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Abstract. This article addresses the issue of developing scientific communication
skills in future preschool educators through cognitive methods. In today’s educational
system, the professional competence of a future educator is not limited to theoretical
knowledge but is closely connected with the ability to think scientifically, systematically
analyze information, and express well-reasoned opinions. In this context, the use of
cognitive methods proves to be an effective approach to enhancing students’ cognitive
activity and forming their scientific-communication competence.

The article examines the effectiveness of a modular teaching structure aimed
at developing future educators’ scientific communication and cognitive skills. During
the research, instructional content based on the cognitive educational technology
proposed by E.A. Bershadskaya was developed. The initial and final results of the
students were comparatively analyzed. The diagnostic stage revealed that students
lacked proficiency in scientific terminology, text analysis, and expressing opinions in
academic language. The control tasks and reflection results at the end of the module
demonstrated that cognitive methods stimulate cognitive processes and contribute to
the development of logical thinking and scientific writing skills.

Data obtained based on evaluation criteria confirmed the importance of assign-
ments such as concept maps, essays, and reflections in improving students’ professional
competencies. The research results indicate that a modular teaching approach based
on cognitive methods can serve as an effective pedagogical model in the preparation
of future educators. This approach fosters learners’ metacognitive skills and supports
their adaptation to professional activities. The findings of the article are significant
in terms of providing methodological recommendations for improving the content of
pedagogical education.
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Introduction

In the Concept for the Development of Higher Education and Science in the Republic of Kazakhstan for
2023-2029, modernizing research activities stands as a primary objective. The document emphasizes the need to
transform the research focus of higher and postgraduate educational institutions into a core center for shaping and
advancing a new generation of talented educators. Such a shift highlights the critical importance of professionally
preparing graduates from pedagogical universities (Government of the Republic of Kazakhstan, 2023).

The State Compulsory Educational Standard defines specific requirements for knowledge, skills, and qual-
ification levels. The standard outlines students’ capacity to solve problems within the realm of research activities
(Ministry of Science and Higher Education of the Republic of Kazakhstan, 2022). It specifies a bachelor’s ability to
gather, analyze, systematize, and utilize information regarding current scientific and educational issues. Graduates
must be able to develop modern technologies, conduct experimental work, and critically evaluate the effectiveness
of the educational process. The mentioned factors of educational system changes indicate that altering the functions
of a future teacher currently correlates directly with research activity in both pedagogical theory and practice.

Various instructional methods aimed at implementing active learning are widely proposed within the
educational sphere. We identify the cognitive teaching approach as one of the most effective among them. Modern
intelligence research increasingly favors the term “cognitive” over traditional concepts like “attention”, “memory”,
and “thinking” to describe human mental activity. The cognitive teaching method relies on the principles of cogni-
tive psychology, which investigates the human mind, thought processes, and related mental states and operations.

Applying cognitive methods serves as an effective strategy for increasing students’ intellectual engagement
and building their scientific and communicative competence. Given the relevance of the issue, the aim of the study
is to develop the content of a modular structure focused on cultivating the scientific and communicative skills of
future preschool teachers based on cognitive teaching methods, and to empirically determine its effectiveness.

Cognitive methods are instructional strategies directed at developing a learner’s mental abilities. They
activate psychological processes like memory, attention, thinking, comprehension, reasoning, and problem-solving.

Cognitive teaching methods increase learners’ intellectual activity and foster their capacity to process, ana-
lyze, and synthesize information. Integrating these approaches into professional training shapes future educators’
scientific thinking and their ability to articulate thoughts coherently using scientific evidence.

In recent years, pedagogical science has frequently examined concepts of metacognition, critical thinking,
and intellectual activity. All the aforementioned elements closely connect with cognitive teaching methods and
emerge as the main mechanism for enhancing the scientific and communicative potential of a future educator.
The article explores ways to develop the scientific and communicative skills of future preschool teachers through
cognitive methods.

Literature Review

Cognitive learning theory serves as one of the essential methodological foundations aimed at activating
cognitive processes in the modern educational system. The scientific principles of the theory are comprehensively
examined in the works of prominent scholars like |. Piaget, ]. Bruner, R. Gagné and B. Bloom. Specifically, by de-
scribing the stages of cognitive development, J. Piaget indicated that educational content and methods must align
with a child’s age characteristics. According to him, developing intellectual engagement should rely on independent
exploration, structuring, and application of knowledge rather than mere assimilation (Piaget, 2022).

J. Bruner argued for organizing the teaching process based on the learner’s cognitive structure. He proposed
a “spiral curriculum”, concluding that educational content should deepen progressively in accordance with the
student’s level of intellectual development (Bruner, 2006). R. Gagné categorized the learning process into cognitive
levels, specifying the unique objectives and techniques for each stage (Gagné, 1987).

Foreign research also extensively investigates the connection between cognitive methods and communicative
skills. By analyzing educational materials designed to effectively teach scientific communication fundamentals to
undergraduate students, Mercer-Mapstone and Kuchel (2015) clarify that developing these skills directly impacts
the scientific literacy and professional self-realization of a future specialist (Mercer-Mapstone & Kuchel, 2015).
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In the article, the authors do not limit scientific communication merely to written or oral presentation skills;
instead, they closely associate it with a student’s understanding of the audience, ability to purposefully structure
information, and capacity to deliver science to the public accessibly. These skills are particularly crucial for future
educators, as they must be able to convey scientific information in simple, understandable language.

To develop scientific-communicative abilities during the educational process, the systematic application
of metacognitive strategies, practice-oriented tasks, and feedback is recommended. The approaches contribute to
building the confidence and professional language culture of future specialists.

In their research, Moemeke highlights that comprehensively developing scientific literacy and communi-
cation enhances future teachers’ ability to deliver science to the public clearly and confidently (Moemeke, 2023).
By justifying the social significance of integrating scientific communication elements into the content of science
education, the author argues for the necessity of increasing learners’ cognitive engagement, strengthening their
societal role, and fostering a confident attitude toward science. The method significantly affects the formation of
scientific-communicative skills within the professional training framework of future educators. The idea aligns with
refining thinking and explanatory skills through cognitive methods because scientific literacy involves not only
mastering content but also the ability to adapt and deliver it to an audience.

Cognitive methods are recognized as a powerful tool for investigating and developing interpersonal and
internal cognitive processes. Aschwanden, Allemand, and Hill note that cognitive methods allow for uncovering the
interrelationship between personality traits and cognitive processes (Aschwanden, Allemand & Hill, 2020). Through
the approaches, one can systematically analyze a person’s thinking, memory, attention, and decision-making abilities.
The mechanisms can play an important role in evaluating the professional development and communicative potential
of future educators. Furthermore, metaphorical-cognitive models are being studied as one of the effective methods
for developing linguistic and communicative abilities. As research conducted with English language learners has
shown, cognitive methods based on metaphors yield positive results in understanding and applying polysemous
phrasal verbs (Lee & Zhai, 2024). The approach can be adapted for future educators and assist them in mastering
scientific terminology and concepts.

Russian scholar E.A. Bershadskaya has authored several important works in the field of cognitive pedagogy
and cognitive technologies in education. She designed a concept of cognitive educational technology aimed at culti-
vating learners’ cognitive and metacognitive skills. In the educational process, the learner is viewed not merely as a
recipient, but as an active individual responsible for their own cognitive development. They consciously construct
their learning trajectory and acquire knowledge independently. The learner’s capacity to analyze, evaluate, and
synthesize information is established as a developmental objective during the study. The approach directly affects
their scientific and communicative skills (Bershadskaya & Bershadsky, 2016).

Applying cognitive schemas, along with the frequent use of cognitive diagrams, mind maps, modular technology,
and knowledge structuring methods, shapes the future educator’s capacity for self-education. The practice enables
them to process information effectively, speak logically with supporting evidence, and systematize scientific thought.

The professional identity of a future preschool teacher is inextricably linked to the formation of their scientific
communication skills. During their development as professionals, specific scientific abilities hold immense value
alongside critical thinking, self-regulation, decision-making, creativity, and responsibility. The essential abilities
encompass accurately conveying scientific thought, engaging in professional discourse, analyzing industry publi-
cations, and handling scientific data (Ivanova, 2019). The specified skills must be purposefully cultivated within
pedagogical education programs.

Scientific communication paves the way for a future educator’s readiness to make scientifically grounded
decisions, engage in professional dialogue, and pursue continuous learning in their career. The scientific communi-
cation culture of an educator transforms into a vital indicator of their professional integrity and educational quality.

Forming a professional identity links directly with core skills like willpower, responsibility, foresight,
self-regulation, decision-making, creativity, and the drive for success (Nagornova, Nagornov & Kiryukhina, 2012).
The qualities ensure a future educator’s readiness for professional activities. The process of shaping a professional
identity intertwines closely with teaching uniqueness, which develops through cognitive, social, and professional
elements. The theoretical findings prove the significance of the cognitive teaching method in developing the pro-
fessional competence of a future pedagogical specialist (Kopeyev et al., 2024). A pedagogue must be a specialist
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who organizes the learner’s cognition and stimulates active thinking, rather than merely acting as an information
provider (Erdembekova, Bulshekbayeva & Ural, 2025).

Structurally, the cognitive teaching method consists of several interconnected stages. They include goal setting
and comprehension, active information processing (comparing, analyzing, generalizing), drawing conclusions and
synthesizing, reflection (analyzing one’s own actions and thought processes), feedback, and correction. The structure
enables the learner to master knowledge systematically while developing their logical and analytical thinking skills.

Figure 1. Core principles of the cognitive teaching method

Figure 1 presents the core principles of the cognitive teaching method in a step-by-step manner. The principles
encompass the structural logic of instruction, covering all processes from goal setting to reflection and correction.
The systematic approach ensures the holistic development of learners’ cognitive engagement and thinking abilities.

Overall, cognitive methods function as an effective tool in forming the scientific and communicative skills
of future educators. The techniques enhance the learner’s independent thinking capacity and develop the skills
of articulating scientifically grounded opinions and speaking with evidence. As the analysis demonstrates, the
research topic represents one of the pressing issues in pedagogical science, requiring further in-depth theoretical
and practical investigation.

Materials and Methods

In the modern educational process, cognitive educational technologies occupy a vital position in forming
the professional competence of a future preschool teacher. Among the approaches, the modular teaching structure
is recognized as an effective instrument aimed at elevating learners’ cognitive engagement and advancing their
scientific and communicative abilities.

Currently, shaping students’ thinking capacity, alongside their information structuring and analytical skills,
through the successful application of cognitive methods in training pedagogical specialists has emerged as a highly
relevant issue. In the specific area, the cognitive educational technology proposed by E.A.Bershadskaya can act
as a foundation for securing learners’ scientific speech culture, argumentative reasoning ability, and mastery of
terminological information.
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The modular instruction framework targets the step-by-step development of learners’ scientific-communica-
tive and cognitive skills. During the initial stage of the module, the level of learners’ scientific, linguistic and cognitive
proficiency is assessed. Favorable conditions are subsequently established to help them understand concepts and
definitions within a logical system by working with a cognitive map. The assignments enable the evaluation of a
student’s capacity to handle conceptual data and their scientific information processing skills.

In the final stage of the module, learners are required to create a mind map, write a scientific essay, and
conduct a reflective analysis. At the specified phase, the evaluation focuses on the student’s ability to synthesize
thoughts freely in academic language, express reasoned opinions while maintaining logical connections, and apply
scientific terminology correctly. Furthermore, a reflection sheet facilitates the analysis of concepts mastered and
skills developed during the module, clarifying their potential applications in future professional practice.

The quality of scientific writing, the degree of information structuring, logical coherence, and the practical
skill of using cognitive methods serve as the assessment criteria. The metrics allow for a systematic evaluation of a
student’s scientific and communicative competence and target the enhancement of a future educator’s professional
training quality.

Figure 2. The cognitive teaching method based on a modular instructional framework

Figure 2 illustrates the logical connection of cognitive methods integrated into the modular instructional
framework. Each block complements the others, aiming at the systematic development of a student’s scientific and
communicative skills. The structure guarantees a continuous learning process, ranging from the identification of a
student’s initial baseline to their professional advancement through reflection.

Therefore, the modular instructional structure, designed by merging cognitive methods with scientific
and communicative skills, makes a substantial contribution to the professional development of a future preschool
teacher. The approach does more than merely introduce innovative content into pedagogical education; it actively
fosters a student’s personal and professional growth.

Results and Discussion

During the research, qualitative and quantitative analysis methods were applied to develop the scientific-
communicative and cognitive skills of future preschool teachers. The experimental work was conducted during the
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2024-2025 academic year with third-year students majoring in 6B01201 - “Preschool education and upbringing”
at Abai Kazakh National Pedagogical University. The total sample consisted of 51 students. Purposive sampling was
utilized, including learners who voluntarily agreed to participate in the study.

The research involved three distinct phases: diagnostic, educational-practical, and final. During the diagnostic
stage, we determined the learners’ baseline scientific-communicative and cognitive abilities. To achieve the objective,
author-developed control tasks, questionnaires, essays, mind maps, and reflection sheets were applied. The evaluation
criteria relied on the following metrics:

1. quality of scientific writing;

2. degree of information structuring;

3. capacity to build logical connections;

4. practical skill in effectively applying cognitive methods.

Throughout the study, integrating the modular instructional framework with E.A. Bershadskaya’s cognitive
methods proved highly effective in fostering the scientific-communicative and cognitive proficiencies of future pre-
school teachers. Information gathered at the diagnostic stage exposed notable gaps in the learners’ initial readiness:
62% found it difficult to utilize scientific terminology, 55% struggled to identify logical textual structures, and 48%
faced challenges adhering to standard scientific writing norms. The figures highlight a lack of adequate scientific
literacy and cognitive engagement among the students.

Subsequent control tasks carried out during the final stage of the module revealed positive momentum
regarding the students’ scientific and cognitive competencies. Notably, 73% of the learners managed to accurately
depict logical links between concepts during the mind map assignment; when drafting essays, 68% maintained a
proper academic tone, showcasing terminological precision and the capacity to formulate evidence-based arguments.
Additionally, 85% of the participants grasped the core principles of cognitive methods, clearly recognizing how
they might apply them in their prospective careers. Data compiled according to the evaluation criteria presented
the results below:

Table 1. Data compiled according to the evaluation criteria

Skill type High level (%) Medium level (%) Low level (%)
Scientific writing 68 25
Information structuring 73 22
Logical connection 70 24

Application of cognitive meth-
p 76 18 6
ods

Overall, the systematic content of the modular instructional framework and its foundation in cognitive
methods enabled the achievement of high results in enhancing students’ scientific-communicative competence. Ad-
ditionally, the end-of-module assignments strengthened the professional and cognitive engagement of the learners,
contributing to the development of their reflective and analytical thinking abilities.

As Table 1 illustrates, students’ skills in scientific writing (68%) and information structuring (73%) de-
veloped to a high degree. The outcome demonstrates the direct result of the systematic application of cognitive
methods. Furthermore, high indicators are also evident regarding the capacity to establish logical connections and
utilize cognitive methods (70% and 76%). The data proves the effectiveness of the modular instructional structure
in cultivating students’ scientific-communicative competence.
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Figure 3. The level of scientific and cognitive skills of future preschool teachers

Figure 3 explicitly shows the qualitative changes in students’ scientific and cognitive skills after applying
cognitive methods. The proportion of students who reached a high level across all indicators increased significantly.
The results confirm the possibility of purposefully developing professional competence through cognitive approaches.

To ensure the validity and reliability of the research data, experts in the field of pedagogy and psychology
preliminarily reviewed the content of the methodological tools, followed by pilot testing. To evaluate the statistical
significance of the obtained results, Fisher’s ¢-empirical criterion was applied. According to the criterion, the
statistical reliability of the difference between the results at the diagnostic and final stages was determined (@emp
> @Kp, @cr = 1.64, o« = 0.05).

During the educational-practical stage, a modular program based on E.A.Bershadskaya’s cognitive technology
was implemented. The module consisted of three blocks:

- mastering cognitive concepts

- developing argumentation skills in scientific language

- forming personal reflection and independent conclusions.

Within the modular framework, students completed assignments like creating cognitive maps, writing the-
matic scientific essays, conducting metacognitive analysis, and designing mind maps. Scaled evaluation criteria were
prepared in advance for each task (4 levels: high - 3 points, medium - 2 points, low - 1 point, unformed - 0 points).

Data obtained at the final stage demonstrated a qualitative increase in students’ scientific-communicative
competencies and cognitive skills. For instance, 68% of students showed a high level in essay assignments written
in academic language with a logical structure, while 73% correctly indicated the connections between concepts in
the mind map task. In the reflection sheets, 85% of the learners clearly specified the possibility of applying cognitive
methods in their prospective professional activities.

As a result of the comparative analysis conducted using Fisher’s ¢-criterion, statistically reliable progress
was recorded across all dimensions. The research findings proved that modular instruction based on cognitive
methods can serve as an effective tool in systematically developing the scientific-communicative and cognitive
skills of future preschool teachers.

In the field of cognitive science, the works of K. Stenning and M. Lambalgen view human logical reasoning
not as an innate automatism, but rather as a complex process formed and developed through cognitive context (Sten-
ning & van Lambalgen, 2008). By illustrating the difference between formal logic and natural thinking processes,
the authors justify the necessity of purposefully applying formalized cognitive approaches to construct scientific
evidence and form discursive actions. The approaches can act as an effective instrument in developing the scien-
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tific-communicative skills of future educators, because they adapt them to a culture of evidence-based thinking,
logical structuring, and argumentation.

L.V.Akhmetova approaches cognitive teaching from a psychological and didactic perspective, proposing
specific methodologies to activate learners’ thinking activities and develop their ability to express reasoned opin-
ions in academic language (Akhmetova, 2009). Specifically, cognitive training facilitates the formation of logical
thinking, cognitive reflection, and professional speech culture among future educators. Through the techniques,
students learn to substantiate their viewpoints on a scientific basis, perceive educational material structurally, and
participate freely in professional discourse. The studies by A.A. Yuroshkevich and A.V. Yuroshkevich deserve special
attention in revealing the role and significance of cognitive methods in the educational process. According to the
scientists, in the modern educational system, developing students’ cognitive functions and soft skills is becoming a
pressing task, rather than being limited solely to academic knowledge. Among them, teamwork, thinking, attention,
and memory directly affect professional adaptation and personal development (Yuroshkevich & Yuroshkevich, 2025).

As researchers note, in the context of globalization and digitalization, teamwork and cognitive abilities are
recognized as some of the decisive factors impacting learners’ success.

The conclusion applies equally to the professional training of future preschool teachers, because the effective
formation of scientific communication skills is impossible without cognitive foundations. Namely, systematizing
scientific thought, retaining information, expressing reasoned opinions, and thinking critically serve as the core of
scientific communication.

The research results confirm the effectiveness of modular instruction based on applying cognitive educa-
tional technologies in developing the scientific-communicative and cognitive skills of future preschool teachers.
Weaknesses identified during the initial diagnostics - understanding scientific terminology, applying argumentation,
and logically structuring information - improved significantly in the end-of-module results. Assignments like mind
mapping and essay writing held exceptional importance in shaping learners’ analytical thinking, their ability to
establish logical connections, and their skill in writing proficiently in academic language. The findings indicate that
cognitive methods facilitate the achievement of professional competence in future specialist training by activating
cognitive processes.

Additionally, the reflection sheet allowed students to consciously evaluate their own cognitive and professional
achievements and to self-monitor the learning process. The component served to develop learners’ metacognitive
skills, strengthening their readiness for future professional activities. The recording of comparatively high per-
centage indicators (70% and above) proves that the research content was structured according to the actual needs
of the learners, utilizing effective methodological approaches. However, the persistence of medium- and low-level
indicators warns that some learners still require additional support and personalized learning trajectories.

Conclusion

The research results clearly demonstrated that the modular instructional framework based on cognitive
methods possesses high effectiveness in developing the scientific-communicative and cognitive skills of future
preschool teachers. Qualitative and quantitative data obtained during the experimental work proved that cogni-
tive approaches significantly affect the formation of students’ skills in thinking in academic language, structuring
information, argumentative writing, and metacognitive reflection.

Cognitive educational technologies not only increase students’ cognitive engagement but also elevate their
level of adaptation to professional activity. Specifically, tasks like creating mind maps, writing scientific essays,
logically systematizing concepts, and conducting reflective analysis refined the research thinking capacity of future
educators and developed their skills in scientifically analyzing, proving, and presenting information.

The modular structure encompassed all stages, from diagnosing the learners’ baseline level to consolidating
the skill. The structured nature created conditions for students to manage their cognitive processes, self-regulate,
and achieve professional maturity. Moreover, the evaluation criteria applied during instruction allowed for the qual-
itative measurement of students’ actual achievements and proved the effectiveness of the pedagogical intervention.

The statistical reliability of the results obtained through Fisher’s ¢@-empirical criterion was confirmed.
The confirmation ensures the validity and reliability of the research methodology. The cognitive approaches and
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pedagogical tools utilized during the study fully comply with the scientific-theoretical and practical requirements
of the modern educational system.

The modular instructional model based on cognitive methods is recognized as a new scientific-method-
ological approach in training future preschool teachers, allowing for the comprehensive development of learners’
professional competence. The model holds strategic importance in preparing competitive, scientifically literate,
and professionally responsible specialists for the preschool education system. The research results can serve as a
methodological base of immense practical significance in revising the content of pedagogical educational programs
and elevating teaching quality through the integration of cognitive technologies.

The research findings indicate the necessity of purposefully introducing cognitive technologies into peda-
gogical educational programs. The modular structure can be applied as a scientific-methodological foundation in
training pedagogical personnel. In the future, the model can be adapted to various educational levels and directions,
finding broad application in shaping the research competence of an educator.

Contribution of the authors:

Temirkhanova K.Sh. Contributed significantly to the concept and design of the work, analyzed, synthesized,
and critically reviewed the text content.
Bulshekbayeva A.I. Summarized the final results of the experiment.
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Pa3Butue HAYYHO-KOMMYHUKATUBHbIX HABBIKOB 6YAYIJ.U/IX
BOCNUTAaTeJ/Ieil C UCN0/Ib30BaHHEM KOTHUTUBHBIX MEeToAO0B

AHHoOTanus. B ctaThe paccMaTpuBaeTcs Npo6JieMa pa3BUTHUS HAYYHO-KOMMYHUKATHBHbBIX HABBIKOB
OyyIMX eJJaroroB JOIKOJIbHBIX YUPEXAeHUNH N0CPeICTBOM KOTHUTUBHBIX METO/IOB. B cOBpeMeHHOM cucTeMe
06pa3oBaHus npodeccuoHalbHasi KOMIIETEHTHOCTb OYAyIero BOCIIUTATE I HE OrPaHUYUBAETCS TOJIBKO Teope-
TUYECKUMHU 3HAHUSIMH, OHA HANPSMYI0 CBSI3aHa CO CIIOCOOHOCTHIO MBICJIUTh HAyYHO, CACTEMHO aHAJIM3UPOBaTh
MHPOpPMAIHIO U BbICKa3bIBaTb 060CHOBAHHbBIE CYK/IeHHUsl. B 9TOM KOHTEKCTe UCI0/Ib30BaHHE KOTHUTHUBHBIX Me-
TOJIOB CTAaHOBUTCS 3 PEKTUBHBIM CII0COO0OM MOBBIIIEHUS I03HABATEIbHON aKTUBHOCTH CTYAEHTOB U GOPMUPO-
BaHUS UX HAYYHO-KOMMYHHUKAaTHBHON KOMIIETEHTHOCTH. A Takke paccMaTpuBaeTcs 3pPeKTUBHOCTb MOYJIbHOM
CTPYKTYpbI 0Gy4eHUs], HAapaBJeHHOU Ha GpOpPMUPOBaHKE HAYUHO-KOMMYHHUKATUBHBIX U KOTHUTUBHbBIX HABBIKOB
OyAyUIUX BOCIIUTATEEN.

B xoze ucciesoBanus 66110 pa3paboTaHo yuebHOe cofeprkaHre, OCHOBAaHHOE Ha KOTHUTHUBHOM 06pa3o-
BaTeJIbHOM TEXHOJIOTUH, peioxkeHHoU E.A.Bepiiazickoii. [IpoBe/ieH CpaBHUTEIbHBINA aHAJIM3 HaYaJIbHbIX U UTO-
rOBBIX Pe3y/IbTaTOB 00y4aroIuxcs. Ha AHarHocTu4ecKkoM 3Tarne BbISIBJIEHbl HEOCTAaTKHU Y CTYAEHTOB B OCBOEHUH
Hay4YHOU TEPMHUHOJIOTUHU, PAOOTE C TEKCTAMU U BhIpaXKeHUU MHEHUH B Hay4YHOM cTHJIe. KOHTpOJIbHbBIE 33/JaHUS U
pe3y/IbTaThl pedJIeKCUU B KOHIE MOAYJIS TOKA3aJ/I4, YTO KOTHUTHBHBIE METO/[bl aKTUBU3UPYIOT TO3HABATEbHbIE
MPOLECCHI U CIOCOGCTBYIOT PA3BUTHIO JIOTHYECKOT'0 MBILIJIEHHS M HABBIKOB HAyYHOT0 NMcbMa. [losiydeHHbIe Ha
OCHOBE KPUTEPHEB OLIEHKH JJaHHbIE OATBEPAIN 3HAYMMOCTb 33ZJlaHUH, TAKUX KaK KOHLEINT-KapThl, 3cce U pedJiek-
CHH, [l NOBBIIIEHUS PO ECCUOHATBLHON KOMIETEHTHOCTH CTY/IeHTOB. Pe3y/ibTaThl MCC/leI0BaHUS IOKA3bIBAIOT,
YTO MOZAY/IbHOE 06yYeHHe, OCHOBAHHOE Ha KOTHUTHBHBIX METO/AX, MOXKET ObITh 3¢ GEeKTUBHOM MeJaroru4eckomn
MO/IeJIbI0 TOATOTOBKHU 6YAyIIUX MefaroroB. Tako# MoAxoA cioco6CTBYET PAa3BUTHIO METAKOTHUTHBHBIX HABBIKOB
y4al[MXCcsl U UX aJIalTaluy K Ipo¢peCcCUOHAIbHOU JIesTebHOCTH.

KiioueBble c/10Ba: KOTHUTHBHBIE METO/bl, HAYYHO-KOMMYHHUKATHBHbIE HABBIKH, OYAYILUI BOCIIUTATEJIb,
JIOLIKOJIbHOE 06pa30BaHKe, KOTHUTUBHAS KOMIIETEHTHOCTD, MPOpeCcCHOHabHAs MTOAT0TOBKA, KOTHUTHBHbBIE
TEXHOJIOTUH
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Bosamak, Top6ueijiepAiH, FIIbIMU-KOMMYHUKALUAJIBIK,
JAAFAblIapbIH KOTHUTHUBTIK 3JicTep apKbljbl JAMBITY

Anjgarna. Makanaza 6oJaiiak MeKTenke JieiiHri yibIM efarortepidiy FblJIbIMU-KOMMYHUKALUSJIBIK,
JaFablIapblH KOTHUTUBTIK 9/icTep apKbLIbI JAMBITY MaceJieci KapacThIpbliaa/ibl. Kazipri 6isim 6epy xkykeciHae
GoJaliaK, TopOHelliHiH K9CiOM Ky3bIPETTIIIr TeK TEOPUIBbIK OiiMMEH IIeKTeJIMeH, FBIJIBIMU Tijfie OHIai any,
aKnapaTThl XKyHeJsi Typ/ie Tanjay xKoHe AaJjiesi nikip 6in1aipy KabinetiMmeH Tikenei 6ainanbicTbl. OCbl TYpFbIIA
KOTHUTHUBTIK 9ZiicTep/li KOJIIaHY - CTYAEeHTTEPAIH TAHBIM/IBIK 6eJICEH/IJIITiH apTTHIPHII, 0JIAP/bIH FhLIBIMU-KOM-
MYHUKALHUSIBIK Ky3bIPETTIIriH KaNbIMTACTBIPYAA THIM/AL TaCiJ 60kl 0ThIp. MaKasia/ja GoJlalak, Topbrentisiepais,
FBLJIBIMU-KOMMYHUKAIUSJIBIK }KoHe KOTHUTUBTIK JJaFJbLIapblH KaJbINTACThIPYFa 6aFbITTAFAaH MOJYJIbAIK OKBITY
KYPBLJIBIMBIHBIH, TUIMAJIITT KapacThIpbLIa/blL.

3eprrey 6apbicbiHAa E.A.Bepiaickas ycblHFaH KOTHUTHUBTIK Gi/1iM Gepy TeXHOJIOTHsSIChIHA HeTi3/je/reH
OKBbITYy Ma3MYHbI 93ipJieHin, 6i/1iM anylblaapiblH 6acTanKbl )KkoHe KOPBIThIH/bI HOTHXKeJ1epi cablCThIpMaJibl
TalAaH/bl. JJUarHOCTUKAJIBIK Ke3€H/€e CTYeHTTEPAiH FbIILIMU TEPMUH/EPAI MEHTEPYi, MOTIHMEH KYMBbIC 2Kacay
»K9He FbUJIBIMU CTUJIbJE HiKip 6iIAipy AaFablIapbIHbIH XKeTKIMIKCi3/iri aHbIKTanbl. MoAy/Ib COHBIHAAFBI 6AKbLIAY
TalcblpMaJiapbl MeH pedJieKCHs HOTXKelepi KOTHUTUBTIK 9/IicTepAiH TaHbIM/IBIK NpoLiecTepAi 6eiceH ipyTe, J10-
TUKaJIbIK OMJIay MeH FBIIBIMU TiJJie a3y JafFblIapblH JaMbITYFa bIKIaJ eTeTiHiH kepceTTi. baranay Kputepuiaepi
HerTi3iH/le aJIbIHFaH MAJIIMeTTep UHTE/JIEKT-KapTa, 3cCe, pedJieKcrsi CUSAKThI TaNChbIpMaapAblH CTYAeHTTeP/iH
K9CiOM Ky3bIpeTTi/iriH apTThipy/ia MaHbI3AbLIBIFbIH J2Je4e/li. 3epTTey HaTHKeJiepi KOTHUTUBTIK d/jicTepre
Heri3ze/ireH MOoAY/Ib/JiK OKbITYIbIH 60JIalIaK MeJarorTep/i AasdpJayaa THIM/I TelaroTuKaJIbIK MO b 60J1a
aJaThIHBIH KepceTe/i. by Tocii 6i1iM anymiblIapbIH MeTaTaHBIM/IBIK JAF/bLIaPbIH JAMbIThII, K9CiOU KbI3METKe
6elimMaenyiHe MYMKiH/iK 6epeai.

TyitiH ce34ep: KOTHUTUBTIK d/1iCTep, FhLIBIMU-KOMMYHHUKAIUSJIBIK JaFAblIap, 60salakK TopOorelli, MeK-
TemnKe JleliHri 61/1iM 6epy, TAHBIMABIK, Ky3bIPETTI/IK, K9CIOU JastpJIblK, KOTHUTUBTIK TEXHOJIOTHS.
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