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Abstract. The article is devoted to topical issues of psychological and
pedagogical support of primary school students with disabilities, showing
outstanding abilities and talents, in general education organizations of the
classical type (not specialized). Theoretical and methodological approaches
to the organization of educational activities and a creative environment that
contributes to the disclosure of potential are considered; features of pedagogical
interaction aimed at creating conditions for the full development of intellectual,
creative, and personal qualities of students with disabilities are described.
Recommendations are given for the formation of individual educational routes,
including psychological support, correctional and developmental work, and
support for the socialization of a child in a peer group. Particular attention is
paid to the interdisciplinary interaction of teachers, psychologists, and parents,
which makes it possible to effectively solve the problems of adaptation and
integration of students with special needs in general education organizations.
The main blocks of measures for psychological and pedagogical support
of talented and gifted children with disabilities are reflected in diagnostic,
educational, correctional, psychological support, and additional extracurricular
activities. For review and analysis, completed questionnaires of parents of two
students were used (with autism spectrum disorder and with disorders of the
musculoskeletal system). The work is of interest to researchers, university
professors, practical teachers, psychologists, and social educators involved in
inclusive education and talent support among primary school students with
health and developmental disabilities.
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Introduction

The problem of identifying, developing and supporting talent in children with disabilities
is one of the most significant and complex in modern pedagogical practice. Federal state
educational standards (hereinafter referred to as FSES) emphasize the need for an individual
approach to each child, especially to those whose capabilities are limited by physical or mental
factors. Such children require special attention, qualified psychological and pedagogical support
and special methods of work aimed at unleashing their potential and developing their abilities.

The relevance of the study is due to the growing role of the state and society in creating
equal opportunities for all categories of the population, including people with disabilities. High
demands are placed on the quality of education focused on developing the potential of each
student. A modern school should become a space where every student has a chance to realize
their potential, regardless of the presence of restrictions. This requires the development of new
approaches and technologies that ensure the integration of gifted children with disabilities into
the overall educational process, their successful adaptation and social inclusion. Of particular
importance is the task of forming an effective system of psychological and pedagogical support
for students with disabilities with high cognitive abilities and creative inclinations. Despite
the achievements in the field of inclusive education, the problem of developing scientifically
based recommendations to create optimal conditions for the disclosure and improvement of
the abilities and realization of the creative potential of gifted children with disabilities in the
conditions of general education organizations remains relevant and requires further study
(Boldinova and Kaverova, 2020; Vasina and Chupina, 2020; Gilemkhanova and Khalikova, 2018;
Foley-Nicpon et al,, 2011; Kornilova et al., 2024).

The purpose of this article is to study the features of psychological and pedagogical support
for gifted and talented children - primary school students with disabilities in the conditions of
classical educational organizations — schools, lyceums, gymnasiums that implement general
education programs (not specialized, adapted programs). The study examines modern concepts
and methods used in working with such children, and offers practical recommendations for
creating favorable conditions for theirharmonious developmentand successful socialization. The
need for individualization of pedagogical approaches aimed at taking into account the specifics
of perception, cognitive characteristics and emotional and personal characteristics of students
is justified. Forms of interaction between specialists of various profiles (teachers, defectologists,
psychologists, parents) are studied, which contribute to increasing the effectiveness of support
and social adaptation of children with disabilities who show a high level of giftedness.

The scientific novelty of the study consists of a comprehensive approach to studying the
problems of psychological and pedagogical support of talented children with disabilities,
determining ways to optimize the educational space, and forming a unified approach to solving
the problems of differentiated diagnostics, designing an individual development route, and
correcting shortcomings that impede the full development of the potential of a gifted child. The
practical significance of the results is determined by the possibility of their implementation
in the activities of institutions of general and additional education aimed at ensuring equal
opportunities for all categories of students.

314 2026, N1 (154) Gumilyov Journal of Pedagogy
ISSN: 3080-1710. eISSN: 3104-462X



Iledazozuueckoe Hacaedue Hbpas AamelHcapuHa u coepemeHHas peaaudayus konyenyuu CHU/A0
8 obpasosaruu Kazaxcmawa

Methods

The study was conducted using an integrated approach combining methods of analysis
of bibliographic sources and existing practices. To form the fundamental basis of the study,
normative legal acts, educational and scientific works and publications of various periods,
authors and testing countries presented in the world's leading scientific citation databases
(RSCI, Scopus, Web of Science, Scimago Journal Ranking, etc.) were studied. The selection of
materials was carried out according to the inclusion criteria: the study was to study theoretical
and methodological approaches to accompanying students with disabilities, consider models
of psychological and pedagogical support for talented and gifted children with disabilities, and
contain the development of specific methods and support programs for people with different
diagnoses.

The research methodology includes a number of key stages and approaches:

1. Analysis of regulatory documents: study of national and international regulatory legal acts
regulating the work of educational organizations with children with developmental disabilities,
in particular with talented children with disabilities. Important attributes of rulemaking in
this direction are reflected in documents such as the «Universal Declaration of Human Rights»
(adopted by the UN General Assembly on 10.12.1948), «International Covenant on Economic,
Social and Cultural Rights» (adopted 16.12.1966), «Convention on the Rights of the Child»
(approved by the UN General Assembly on 20.11.1989), «Convention for the Protection of
Human Rights and Fundamental Freedoms» (concluded in Rome, 04.11.1950), «Constitution
of the Russian Federation» (adopted 12.12.1993), Federal Law «On Education in the Russian
Federation» dated 29.12.2012 No. 273-FZ, Decree of the Government of the Russian Federation
dated 29.03.2019 No. 363 «On approval of the state program of the Russian Federation
«Accessible Environment». The legislative basis of the study is a number of normative acts
(Salamanca Declaration, 1994; UN Convention, 2006; Order No. 1598, 2014), which reflect the
necessary guidelines, requirements and vector of activities of the organization of education for
the training of persons with disabilities. Both national and international acts agree that one of
the goals of state policy is to create conditions for students with disabilities, considering the
peculiarities of their psychophysical development and the recommendations of psychological,
medical, and pedagogical commissions, to equal access to quality education. A prerequisite for
the implementation of this goal is the creation of a universal barrier-free accessible environment
in a general education organization.

2. Theoretical and methodological generalization: synthesis of existing theoretical concepts
of pedagogy and psychology regarding methods and technologies for teaching people with
special educational needs (differentiated, integrated, compensating, supporting approaches,
educational environment, etc.), in particular, mechanisms for accompanying gifted and talented
children with disabilities (psychological, pedagogical and correctional methods, individual
educational routes, etc.).

3. Critical analysis of national and foreign literature: identification of current trends and best
practices in the field of education and psychological support of children with special needs. The
most interesting are the works of the Soviet and Russian psychologist Nathan Leites and the
American teacher-psychologist Joseph Renzulli, whose results can be more integrated into the
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concept of inclusive education (that is, into a learning system in which all children, regardless
of health or development, study together, and not separately from each other).

Thus, the methodology used made it possible to comprehensively consider the problem
and offer scientifically based recommendations for the practical implementation of the study
process.

Results and discussion

The problem of giftedness and creativity of children of preschool and primary school age
is presented in fundamental studies of domestic and foreign pedagogy and psychology (L.S.
Vygotsky, S.L. Rubinstein, B.M. Teplov, V.N. Myasishchev, ]. Renzulli, 0.K. Tikhomirov, A.V.
Brushlinsky, L.A. Wenger, Y.A. Ponomarev, D.B. Bogoyavlenskaya, etc.), and the general and
special abilities of younger students were studied by N.S. Leites, V.A. Krutetsky, L.I. Umansky,
Z.1. Kalmykova and others.

The problem of childhood giftedness was most fully and deeply developed by the Soviet
and Russian psychologist, psychophysiologist N.S. Leites studied the individual typological and
age characteristics of mentally gifted children based on a systematization of life facts and a
monographic description of the originality of a gifted and talented person (Leites, 2000). Nathan
Leites made a significant contribution to the study of child giftedness and child development
psychology. His concept emphasizes the importance of internal motivation and the active role
of the child himself in the development of his own abilities. The main provisions of the concept
that N. Leites developed include the following aspects:

1. Activity of the child. Leites believed that the child's own activity plays a leading role in the
development of abilities. This means that the child himself initiates the processes of cognition
and creativity, showing initiative and interest in the world around him.

2. Individual styles of mental activity. Leites' research has shown that each child has a unique
style of thinking and perception of information. These individual characteristics influence the
effectiveness of learning and development.

3. Age-related development. Leites noted that the development of mental functions is uneven.
Some abilities develop faster, and some slow down or even get lost with age. This requires
considering age and psychophysiological characteristics when organizing the educational
process.

4. The ratio of individuals and age. Leites emphasized the need to study both individual
characteristics and general patterns of age-related development in order to better understand
the process of forming intelligence.

5. Method of comparing psychological characteristics. Leites developed a technique to
compare the psychological characteristics of gifted children. This made it possible to identify
common features and differences among talented children, including among children with
disabilities.

6. Aftereffect phenomenon. Leites studied the phenomenon of aftereffect, which manifests
itself in the preservation of the effect of previous activity on the subsequent.

7.Practical research. Under the guidance of Boris Mikhailovich Teplov, Leites conducted along
study of three boys with outstanding abilities. He found that these children are distinguished by
an increased need for labor and intellectual activity. The success of children, as Leites proved, is
the result of the need for creative activity, which manifests already in preschool years.
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Thus, Nathan Leites proposed an integrated approach to the study of childhood giftedness,
including taking into account individual characteristics, age dynamics and the role of labor in
the development of talents.

In the studies of the famous American teacher-psychologist J. Renzulli, whose ideas and
developments had a significant impact on the understanding of the nature and manifestation
of children's giftedness, children with general intellectual development above the average level
with a strong enthusiasm for the task and high creative potential are recognized as gifted, while
the interaction of all components is important, and not their presence separately (Renzulli,
1996; Renzulli et al.,, 2006).

The basis of Renzulli's theoretical and methodological approach was a three-part model
of giftedness, according to which giftedness is manifested at the intersection of three main
components:

1. Above average ability. We are talking about high levels of cognitive abilities, including
memory, attention, perception and thinking. However, Renzulli emphasizes that high abilities
themselves are not enough for the manifestation of giftedness.

2. Increased motivation to solve problems. A gifted and talented child shows a high level of
interest and enthusiasm for certain activities. This intrinsic motivation stimulates his active
participation and achievement of high results.

3. Creative thinking (creativity). Creativity allows the child to find new solutions to problems,
take a non-standard approach to completing tasks and create original products.

In addition to the theoretical model, Renzulli also developed practical approaches to
developing talent in educational organizations. One of the most famous is the Schoolwide
Enrichment Model. It involves the creation of conditions that stimulate the creative and
productive behavior of students, regardless of the level of their initial abilities. The model is
aimed at providing children with opportunities to realize their potential through various forms
of educational activities, projects and creative tasks.

Renzulli's work has been widely recognized in the educational community. They contribute
to rethinking approaches to identifying and supporting gifted children, offering a flexible and
adaptive system that considers the individual characteristics of each student. Renzulli's model
helps teachers and parents navigate a child's strengths by encouraging self-reliance, creativity
and initiative.

Next, let's turn to the issue of analyzing and clarifying the understanding of the term
«giftedness» at the present stage. The Russian Pedagogical Encyclopedia says that giftedness
is a systemically developing quality of the psyche during life, which determines the possibility
of a person achieving higher (unusual, outstanding) results in one or more types of activities
compared to other people.

Abilities are individual characteristics of a person that help them successfully engage in
certain activities. Talent is a combination of abilities that gives a person the opportunity to
successfully, independently and originally perform any complex activity. Genius is the highest
degree of talent development; it is associated with the creation of qualitatively new, unique
creations and the discovery of previously unexplored ways of creativity.

Consider the essence of the definitions of giftedness given by classics and researchers of
Russian science (Table 1).
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Table 1. A look at the concept of «giftedness» by domestic scientists and researchers
of the XX-XXI centuries

No. Research The essence of the definition of «giftedness»
scientists
1. | LS. Vygotsky Giftedness as a genetically determined component of abilities,

developing in the corresponding activity or degrading in its absence

2. | B.M. Teplov Linked the development of giftedness with the inclusion of a
child in any creative activity

3. | A.M. Matyushkin Believes that the psychological structure of giftedness coincides
with the main structural elements that characterize creativity, and
the training and development of gifted children is an ideal model of
human creative development

4, A.V. Petrovsky Reveals giftedness as a combination of inclinations, natural data,
characteristics of the degree of expression and the originality of the
natural prerequisites of abilities

5. | A.V. Khutorskoi Defines giftedness as a qualitatively peculiar combination
of abilities, on which the possibility of achieving greater or less
success in performing a particular activity depends

6. | V.V. Yurchuk Characterizes giftedness as a property of specific correlations of
the subject's abilities, which ensure the success of certain actions,
and the summation of abilities representing the original model
allows the individual to compensate for the negativity of certain
qualities due to the priority evolution of others

7. | V.S. Yurkevich Understands giftedness only as an intellectual characteristic
that does not correspond to a genuine idea of the high development
of human capabilities

8. | V.N. Myasishchev Suggests that giftedness is a synthesis of mutually reinforcing
personality traits; her active and positive attitude to activity, the
so-called tendency to a certain type of activity, and persistent labor

effort
9. | A.A.Bodalev, V.V. Giftedness as a potential of a person, determining their readiness
Shadrikov to carry out productive activities

Recently, the concept of «double giftedness» has been introduced in psychological and
pedagogical practice, which describes a combination of signs of giftedness with developmental
disabilities and health restrictions, and children with this combination have been called «children
with double exclusivity» (Foley-Nicpon et al., 2011). The effectiveness of the organization of the
educational process of students with double exclusivity should imply the presence of competent
teachers, as well as specialists in social and psychological and pedagogical support.

Psychological and pedagogical support is a purposeful, professionally organized process
of individual and group work with a child, ensuring the comprehensive development of the
personality, meeting the needs for training, creativity and socialization.

The basic stages of psychological and pedagogical support (Kolosova and Zhukova, 2018;
Krylov, 2018; Seregina and Naletova, 2024) are given in the following diagram.
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The criteria for assessing effectiveness are established on the basis of an analysis of the
following indicators: the level of satisfaction of the child with the learning and upbringing
process, indicators of academic performance, the degree of involvement of parents in the
educational process, and the results of psychological diagnostics.

The general program of psychological and pedagogical support for a gifted and talented child
with disabilities in a general education organization includes the following blocks:

BlockI. Diagnostic. Initial psycho-pedagogical examination of the student. Regular monitoring
of intellectual and creative development. Assessment of psychophysical characteristics of the
student.

Block II. Educational. Individual and group educational programs taking into account the
specifics of the child's development (special programs and modules have been developed).
Introduction of additional subjects and circle classes. Conducting open lessons and talent
demonstrations.

Block III. Educational and correctional. Work on the development of emotional-volitional
spheres and self-organization. Communication and socialization skills development classes.
Development of strong-willed self-control and goal-setting.

Block IV. Psychological support. Group and individual counseling by a psychologist. Family
counseling and education of parents and/or legal representatives. Corrective measures to
eliminate anxiety and fears.

Block V. Additional extracurricular activities. Excursion activities and participation in
competitions. Themed camps and conferences. Workshops and creative growth studios.

Resource support of the program is provided at the expense of the school budget, voluntary
donations and grants. The following resources are required to successfully implement the
program: material and technical support (equipment of classrooms, sports and gymnastics
facilities, computer class, training mini-laboratories, etc.); personnel support (high-level
specialists who have undergone special professional training, professional retraining, advanced
training); information and communication and educational and methodological support
(textbooks, teaching aids, developments, instructions, recommendations).

The effectiveness of the program is assessed according to such criteria as the number of
positively noted cases of adaptation of the child, success in mastering educational programs,
an increase in self-confidence and self-esteem, and the effect of feedback from parents and
teachers.

Appendices to the program: map of the individual educational route of psychological
and pedagogical support for a child with disabilities, matrix of measures of the program of
psychological and pedagogical support for a child with disabilities, and parent questionnaire.
Each application is formed individually in accordance with the student's nosology and the
features of their hobbies and inclinations.

Ethical principles of the program. Psychological and pedagogical support activities are based
on respect for the merits of the child, maintaining the confidentiality of personal information
and striving to preserve the physical and psychological well-being of all program participants.

According to the Ministry of Education of the Russian Federation (Report on the results,
2025), the number of students with disabilities is increasing annually, reaching about 9% of all
students in general educational organizations in the country in 2025. At the same time, about
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60% of them study together with healthy peers («in conditions of inclusion»). This indicator
is growing from year to year, which requires all participants in educational relations to be
attentive to this issue and offer innovative options and approaches to teaching and educating
these categories of students.

The education and upbringing of gifted and talented children with disabilities is one of the
priority tasks of regional executive bodies, in particular the Ministry of Education and Science of
the Kabardino-Balkarian Republic. Particular attention is paid to ensuring equal opportunities
for children with disabilities, especially those whose abilities require additional attention and
individual support. To achieve the goals of raising and educating gifted children with disabilities,
special educational programs and technologies are being created that allow them to adapt to
the characteristics of a particular child.

According to statistical information from the Ministry of Education and Science of the
Kabardino-Balkarian Republic and the municipal government institution «Department of
Education of the Local Administration of the Nalchik Urban District» at present, 33 students are
studying in general educational organizations of the classical type of Nalchik, among whom two
are studying at the school that is the basis of this study.

The program of psychological and pedagogical support developed above was tested by us
for interaction with two students of the 4th grade of the municipal state educational institution
«Secondary School Ne21» in Nalchik, Kabardino-Balkarian Republic. To comply with the
confidentiality and processing policy of personal data, we will name them in accordance with
their nosologies:

Pupil Ne1_ASD - the first student with autism spectrum disorder, mild; he is fond of sports
(exercise bike) and painting;

Pupil Ne2_MSD - second student with muscle-skeletal disorders, wheelchair user; he is fond
of chess.

The minimum requirements for training and general education of these categories of students
are given in the Order of the Ministry of Education and Science of Russia dated 19.12.2014 No.
1598 (Order No. 1598, 2014), which form the basis for their maximum inclusion in a single
educational process, along with students with the norm in development.

At the same time, each student with developmental disabilities needs an accompanying
program of psychological and pedagogical support, indicating the main aspects of their training,
upbringing and socialization. This is a whole set of documentation that we developed as part of
the study, used in practice with the above students and designed as an element of the practical
part of our study. We give as a sample a survey of the parents of these students (Tables 2 and 3),
which became the basis for the study of the substantive component of further activities and the
implementation of the program as a whole.
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Table 2. Questionnaire for parents (Pupil Ne1_ASD)

Forms of communication used by the pupil

Does the child show aggression
when something does not suit him?
How does this aggression manifest
itself?

In situations of frustration, overload or a sharp change of plan,
the child can show aggression. Aggression is impulsive and not
aimed at causing harm - rather, it is a way to express strong
internal tension.

Can a child tell how he feels?

It mainly shows its condition through behavior (detachment,
crying, stereotypical movements) or through visual activity
(draws «formidable» or «quiet» pictures).

[s it possible to say about your child
that he is too attached to you?

There is an attachment to one of the parents (mom). However,
in a familiar and predictable environment (for example, at
school with a trusted teacher), it can be calmer.

Does your child have easy contact
with strangers, adults or other
children?

Depends on the mood of the child. If there are common interests,
it can engage in interaction, but it does not show initiative.

Does the child respond to all your
requests? Do you think a child
always understands everything?

Not always. The response depends on the context: if the request
is clear, visually reinforced and corresponds to the current
emotional state, it is fulfilled. In a state of sensory or emotional
overload - ignores. Sometimes, a pause and repetition is
required using visual support.

How does a child behave in public
places?

In a calm, predictable environment - copes. In places with
noise, crowds, bright lights, it quickly overloads: it can cover
its ears, run away, freeze or show protest behavior. Advance
preparation (visual schedule, social history) greatly improves
adaptation.

What would you like your child to
learn?

Manage anxiety and sensory overload (self-regulation). Engage
in simple social interactions of interest (e.g. invite a friend to

play).

Do you constantly study your
diagnosis? What are you doing for
this?

Yes, we are actively studying the features of autism spectrum
disorder. We use proven sources: popular science books,
materials from specialists (A. Lebedev, O. Novotortseva), online
courses to support children with ASD, consultations with
defectologists, psychologists and behavioral therapists. We
participate in parent support groups.

Motivational factor

What does your child like to do
when he is left to his own devices?

Drawing (especially - creating detailed, repeating patterns,
abstract compositions or serial images); looks at pictures,
illustrations from encyclopedias.

Does he have any special addictions,
activities that are repeated from day
to day?

Painting and graphics: prefers markers, watercolor, and black
ink; loves architecture, geometric patterns. Design: works with
magnetic designers, LEGO Technic. Physical activity: exercise
bike, jumping on a trampoline, walking along a clear trajectory.
Working with maps and atlases: studying countries, flags,
routes — often connects this with drawing.
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Features of pupil behavior

Did your child attend kindergarten?
How did the adaptation go?

The child attended kindergarten. The adaptation took place
gradually - the first weeks were not easy: anxiety, difficulties
with parting, avoidance of contact with peers were observed.
Over time, with the support of educators and considering an
individual approach, the child began to get used to the regime.

Does your child have obsessive
movements and what?

Most pronounced in situations of stress, fatigue or when
changing activities: repeated rocking (back and forth); shaking
with brushes or fingers; periodic nose squelch; avoiding eye
contact with increased sensory load.

Table 3. Questionnaire for parents (Pupil Ne2_MSD)

Forms of communication used by the pupil

Does the child show aggression
when something does not suit him?

In situations of frustration, overload or a sharp change of plan,
the child can show aggression. Aggression is impulsive and not
aimed at causing harm - rather, it is a way to express strong
internal tension.

Do you have difficulties interacting
with teachers and specialists?

In general, interaction with teachers is constructive, but
sometimes difficulties arise - mainly due to the lack of
experience of some teachers in working with children with
MSD. Sometimes it is necessary to additionally explain the
features of movement and organization of the educational
process for the wheelchair user.

Which of the school's specialists do
you most often interact with?

Most often: the class teacher, the assistant for movement at
school and the psychologist-teacher.

What kind of non-material support
do you and your child receive?

The school provides significant psychological, pedagogical
and organizational support: help with adapting the schedule
to the limitations of the musculoskeletal system, an individual
approach to completing tasks, and a favorable social
environment. The child feelsaccepted in the team. Also, teachers
support his interest in chess and encourage participation in
school and city tournaments.

What knowledge does a parent need
when raising a child with MSD?

It is important for a parent to understand not only the medical
aspects of the diagnosis, but also the principles of inclusive
education, the psychological and pedagogical foundations of
the development of children with disabilities, and the skills of
effective communication with teachers and specialists.

How do you assess your personal
level of knowledge about teaching
and raising children?

[ assess my level as good - I constantly study, read specialized
literature, participate in webinars and parent meetings. But |
understand there is always room to grow, especially in terms
of neuropsychology and specific teaching methods for children
with MSD.
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What would you like your child to [ would like him not only to master the school curriculum, but
learn? also to develop the skills of independence, critical thinking
and self-confidence. It is very important that he continues to
develop his abilities in chess - this is not only a hobby, but also
a way to train strategic thinking and the will to win.

Do you constantly study your Yes, I constantly follownewrecommendations forrehabilitation,

diagnosis? What are you doing for methods of adaptation and development of children with MSD.

this? We participate in online conferences for parents, communicate
with doctors and other families in a similar situation.

Motivational factor

What does your child like to do When left alone, he almost always sits down at chess - either

when he is left to his own devices? playing online with partners, or sorting out grandmaster games,
or solving chess problems. He also loves to listen to audiobooks
- especially about adventures, inventors and historical figures.

Does he have any special addictions, | Yes, this is definitely chess. Every day after school, he always
activities repeated from day to day? | devotes time to them - at least an hour, and on weekends he
can play or analyze games for several hours. He also loves to
read extracurricular literature.

Features of pupil behavior

Didyour child attend kindergarten? | No, he did not officially attend kindergarten. By the first grade,
he could already count up to 100, knew the entire multiplication
table and knew all the letters of the alphabet. He joined his
cousins and uncles early, who often played chess, and from
whom he subsequently began to win almost all games.

How does physical discomfort | By the end of the school day, he ceases to concentrate, begins to
(spasticity, fatigue, pain) affect his | «fade into himself», answers monosyllabically or is completely
behavior during the day? silent. At such times, any additional requirement (even a simple
request to collect a briefcase) can cause tears or an outbreak of
discontent.

Based on the data obtained, a map of the individual educational route of psychological and
pedagogical support of a student with disabilities is formed, showing increased abilities and
educational potential in a certain area (such as drawing, painting, graphics, physical activity on
an exercise bike in the case of a student with ASD and chess in the case of a student with MSD).

Conclusion

This study was aimed at theoretical substantiation and practical testing of the model of
psychological and pedagogical support of gifted and talented children with disabilities in
the conditions of the classical general educational organization of the Kabardino-Balkarian
Republic. Analysis of the scientific literature, regulatory framework and experimental work
carried out on the basis of Secondary School N221 of Nalchik, made it possible to draw a number
of theoretically and practically significant conclusions.
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Today, with a wide range of research data and theoretical developments in the field of
working with gifted children, the issues of the directed preservation and development of their
educational potential, as well as full integration into society, are solved extremely fragmentary.
In this context, inclusive education resources can become the missing link between theory
and practice, which will allow not only to diagnose giftedness, but also to identify its special
educational needs. Only under the condition of such an approach, it becomes possible to
purposefully individualize psychological and pedagogical support, taking into account both the
existing difficulties (deficits), and the unique opportunities and internal needs of the child's
personality.

The use of inclusion principles and technologies in school practice contributes to the
formation of a new psychological and pedagogical culture in which a gifted child - regardless
of the presence or absence of disabilities - is perceived as a subject worthy of respect, patient
support and flexible interaction. This requires teachers not only to own adapted methods,
but also to rethink their own position: the transition from a model of «correcting defects» to
a model of «unlocking potential». In such an environment, the competent use of educational
technologies, forms and methods of education becomes not an end in itself, but a means of
mastering the missing socio-cultural experience through the inclusion of the child in significant
types of activity - creative, research, project, theatrical.

A broader and deeper understanding of inclusion - not as a simple joint presence, but as a
pedagogical strategy focused on the development of each child in his uniqueness - allows for
theoretical and methodological developments aimed at the social and personal development of
gifted children in a comprehensive school. This approach takes into account not only cognitive
features, but also the emotional-volitional sphere, motivational structure, areas of interest and
sensory preferences, which is especially important when working with neuro-diverse students.

The experience of Secondary School Ne21 in Nalchik, presented in this study, clearly
demonstrates that creative activity built on the principles of inclusion, universal learning design
and reliance on strengths becomes a powerful resource not only for revealing giftedness, but
also for social integration, emotional well-being and the formation of a positive «self-concept» in
children with disabilities. The involvement of two students with ASD and MSD in the developed
program of psychological and pedagogical support showed that when creating a safe, predictable
and stimulating environment, their talents and hobbies not only manifest themselves, but also
become the driving force of their self-development, self-esteem and motivation to develop the
entire class team.

Thus, the development of the provisions of the pedagogy of children's giftedness in an
inclusive environment - a synthesis of the achievements of special pedagogy, the psychology
of giftedness and inclusive education - may become a popular and promising area of further
research. This will contribute not only to the scientific enrichment of the theory, but also to the
practical strengthening of the support system for talented children in the regions, including the
Kabardino-Balkarian Republic.

Prospects for further research are seen in expanding the empirical base of the study by
including children with other nosologies (cerebral palsy, mental retardation, hearing/vision
impairment) and other educational organizations in order to obtain more detailed and verified
data to build a correct and rich program of their psychological and pedagogical support.

In conclusion, it should be emphasized that the disclosure of talents in children with
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disabilities is not only a psychological and pedagogical task, but also a moral imperative of
modern society. Only if there is equal access to opportunities for self-realization, respect for
neuro-diversity and support for the strengths of each child can we talk about a truly humane
and inclusive educational system that can unleash the potential of all children - regardless of
their developmental characteristics and educational needs.
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T.A. Ta6umen*
*«X.M. bep6ekoe ambiHdarbl KabapduHo-baakap memaekemmik yHugepcumemi» x#corapui 6igim 6epy
dedepaadvl Memaekemmik 610dxcemmik 6inim 6epy mekemeci, Hanvuuk, Pecetl ®edepayusicol

’Kasmnbl 6i1iM Gepy yilbIMAapbIHAAFbBI MYTeJE€KTIiri 6ap AapbIH/AbI )K9HE TaJIAHTThI GaJiaaapabl
NICMXO0JIOTUSAJIBIK-NIeJaroruKaJjibIK KoJ1Aay

Angatna. Makasa »asnel yiariferi (MaMaHAaH/bIpbIIMaFaH ) »Ka/inbl 6ij1iM 6epy YyHUbIMapbIHAFbI
MYTe/leKTiri 6ap, aiipbIKlia KabijieTTep MeH JapbIH/bIIbIK TAHbITATbIH 6ACTAYbIII ChIHBIN OKYLIblIapPbIH
N CUXO0JIOTUSJIBIK-TIeJarOrMKaJIbIK KOJIIayJblH 63€KTi MacesiesiepiHe apHa/ifaH. MyMKiHAIKTep/i alyFa
BIKIIQJI eTeTiH 6iJiM Gepy KbI3MeTi MeH LIbIFapMallblIbIK OPTaHbl YHBIMJACTBIPY/IbIH, TEOPUSIbIK-
dJlicHaMaJIbIK, Taciifepi KapacTeipbliagbl. Keke 6iniM 6epy MaplIpyTTapblH KajbINTACTBIPYFa,
NICHUXOJIOTUSIJIBIK, KOJIZIay/ibl, TY3€TYy-AaMbITYIIbLIBIK XXYMbICThI K9He OaJlaHblH, TEHJAECTEP TOOBIH/A
QJIeyMeTTEeHYiH KOJJay/lbl KAMTHTBIH YChIHbICTAp OepisreH. MyfasiMaep, NMCHUXOJIOTTap MEH aTa-
aHa/lapJblH [9HApaJIblK ©3apa iCc-KUMbLIbIHA epeKlle Hasap aygapbuLiafbl. JlapblHAbBI Myrefek
Gasasap/ibl TMCUXOJIOTUSJIBIK-TIeJarOTUKAIbIK KOJAJAy/blH, Herisri ic-mapanap 6J/oKTapel —
JHUArHOCTUKAJIbIK, OKBITYIIBLIBIK, TOPOHEiK-TY3eTYIIIIK, TCUXOJOTHSJIBIK KOJIJAy JKoHe KOChIMIIa
CBIHBINTAH ThIC ic-llapajiap — KepCeTiAreH. AyTH3M CHEeKTPiHiH OY3bLJIbICHI MeH TipeK-KUMbLI
anmnapaThIHbIH O6Y3bLIbICH 6ap eKi OKYIIBIHBIH aTa-aHaJIapbIHbIH cCayaJHaMasIaphbl TaJJaH/Ibl.

TyiiH ce3aep: apHaiibl 6iJiM aly KaXKeTTiairi 6ap JapbIHAbl OKYIIbl, HHKJIO3UBTI 6iJiM 6epy,
NICHXOJIOTUS/BIK-TIeJarOTUKAJIBIK KOJ1Jay, MyreieK 6asanap/blH, 6ijiM 6epy ajeyeTi.

T.A. Ta6umenB*
*edepasbHoe 2ocydapcmeeHHoe 6100 cemHoe 06pa3osamesibHoe yupexcoeHue 8bicuie2o 06pa3o8aHus
«KabapduHo-Bbasakapckuil 2zocydapcmeeHHblll yHusepcumem um. X.M. Bep6ekosa,
Hanvuuk, Poccuiickas ®@edepayus

IlcuxoJsioro-negaroruyeckoe COMMPOBOXKAEHHE OﬂapéHHbIX U TAJIAHT/IMBBIX AeTeﬁ C
OTrpaHUYEC€HHBIMH BO3MOKHOCTSAMMU 310POBbA B 06m906pa30BaTeJIbeIX OpraHu3aluAax

AnHoTanusa. CraThsd MOCBSI[EHA AaKTyaJbHbIM BONPOCaM  I[CHUXOJIOTO-NEJaroruyeckoro
COMPOBOX/IeHUs] 00Y4YaIIMXCId HAYaJbHOUW IIKOJbI C OTPAHUYEHHBIMUA BO3MOXKHOCTSMH 37I0POBbS,
NPOSIBJISIOLIMX BbIAAOLIMecs] CIOCOOHOCTU U TaslaHThl, B 06l1e06pa3oBaTe/ibHbIX OpPraHU3aLUaX
KJIaCCUYECKOro TuIlla (He cllelMaJu3upPOBAHHBIX). PaccMaTpUBalOTCA TEOPETHUKO-METOL0JI0THYECKHe
MO/IXO/IbI K OpraHU3alui 06pa30BaTeJIbHOM /IeATeJbHOCTU U TBOPYECKOU Cpejibl, CIOCOGCTBYIONIEN
PacKpbITUIO IMOTEHLWaNa; OMNUChIBAOTCA OCOOEHHOCTU MeJaroruyeckoro B3auUMOJeNCTBUS,
HamnpaB/JIeHHOI0 Ha CO3/laHWe YCJOBUW [AJi TOJHOIEHHOTO pa3BUTHS WHTEJJIEKTYa/bHBIX,
TBOPYECKHUX U INYHOCTHBIX KauecTB ob6yJaromuxcd ¢ OB3. /latoTcs pekoMeHaluu 110 GOopMUPOBAHUIO
WH/AUBUYaJbHbIX 06pa30BaTe/bHbIX MapIIPYyTOB, BKAYALUX ICUX0JOTHUYECKOE CONPOBOXK/IEHHE,
KOpPPEKLIMOHHO-Pa3BUBAIOIILYI0 PA6OTy U MO/JEPKKY COLHANN3AIMU peGEHKA B IpyIiNe CBEPCTHUKOB.
Oco6oe BHUMaHUe yJieJsIeTCd MEeXIUCIUIIIMHAPHOMY B3aUMOJIEHCTBUIO MearoroB, ICUX0JIOr0B U
poauTesnel. OTparkeHbl OCHOBHbIE 6JIOKU MEPONPUSATHH ICUX0JIOr0-T1eJarorHiecKoro CONpoBOKAEeHUS:
JUarHOCTUYeCKHY, 00pa3oBaTesibHbIA, BOCIHHUTATEJNbHO-KOPPEKIIMOHHBIH,  MCHUX0JOTUYECKOU
NOJI/IEP’KKH, JIOMOJHUTEJBHOW BHEYPOYHOU JiedATesbHOCTH. /[l aHa/iu3a UCHOJb30BaHbI
3alroJIHeHHbIe aHKEeThI poAuTeseld ABYX 00yYaloIIUXCsl — C pacCTPOUCTBOM ayTUCTUYECKOTO CIIEKTpa
Y C HapylIeHUsIMU OTMIOPHO-/BUTATEJbHOTO annapara.
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KioueBble C/10Ba: 0lapEHHbBIN 00y4YaOUIHUICA ¢ 0COOBIMU 06pa30BaTENbHBIMU NMOTPEGHOCTSAMY,
WHKJIIO3UBHOE 00pa3oBaHHe, IICUX0JIOr0-eJarornieckoe COMPOBOXK/AEeHHUE, 0Opa3oBaTebHbIN
noreHuyasn gereu ¢ OB3.
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