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Abstract. This study examines the use of artificial intelligence tech-
nologies in teaching English within an inclusive educational environment
and reveals their methodological potential to support learners with diverse
educational needs. The relevance of the research is determined by the
increasing demand for effective pedagogical strategies that ensure equal
access to quality language education, particularly in Kazakhstan, where
digital transformation in education is actively developing. The purpose
of the study is to evaluate the effectiveness of artificial intelligence tools
in enhancing foreign language acquisition in inclusive classrooms. The
research focuses on key areas such as personalization, adaptive learning,
and differentiated instruction. The scientific and practical significance
lies in identifying innovative approaches that improve accessibility and
quality of education. The methodology is based on a mixed-methods
approach, including a survey of foreign language teachers and analysis
of practical experience in implementing Al-based tools. The results show
that artificial intelligence increases student motivation, supports individ-
ualized learning, and reduces learning barriers. The findings confirm that
Al facilitates adaptive instruction and improves learning outcomes. The
value of the study lies in its contribution to inclusive language teaching
methodology.

Keywords: artificial intelligence, inclusive education, English
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Introduction

In recent years, the education system in Kazakhstan has placed increasing emphasis on
the development of inclusive schooling aimed at ensuring equal learning opportunities for all
categories of students. Inclusive education is understood as the creation of an educational envi-
ronment that considers individual learner characteristics and promotes their active participation
in the learning process.
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This shift reflects a broader global trend toward equity and accessibility in education.
At the same time, the rapid digitalization of education has led to the widespread adoption of
innovative technologies. Among these, artificial intelligence (AI) has emerged as a particularly
promising tool, offering opportunities for personalized learning, automated feedback, and flex-
ible adaptation of instructional content to individual learner needs. In the context of foreign
language teaching, Al technologies enable the design of individualized learning tasks, support
the development of communicative and social skills, and enhance engagement among learners
with diverse educational needs.

Despite these advancements, the methodological aspects of integrating Al technologies into
English language teaching in inclusive classrooms remain insufficiently explored. There is a lack
of comprehensive research addressing how Al can be effectively used to support differentiated
instruction and improve learning outcomes for students with varying abilities.

The aim of this study is to evaluate the instructional effectiveness of artificial intelligence
tools in teaching English within an inclusive educational environment. The object of the research
is the process of foreign language instruction in inclusive classrooms, while the subject focuses
on the use of Al technologies as a means of enhancing teaching and learning.

To achieve this aim, the following research objectives are formulated:

to examine the theoretical foundations of inclusive and differentiated foreign language
instruction;

to analyze the potential of Al technologies in supporting differentiated learning;

to investigate teachers’ experiences and perceptions regarding the use of Al tools in in-
clusive classrooms.

To address these objectives, the study employed a mixed-methods approach, combining
quantitative and qualitative methods.

The research is based on the hypothesis that the integration of artificial intelligence tech-
nologies into English language teaching in inclusive settings enhances learning effectiveness and
increases student motivation by enabling personalized and differentiated instruction.

The novelty of the study lies in its exploration of English language teachers’ perceptions
and practical experiences with using artificial intelligence tools in inclusive education settings.
Unlike studies examining the general benefits of Al in language education, this study addresses
the gap by exploring how teachers perceive the potential of Al tools to support differentiated
instruction, adapt learning materials to the diverse needs of students, and facilitate inclusive
classroom practices.

The scientific significance of the study lies in examining the methodological potential
of Al tools in inclusive language education, particularly their role in supporting differentiated
instruction and addressing diverse learner needs. The practical significance of the study lies
in providing evidence-based recommendations for foreign language teachers on the effective
integration of Al tools into inclusive educational settings.

In addition, it is important to note that inclusive education is not limited to physical ac-
cess to classrooms but also includes cognitive, social, and emotional accessibility. This means
that teaching approaches must be flexible and responsive to individual learner profiles. In this
regard, artificial intelligence technologies provide new opportunities for real-time adaptation of
learning materials, allowing teachers to better respond to diverse student needs.

Literature Review

In recent years, inclusive education has become a central topic in pedagogical research,
driven by the need to ensure equal access to quality education for all learners. Researchers
emphasize that inclusion should be understood not only as a teaching approach but also as a
broader social mechanism aimed at promoting equity and social justice.
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Ainscow (2020) highlights that the successful implementation of inclusive education
requires systemic changes at both policy and practice levels. These changes include curriculum
reform, teacher professional development, and institutional support. Similarly, UNESCO (2017)
identifies access, participation, and quality as the key principles underpinning inclusive educa-
tion systems.

The legal and policy framework in Kazakhstan also reflects these principles. The Law of
the Republic of Kazakhstan “On Education” (2026) establishes the foundation for ensuring equal
access to education for all learners, including those with special educational needs. International
documents, such as the United Nations Convention on the Rights of the Child, the Convention
on the Rights of Persons with Disabilities, and the Salamanca Statement, further reinforce the
global commitment to inclusive education.

Differentiated instruction is widely recognized as an essential component of inclusive
teaching. Tomlinson (2014) emphasizes the importance of adapting content, process, and learn-
ing outcomes to meet the diverse needs of students. Florian and Black-Hawkins (2011) argue
that inclusive pedagogy should be embedded within everyday classroom practices, rather than
treated as a separate approach.

In the context of Kazakhstan, Shalabayeva et al. (2021) analyze the organizational and
pedagogical conditions necessary for the successful implementation of inclusive education. Their
findings highlight the importance of creating a supportive learning environment and fostering
collaboration among educators and specialists. Aubakirova and Zhomartova (2022) further
demonstrate that teachers’ attitudes toward inclusion play a crucial role in the effectiveness of
inclusive practices.

An important direction in contemporary research is the integration of digital technologies
into inclusive education. Abayeva et al. (2023) note that digital tools can enhance accessibility
and support personalized learning. Nesterova and Kassymova (2025) explore the use of tech-
nological solutions in teaching learners with visual impairments, identifying key challenges and
proposing effective instructional strategies.

Nesipbayeva N.Y., Baideldinova G.M. (2025) explore the impact of digital and Al tools on
the quality of English language instruction for students with special educational needs in the
context of higher education. Berikhanova A.E. et al. (2026) suggest that Al-based inclusive ed-
ucation can improve the educational experiences of students with disabilities by creating more
equitable and inclusive learning environments.

Despite the growing body of research on inclusive education, differentiated instruction,
and digital technologies, there remains a noticeable gap in studies focusing specifically on the
application of artificial intelligence in teaching English within inclusive classrooms. In particular,
the methodological aspects of using Al tools to support personalized and adaptive learning for
students with diverse needs require further investigation.

Recent studies have also emphasized the importance of teacher readiness and professional
development in the successful implementation of inclusive practices. Al-powered platforms can
provide immediate feedback, enabling students to identify mistakes and improve performance
independently.

Methodology

This study employed a mixed-methods research design integrating both qualitative and
quantitative data collection and analysis. The choice of this approach is justified by the need to
obtain a comprehensive understanding of the effectiveness of artificial intelligence technologies in
teaching English within an inclusive educational environment, combining measurable outcomes
with teachers’ perceptions and experiences.
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The object of the research is the process of English language teaching in inclusive educa-
tional settings. The subject of the study is the application of artificial intelligence technologies
as a means of supporting differentiated and adaptive instruction for learners with diverse edu-
cational needs.

The study is guided by the following research questions:

- What challenges arise in the use of artificial intelligence in inclusive English language
classrooms?

- Which Al-supported instructional strategies are most effective in addressing diverse
learning needs?

- How does teachers’ level of digital competence influence student engagement and
learning outcomes?

The research is based on the hypothesis that the integration of artificial intelligence tools
into English language teaching in inclusive environments enhances learning effectiveness and
increases student motivation by enabling personalized and differentiated instruction.

The empirical part of the study involved 23 English language teachers working in higher
education institutions and secondary schools. The participants had teaching experience ranging
from one to more than ten years and varying levels of experience in inclusive education. The ma-
terials of the study included structured questionnaires, observation protocols, reflective reports,
and teaching materials developed by participants during the intervention.

The study was conducted over eight weeks and involved the implementation of Al-based
teaching methods, followed by an assessment of teachers’ experiences. At the initial stage, partic-
ipants completed a diagnostic questionnaire designed to assess their level of digital competence,
familiarity with artificial intelligence tools, and attitudes toward their use in language teaching.

During the intervention stage, teachers were introduced to specific Al-based tools, including
ChatGPT (OpenAl), Wordwall (web version), Quizizz (web platform), and Duolingo (Al-powered
application). These tools were selected based on their accessibility, relevance to foreign lan-
guage instruction, and potential to support personalized and adaptive learning. The tools were
accessed in their current web-based versions available during the 2025-2026 academic year.
Participants applied these technologies in their teaching practice by developing lesson plans,
providing automated and formative feedback, and designing interactive learning tasks tailored
to students’ individual needs.

At the evaluation stage, participants completed a follow-up questionnaire and submitted
reflective reports evaluating their experience, perceived effectiveness of Al tools, and observed
changes in student engagement and learning processes. The questionnaire consisted of both
closed-ended items (Likert-scale) and open-ended questions aimed at assessing teachers’ practi-
cal experience in inclusive classrooms, their attitudes toward artificial intelligence technologies,
and the challenges encountered when teaching students with special educational needs.

Data collection methods included surveys, classroom observations, and analysis of teach-
ing materials and task completion records. The teacher questionnaire consisted of closed-ended
questions, including Likert scale and categorical questions, as well as open-ended questions
designed to explore teachers’ experiences with inclusive education, their use of Al and digital
technologies, and their perceived challenges and benefits associated with these tools. Quanti-
tative questionnaire data were analyzed using descriptive statistics, including frequencies and
percentages, while qualitative responses and observational data were analyzed thematically.
Given the exploratory nature of the study and the relatively small sample (n = 23), the quanti-
tative analysis was primarily descriptive, and no inferential statistical significance testing was
conducted. To enhance the credibility of the findings, triangulation of questionnaire, observation,
and reflective data was used.

All participants provided written informed consent prior to their involvement in the study.
The confidentiality and anonymity of the participants were fully maintained throughout the
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entire research process. All personal data were processed in accordance with ethical research
standards, and no identifying information was disclosed at any stage of the study.

Results

The study examined the use of artificial intelligence (AI) tools in foreign language instruc-
tion, including virtual agents, automated writing evaluation systems, and collaborative linguistic
platforms.

In an inclusive educational environment, instructional tasks were adapted to meet the
individual needs of students. Simplified texts, visual materials, audio support, and step-by-step
instructions were implemented to ensure accessibility and engagement.

Survey data made it possible to assess teachers’ level of knowledge, the frequency of dig-
ital tool usage in the classroom, and their experience with artificial intelligence technologies.
The results indicate widespread adoption of Al tools, with ChatGPT used by 96% of participants,
Wordwall by 83%, Quizizz by 70%, and Duolingo by 48%.

The findings demonstrate a positive impact of Al tools on teaching practice in inclusive
education (Table 1).

Table 1. Teachers’ experience and self-reported competence in inclusive education
and Al use (n=23)

Indicators Survey results (n=23)

Experience teaching in an Yes: 43.5% (n=10); No: 56.5% (n=13)
inclusive classroom
Knowledge of inclusive edu- | High: 4.3% (n=1); Average: 65.2% (n=15); Low: 30.4%
cation (n=7)

Use of digital technologies in | Yes: 91.3% (n=21); Sometimes: 8.7% (n=2)
the classroom

Experience using Al tools Yes: 95.7% (n=22); No: 4.3% (n=1)

Note: Compiled by the authors based on the results of the pedagogical experiment.

As shown in Table 1, teachers demonstrated varying levels of experience in the field of
inclusive education. 43.5% (n = 10) had previously taught in an inclusive classroom, while 56.5%
(n = 13) reported no such experience. Regarding self-assessment of knowledge about inclusive
education, the majority of respondents (65.2%, n = 15) rated their knowledge as average, while
30.4% (n = 7) reported a low level, and only 4.3% (n = 1) reported a high level. At the same time,
respondents demonstrated significant involvement in the use of digital technologies: 91.3% (n
= 21) reported using digital technologies in their classrooms, and 95.7% (n = 22) indicated pre-
vious experience with artificial intelligence tools.
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Figure 1. Perceived benefits of using Al reported by teachers
Note: Prepared by the authors based on data collected through the teacher survey.

As illustrated in Figure 1, the most significant benefits of using artificial intelligence are
time savings (87%) and simplification of instructional material preparation (82.6%). Less prom-
inent benefits include increased student motivation (39.1%) and opportunities for personalized
learning (34.8%). These findings indicate that Al is primarily perceived as a tool for improving
instructional efficiency, while its broader pedagogical potential is still developing.

Figure 2. Main challenges in inclusive education reported by teachers
Note: Developed by the authors based on data obtained from the teacher survey.

While Figure 1 highlights the benefits, Figure 2 presents the main challenges of inclusive
education. The results indicate that insufficient teacher training is the most critical obstacle
(56.5%), followed by limited time (43.5%) and a lack of materials (43.5%), whereas technical
aspects demonstrate less significant impact (17.4%), suggesting that pedagogical and organiza-
tional factors play a more significant role than technological constraints.
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These findings suggest that pedagogical and organizational factors play a more significant
role than technological limitations in the implementation of Al tools.

Nevertheless, instructors documented the use of artificial intelligence to facilitate learning
in inclusive classrooms. Using Al technologies provided higher learner engagement, autonomy
growth and advancing social intelligence.

The results also indicate that the integration of Al technologies contributes to the devel-
opment of higher-order thinking skills among students, including critical thinking and prob-
lem-solving.

To further examine these findings, quantitative analysis using a Likert-scale questionnaire
was conducted (Table 2).

Table 2. Distribution of teachers’ responses to survey items on a five-point Likert
Scale

Survey item (Variable) 1 2 3 4 5
Perceived effectiveness of Al in En- | - 9% 13% 35% 44%
glish language teaching

Perceived usefulness of Al in inclu- | 5% - 26% 30% 40%
sive teaching

Teachers’ readiness to use Al tools | - - 5% 26% 70%
in inclusive classrooms

Note: Compiled by the authors based on the results of the teacher questionnaire measured
on a five-point Likert scale.

Table 2 presents the distribution of teachers’ responses concerning the Al usage in English
language teaching, measured on a five-point Likert scale.

The results indicate a generally positive perception of the integration of Al into education.
Specifically, the majority of respondents agreed that Al improves the effectiveness of English
language teaching: 35% chose “agree” and 44% chose “strongly agree.” Only a small proportion
expressed neutral or weak agreement (13% and 9%, respectively), indicating strong overall
support for Al-enhanced teaching.

Similarly, students demonstrated favorable attitudes toward the role of Al in inclusive
education. A total of 70% of participants agreed or strongly agreed (30% and 40%, respectively)
that Al makes a positive contribution to inclusive teaching methods. This highlights the perceived
potential of Al tools in meeting the diverse needs of students.

Moreover, a significantly high percentage of respondents (70%) strongly agreed that they
were willing to use Al tools in the classroom, while another 26% selected “agree.” This demon-
strates a high level of student readiness and acceptance of the integration of Al technologies into
the educational environment.

Overall, the results indicate that Al is viewed not only as an effective tool for improving
language learning outcomes but also as a mechanism for supporting inclusive education. These
findings are consistent with contemporary research emphasizing the role of digital technologies
in facilitating differentiated instruction and increasing student engagement.

Conclusion

The results of this study suggest that the application of artificial intelligence technologies
in foreign language teaching within inclusive educational settings has significant pedagogical
potential. The findings demonstrate that Al tools facilitate differentiated instruction, enhance the
accessibility of learning materials, and effectively support students with special educational needs.
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The study supports the research hypothesis that the integration of artificial intelligence
contributes to improved learning outcomes, increased student motivation, and more active par-
ticipation in the learning process. The use of a level-based approach in inclusive English language
teaching enables educators to take into account individual learner characteristics and adapt
instructional materials accordingly, resulting in more effective and inclusive classroom practices.

The scientific contribution of this research lies in extending the understanding of how
artificial intelligence technologies can be methodologically integrated into inclusive foreign
language education. The findings provide evidence that Al not only supports personalization
but also contributes to the development of communicative skills, learner autonomy, and a col-
laborative learning environment.

From a practical perspective, the results can be applied to improve teaching strategies and
methodological support for English as a Foreign Language (EFL) teachers working in inclusive
classrooms. The study highlights the importance of systematic implementation of differentiat-
ed tasks, which allows teachers to organize the learning process more effectively and ensures
high-quality inclusive education.

At the same time, the level-based approach contributes to the development of a supportive
classroom environment, promotes cooperation among students, and enhances their self-con-
fidence and academic achievement. It also enables teachers to plan lessons more flexibly and
adapt instructional materials to diverse learner needs.

Despite the positive outcomes, the study has certain limitations. Due to its limited scope,
the findings cannot be generalized to all educational contexts. Further research is needed to
expand the empirical base and strengthen the statistical validity of the results.

Future research should focus on large-scale and longitudinal studies aimed at developing
a comprehensive methodological model for inclusive foreign language teaching using artificial
intelligence technologies. It is also important to explore the effectiveness of such approaches for
different groups of learners with special educational needs.

It is important to emphasize that the successful implementation of Al requires a system-
atic approach, including teacher training, methodological support, and institutional readiness.

In conclusion, artificial intelligence has considerable potential to enhance inclusive edu-
cation; however, its successful implementation depends on thoughtful pedagogical integration,
teacher preparedness, and the availability of appropriate resources.
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T.II. Myxan®, A.M. AGabIXaAbIKOBa*?
L2J1.H. T'ymunes amuindarsl Eypasusavik yammulk yHugepcumemi, Acmaua, Kazakcmarn

WHK/II03UBTI CBIHBINITAP/A aFbUIIIBIH TiJIiH OKBITY A KacaH/bl MHTEJVIEKTTI KOJ1JaHy:
apaJiac ?jicrep HerisiHaeri sepTrey

AnpaTtna. by 3epTTey HHKJIIO3UBTI 6i/1iM Oepy »KaFAaiblH/1a aFbI/IIIbIH TiJIiH OKbITY/1a
»KacaH/1bl UHTEJIJIEKT TEXHOJIOTUSIJIAPbIH KOJIJJaHy bl KApacTbIPa/ibl XKoHe dpTypJii 6is1iM 6epy
KKeTTiiKTepi 6ap 6i/1iM anyuibliap/ bl KOJAayAaFbl 0J1ap/IbIH d/iCTEMEIK dJ1eyeTiH alKbIH Al Ibl.
3epTTey/liH 63€KTiJiri canasbl TiAIK 6ijliMre TeH KOPKETIM//IIKTI KaMTaMachl3 eTeTiH THIM/i
nearoruKablK CTpaTerusijlapra JlereH KaXKeTTiIIKTiH apTybiMeH, acipece KasakcTaHza 6i1im
6epyai uudpaaHbIpy YAepiciHiH KapKbIH/bI JaMyblHA 6AMJIAHBICThI aHBIKTAIa/bl. 3€PTTEYIiH,
MaKCaThl — UHKJIIO3UBTI CbIHBINITAP/A LIeTeJsl TiIIH MeHrepy canacblH apTThIPYAaFbl 3KacaH bl
MHTeJJIEKT KypaJJapblHbIH THIMAIIriH 6aFanay. 3epTTeyAiH Heri3ri 6aFbITTapblHA OKbITY /bl
JlapasiaHAbIpy, 6eHiM/eNreH OKbITY, CapajlaHFaH OKbITY KoHe UOPJbIK KypaigapAabl THIMAI
nauanany xatazbl. JKyMbICTBIH FbIJIBIMU K9He NIPAKTHUKAJIbIK MaHbI3/blJIbIFbl OKbITY/IbIH, CallaChbl
MeH KOJKeTIMAIJIITiH apTThIpaThblH MHHOBALUAJBIK TACUIAEpAl aHbIKTAy/a XoHe Herizzeyze
KepiHeJi. 3epTTey aJiicTeMeci apajiac TaCiJire Heri3eareH, oOfaH LieTeJs TiJi MyFajimMmaepiHe
cayasiHaMa XXypri3y, COH/Ial-aK *KacaH/ bl UHTEJIJIEKT TEXHOJIOTUSJIAPbIH OKY YAepiciHze KoJJaHy
ToXKipUbeciH Tanjay Kipei. 3epTTey HoTHXKeJlepi )KacaH/ bl UHTEJJIEKTTIH 0iJ1iM alyliblIapAblH,
yaXKJIeMeCiH apTThIPaThIHbIH, OKbITY/bl YK€KeJIeH/IipeTiHiH KoHe apTypJii MYMKiHIiKTepi 6ap
6is1iM anywmblIap yiliH 6iiM any KefeprisiepiH TeMeHeTeTiHiH kepceTei. COHbIMEH KaTap,
aJIbIHFaH HOTHUXeJiep »KacaH/lbl UHTEJIJIEKT TEXHOJIOTUsJIapbIHbIH 6eiiM/ie/ireH OKbITY/Ibl
KaMTaMachl3 eTil, OKYy HOTHKeJIEPiH KaKcapTyFa bIKIaJ eTeTiHiH AaJjenaeni. 3epTTeyin
KYH/bIJIBIFbI UHKJIIO3UBTI Ois1iM Oepy »kaFJaiiblH/a lIeTeJ TiJIiH OKBITY 3/licTeMeCiH JaMbITyFa
KOCKaH yJiecinzie KkepiHeAi. [I[pakTUKaNbIK MaHbI3AbIJIBIFbI 3€pTTEY HOTHXKeJIepiH MHK/I3UBTI
OpTajia KYMbIC iCTEUTIH MyFaJliMJiepre apHaJIFaH 9/licTeMeJIiK YCbIHBIMAAP 93ipJiey/ie KoJlAaHy
MYMKIiH/iriMeH aHbIKTaJabl.
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Ty#iH ce3aep: »KacaHAbl HHTEJIJIEKT, MHK/IIO3UBTI 6i1iM 6epy, aFb/IIIbIH TiJIiH OKBITY,
6elliMie/IreH OKbBITY, CapajlaHFaH OKbITY, O6i/1iM ayyuibliap/blH Yo AeMeci.

T.II. Myxan®, A.M. AGaAbIXaAbIKOBa*?
L2Egpaszuiickull HayuoHabHbIl yHusepcumem um. JLH. I'ymusesa,
Acmana, Kazaxcman

l'lpnmeﬂemle HCKYCCTBEHHOTO0 MHTEJ/IVIEKTA B [IPENOoJaBaHUHA AHIJIMMCKOrO fA3bIKa
B HHK/IO3UBHBIX KJIaCCaX: HCC/I€JO0BAHHUE C UCITIOJIb30BAHHEM CMEIIAHHBIX ME€TO/10B

AHHOTanuA. /laHHOe KUcciej0BaHUE NOCBALEHO U3YYEeHUI0 TPUMEHEHUS TEXHOJIOTUN
MCKYCCTBEHHOT'0 UHTeJIJIEKTAa B 00y4eHUH aHTJIMACKOMY A13bIKY B YCJIOBUSX MHK/IIO3WUBHOTO
06pa3oBaTe/IbHOIO IPOCTPAHCTBA U pAaCKpPbIBAeT UX METOAMYECKUI TOTEeHL U JIJIs IO ePKKH
00y4aroLMXCs € pa3JIMYHbIMU 00pa30BaTebHbIMU IOTPEOHOCTAMU. AKTYaJIbHOCTb UCC/IeJ0BAHHUS
06ycJI0BJIeHAa HEOOXOAUMOCTBI0 Pa3paboTKU 3PpeKTUBHBIX eJarornyecKux CTpaTeruy,
obecneyrBalOLMX PaBHbIN AOCTYN K Ka4eCTBEHHOMY I3bIKOBOMY 06pa30BaHHI0, 0COGEHHO
B KasaxcTaHe, r/ie akTUBHO pa3BUBaeTcs LUpoBU3aLusa o6pa3oBanus. Llesb ncciesoBaHus
3aKJIl04YaeTcs B olleHKe 3p$eKTUBHOCTHU UCN0Jb30BaHUS MHCTPYMEHTOB UCKYCCTBEHHOTO
MHTeJIJIEKTA J1JIs OBBILIEHHS KaueCTBa YCBOEHHSI HHOCTPAHHOTO SA3blKa B MHKJIO3UBHBIX
kJ1accax. OCHOBHbIe HallpaBJIeHUS BKJIIOYAIOT NepCOHAJIU3ALUI0 00y4eHusd, aJallTUBHOE
obydeHue 1 juddepeHpoBaHHbBIN noAxo/. HayyHasa u npakThyeckass 3HaYMMOCTb PaboThI
COCTOUT B BbISIBJIEHUM HHHOBALMOHHBIX pellleHUH, MOBBIIIAUIMX JJOCTYIHOCTb U Ka4yeCTBO
00y4yeHUs. MeTOo0J10TUA UCCIeJOBaHUS OCHOBAaHA Ha CMELIAHHOM NOJX0/le ¥ BK/II0YaeT
aHKeTHpOBaHMe NpenojaBaTeslel MHOCTPAaHHOIO 13bIKa, a TAKXKe aHaJIu3 NPaKTUYeCKOro
ONbITa NIPUMEHEHUs] TEXHOJIOTUM UCKYCCTBEHHOTO UHTeEJIJIEKTA. Pe3y/ibTaThl N0KAa3bIBAIOT,
YTO MCNO0JIb30BaHUE UCKYCCTBEHHOIO MHTEJLJIEKTA MOBbIIIAeT MOTUBALUIO 0OYYaIOIIUXCH,
CIIOCOOCTBYET UHAMBUAYaAIM3aL M1 00YYeHUs U CHUXKaeT 06pa3oBaTesibHble 6apbepbl. BbIBObI
noATBeP}kAa0T 3GPEeKTUBHOCTb aJAITUBHOrO 06YYEeHUs U €ro M0JI0KUTeJIbHOEe BAUsSHHE Ha
obpasoBaTe/ibHble pe3yJbTaThbl LleHHOCTDb UcC/leJ0BaHUA 3aK/I049aeTCs BO BKJIa/le B pa3BUTHE
MeTO/JJMKU NHKJII03UBHOTO 00y4YeHUs. [IpakThyeckass 3HaYMMOCThb CBSI3aHa C pa3paboTKOU
MeTO/JUYeCKHX peKOMeH/Jallui /1/1s TpenoiaBaTesieil.

Ki1roueBble c/10Ba: UCKYyCCTBEHHbIN HHTEJJIEKT, UHK/IIO3UBHOE 060pa3oBaHUe, 00y4yeHue
aHTJIMHCKOMY fI3BIKY, a/lallTUBHOEe 00y4YeHUe, JuPdepeHIIMPpOBaHHOE 06yYeHHe, MOTUBaL s
00y4yaroUIMUXCsl.
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