. 12% of teacher candidates stated that it is not possible to develop social intelligence
with basic methods.
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Table 6. Suggestions of teacher candidates regarding basic methods of developing social intelligence

Category Teacher Opinions F %
Creating course content to improve social intelli- T2, T3 T5, T8, T10, T12, T14, T16,
gence at all levels of education T17,T18,T20,T21, T23, T25

14 56

Teaching students effective listening and speak- T1,T5,T6,T9,T11, T13, T15, T20,

ing skills T22,T23, T24 11 44
Teaching students problem-solving skills T1,T2,T6,T8, T12,T13,T16, T21,
T22,T25 10 40

Using group work and project-based learning T3,T8,T10, T15,T16,T17, T18,
methods effectively in education T22,T24 9 36

Frequently applying social learning activities T2,T3,T5,T10,T12, T14, T23
such as creative drama in the classroom environ-

ment 7 28
Benefiting from group teaching method tech- T3,T11,T14,T15,T18, T20

niques such as symposium, panel, panel discus-

sion, and debate. 6 24
Raising students’ awareness against habits and T3,T6,T9, T10, T24,

practices that hinder the development of social

intelligence 5 20
Ensuring that the family plays an active role in T14,7T7,T24

students’ social intelligence development 3 12
Strengthening students’ social relationshipsby ~ T18, T20

organizing trips and events 2 8

In Table 6, the suggestions of the prospective teachers who participated in the research regarding the
basic methods of developing social intelligence are categorized. 56% of teacher candidates suggested creating
course content to improve social intelligence at all levels of education. 44% of the teacher candidates suggested
providing students with effective listening and speaking skills, and 40% offered students with problem-solving
skills as suggestions for improving social intelligence. 36% of teacher candidates use group working and project-
based learning methods effectively in education, 28% frequently apply social learning activities such as creative
drama in the classroom environment, and 24% use group teaching methods such as symposiums, panels, panel
discussions, and debates. and 20% responded to raise students’ awareness against habits and practices that hinder
the development of social intelligence. 12% of teacher candidates suggested ensuring that the family plays an active
role in students’ social intelligence development, and 8% suggested ensuring that students’ social relationships are
strengthened by organizing trips and events.
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In line with the findings obtained from the research, it was determined that teacher candidates demonstrated
proficiency in their problem-solving skills, communication skills, and social intelligence levels. As a result of the
research findings, it was determined that male and female teacher candidates stated that they had similar intelligence
levels in terms of their evaluation of their social intelligence levels. Supporting the findings of the study, Gnanadevan
(2007) also stated that the level of social intelligence varies according to the social class of the individual, the
education of the mother, and the income level of the family, but it does not vary according to gender, the education
level of the father, or the work done by the mother and father.

Intelligence of the pre-service teachers participating in the research was considered according to the
academic success variable; it was found that the pre-service teachers with high academic success had high levels
of social intelligence. Vyrost and Kyselova (2006) also investigated the relationship between social intelligence,
knowledge, values, and personality traits, and as a result, they revealed that there is a close relationship between
social intelligence, wisdom, and knowledge. In their research, Tok and Morali (2009) did not find any relationship
between the emotional intelligence characteristics of teacher candidates and their general grade point average.
The findings obtained from the research reveal that the majority of teacher candidates find social intelligence to
be developable.

Teacher candidates aim to develop social intelligence with basic methods; Creating course contents to
develop social intelligence at all levels of education, providing students with effective listening and speaking skills,
providing students with problem-solving skills, using group work and project-based learning methods effectively
in education, using group work and project-based learning methods effectively in education, creative drama, etc.
Frequently implementing social learning activities in the classroom environment, using group teaching method
techniques such as symposiums, panels, panel discussions, and debates, and raising students’ awareness of habits
and practices that hinder the development of social intelligence, they developed suggestions to ensure that the
family plays an active role in the social intelligence development of students and to strengthen students’ social
relationships by organizing trips and events. Tsoli (2023) and Shuo et al. (2022) in their research pointed to the
impact on practice and policy, teachers highlighted the need for social and emotional interventions during both
their initial and continuing education, as well as the need to promote an educational design that embraces social
and emotional pedagogical goals.

Conclusion

It is possible to say that in the modern education approach, apart from the role of transferring knowledge,
the teacher also has different roles in helping students gain competencies that will ensure their versatile devel-
opment. It will be a significant advantage for teachers to have the characteristics that are expected to be imparted
to students in the learning-teaching process. Therefore, in this research, it was found important to determine the
social intelligence levels of prospective teachers and evaluate their views on the basic methods of developing social
intelligence. As a result of the research, it was determined that teacher candidates found their problem-solving skills,
communication skills, and social intelligence levels to be high.

Research findings reveal that there is no significant difference between the social intelligence levels of male
and female teacher candidates. When the evaluations of the social intelligence of the teacher candidates participating
in the research were considered according to the academic success variable, it was seen that the social intelligence
levels of the teacher candidates with high academic success were high. The findings obtained from the research
reveal that the majority of teacher candidates find social intelligence to be developable.

Teacher candidates aim to develop social intelligence with basic methods; Creating course contents to
develop social intelligence at all levels of education, providing students with effective listening and speaking skills,
providing students with problem-solving skills, using group work and project-based learning methods effectively
in education, using group work and project-based learning methods effectively in education, creative drama, etc.
Frequently implementing social learning activities in the classroom environment, using group teaching method
techniques such as symposiums, panels, panel discussions, and debates, raising students’ awareness of habits and
practices that hinder the development of social intelligence, ensuring that the family plays an active role in students’
social intelligence development, and organizing trips and events to help students. They developed suggestions to
strengthen social relations.
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3. Yaiigyinakpisel!, K.C. Kenxxe6aeBa'?, Y.b. Ar6aeBas,
B. Baiimyxau6eTtos*, K. I0/11ameBa’
L235Kopkbim Ama amviHdarbl Kbizbliopda yHusepcumemi, Koizvliopda, Kazakcmat
“Koxka AxMmer fcayu aTbiH1aFbl Xa/bIKapaJiblK Ka3aK-Typik yHuBepcuteTi, TypkictaH, KazakcTan

9JIeyMeTTiK HUHTe/UVIEKTTI JaMbITYAbIH Heri3ri agicrepi

AnpgaTna. by 3epTTeyiH MaKcaThl 6oJalliaK MyFaliMAepAiH 9/IeyMeTTiK UHTEJJIEKT JieHTeliH aHbIKTay
YK9He 0JIapAblIH d/IeyMeTTiK MHTe/JIeKTTi JaMbITYAbIH Herisri aficTepi Typa/ibl Ke3KapacTapblH 6aFaiay 60/bl.
By 3epTTey apajiac aaicTepAi KoJsiJaHa OThIPbIN 3epTTEY peTiHAe Kacaajbl. 3epTTey To6bl 541 MyFaniMaikke
YMiTKepAeH TYPAbL. 3epTTey AepeKTepi 3epTTeyiuiiep a3ipsiereH a/ieyMeTTiK HHTEJIEKTTI 6aFasay IKalachl XKoHe
9/1eyMeTTiK UHTe/JIEKTTI JaMbITY/bIH Herisri aficTepi Typasibl MyFajsiMMeH CyX6aTThIH XapThlal KypbUIbIMAAJIFaH
TYpi apKblJbl >KMHAA/bl. 3ePTTEYAIH CaHbIK JepeKTepi CTATUCTUKAJBIK 6aFaap/aaMa apKblibl TaagaH bl Cana-
JIBIK, JlepeKTepAi Taaaay Ke3iHe cunaTTaMaslblK Talay 94ici Ko4aHbL1/bl. 3epTTEY HOTHXKECIH/le MyFaliMepre
yMiTKepJiep npo6sieMaiapAbl ey JaFAblIapblH, KapbIM-KaTbIHAC JaF/AblIApPbIH X9He dJIeyMeTTiK UHTEeJIeKT
JleHreliH )xoFapbl 6aFaJlalThIHbI aHBIKTAJ/Ibl. 3epTTey HITHKeJIepi ep *KaHe aies1 MyFalliMAiKKe YMiTKepJiepai,
9JIeyMEeTTIK UHTEJUJIEKT JieHrelepi apacblHAa alTapJbIKTal allbIpMalllbIJIBIK, XKOK, €KeHiH KepceTefi. 3epTTeyre
KaTbICKaH MyfasliMJliKKe YMiTKepJiep dJIeyMeTTiK HHTe/JIeKT 6aFajlapbl akaJleMUSIBIK, y/repiM feHreline calikec
KapaJiFaH Ke3/Jie, )KOFapbl akaJleMUsLJIbIK KeTicTikTepi 6ap MyFanimMepre yMiTKepJiepAiH a1eyMeTTiK UHTE/IJIEKT
JleHTeli )koFapbl eKeH/Ir aHbIKTaAbl. 3epTTeY HOTHXKeJlepl KepceTKeHAeH, MyFaliM/iepre YMiTKepJiep/iH Kenuii-
ri 9/1IeyMeTTiK UHTEJUIEKTTI JaMbITYFa 60J1a/1bl ZleNl caHaubl. MyFasiMaepre yMiTKepJepAiH Kenuiairi Heri3ri
dJlicTep apKbl/Ibl dJIeYMETTIK UHTEJIEKTTI JaMbITyFa ThIpbicaibl. Os1ap 6is1iM GepyaiH 6apJiblK JeHreiaepine
9JIeyMETTIK UHTEJJIEKTTI JaMBITY YIIiH KYPCTBIH Ma3MYHBIH KYPY/bl YCBIH/BI.

Ty#iH ce3aep: a/ieyMeTTiK UHTE/JIEKT, MyFaliM/iKKe YMITKepJiep, apasac aJic.

3.Yaiiayiakei3el!, K.C.KeH:xxke6aeBa™?, Y.b.Ar6aeBa’, B.balimyxan6etoB*, JK.lI01jameBa’
1235Kbizbl10pduHckuil yHusepcumem umeHu Kopkoim Ama, Kvizeriopda, Kazaxcmat
*MescdyHapodHblll kazaxcko-mypeykutl yHugepcumem umenu Xooxcu Axmeda fAcasu, TypkecmaH, Kazaxcman

OcCHOBHBIE MeTOoAbl pa3BUTHUA COLUA/IBHOTO HHTEJ/IJIEKTa

AHHOTaUMA. HEJIBIO AAHHOT'0 UCCZieJOBaHHUA OBLIO onpeAeJIMTb YpOBEHb COIMAJIbHOT'O MHTEJIJIEKTA 6y,[{y-
11904 quTeneﬁ W OLI€HUTD UX B3IJVIAJbl HA OCHOBHbI€ ME€TOAbI Pa3BUTHA COIMAJIbHOI'O UHTEJIJIEKTA. ,Z[am—xoe Huccie-
JAOBaHHe OBLJIO paspaGOTaHo KaK HccjieJoBaHHe C UCII0JIb30BaHHEM CMENIaHHbIX METO/0B. I/ICCJIeAOBaTeJIbCKaH
rpyiima cocTtosia u3 541 KaHJuJaTa B YIUTeEJId. ,ZlaHHbIe Hccjiea0BaHuA ObLIN C06paHbI C IOMOLIbIO pa3pa60TaHHoﬁ
uccjaegoBaTteJIAMH KaJIbl OEHKH COHAaJIBHOIO HHTEJIJIEKTAa U HOHYCTpYKTypI/IpOBaHHOﬁ (bOprI HHTEPBbIO C
y4quTesieM 00 OCHOBHBIX MEeTOAaX PAa3BUTUA COUUAJIbBHOT O MHTEJIJIEKTA. KosnnyecTBeHHbIE JAaHHbIE N CCJIeJOBaHHWA
OBLIN IMpOaHa/JIN3UPOBAHbI C IOMOLIbIO CTaTUCTHUYECKOH nporpaMMmal. HpI/I daHa/In3e Ka4e€CTBE€HHbIX JAdHHbIX UC-
II0JIb30BaJICA METO/J, OITMCAaTEJIbHOI'O aHaJ/JIM3a. B pe3yisibTaTe uccjieJoBaHUA OBLIO YCTAHOBJIEHO, YTO KaHAUAATbI B
y4uTeJIA BBICOKO OLI€HHUJIKN CBOU HABBIKU pElIeHUA l'IpO6J'[€M, KOMMYHUKATHBHBIE€ HABBIKH U YPDOBEHBb COLIUAJIBHOT'O
HWHTEJIJIEKTA. PEBYJ'[bTaTbI HCCJieA0BaHUA ITOKA3bIBAKOT, YTO HET CymeCTBEHHOﬁ pasHUuLbl MEXAY YPOBHAMHU COLIH-
AJIbHOTO UHTEJIJIEKTA KaHAWAATOB B YUUTEJIA MY>KCKOI'O Y 2KEHCKOTI'0 I10J1a. Kor,qa OLI€EHKH COLIMaJIbHOT'O MHTEJIJIEKTA
KaHOAWAATOB B YYUTEJIA, Y4aCTBOBAaBIIMX B UCCJIEJOBAaHUH, ObLIH pacCMOTpPEHBI B COOTBETCTBHH C nepeMeHHoﬁ
aKa,ELEMPI‘IECKOﬁ YyCIIeHOCTH, (338 (0) 06Hapy>KeHo, 9TO YPOBEHb COIMAJIbHOTI'O MHTEJIJIEKTA KAHAUAATOB B YIUTEJIA
C BbICOKMMH aKaJeMHUYEeCKNMH yCIleXaMH ObLJI BLICOKHM. Pe3YJII:TaTbI HCCJIeJ0BaHUA [TOKAa3bIBAKOT, YTO GOJIbLIMH-
CTBO KaHAWAATOB B YYHUTEJIA CHUTAIOT, YTO COLU/IaI[beII‘/JI HWHTEJJIEKT MOXXHO PAa3BUTD. BoJsibIIMHCTBO KaHAWIATOB B
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yuyuTesd CTPpeMATCA pa3BUBATb CO].[Haf[beIﬁ HWHTEJIJIEKT C IOMOIIbIO 6a30BbIX MeTO/0B. OHu NnpeayoXu/in Co34aTb
cofep»KaHue Kypca AJid pa3BUTHA COLIMAJIBHOTO MHTEJ/IJIEKTA Ha BCeX YPOBHAX 06p330BaHI/IH.
KiloueBble cJ10Ba: COHHaJ’IbeIﬁ HWHTEJIJIEKT, KaHAWAAThI B y9UTEJId], CMellaHHbIN MeTOoJ.
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