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Abstract. The article examines the basics of the professional activity of the legal
competence of a social teacher in the Prevention of victim behavior of adolescents.
The purpose of the study is to reveal the legal competence and professional
foundations of social educators in the adaptation of adolescents to life through
the study of victim behavior and its relationship to criminal activities. The article
comments on the concepts of "victimhood", "victimhood", "victim behavior", "legal
competence", and shows their socio-pedagogical significance. In the course of the
study, he draws attention to the fact that the effectiveness of the work carried
out with them in the prevention and correction of victim behavior of adolescents
depends on the professional competence of a social teacher. The importance of
the legal competence of social teachers in the formation of cultural values and
legal literacy in adolescents on the basis of theoretically analyzed judgments of
the essence and content of the Prevention of victim behavior of schoolchildren
is emphasized. The theoretical and methodological basis of the study was the
structure of the process of social adaptation of the victim behavior of adolescents
through a diagram. Factors affecting the tendency of adolescents to victimization
in their behavior-orphanhood, domestic violence, alcoholism of parents,
bullying, lack of a comfortable and safe educational environment, involvement in
criminal groups, and the negative function of the information environment, were
considered. The article discusses the theoretical-methodological and scientific-
practical foundations of the phenomenon of victim behavior of adolescents leading
to victims of socially dangerous situations and the problem of its prevention.
As a result of this article, the professional activity of a social teacher shows the
importance of effective organization of measures to prevent the victim behavior
of adolescents in an educational institution.
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Legal competence of a social educator in the prevention of adolescent victim behavior

Introduction

Today, the relevance of the problem of victimization among adolescents demonstrates the
need to organize work to prevent this phenomenon at the intersection of social, psychological,
pedagogical, and legal sciences. The concept of victimization (victimization) is generally
considered a deviation from safe behavioral norms. In this regard, the relevance of our topic is
developing due to a number of circumstances. For example, first of all, the social and practical
importance of the issues of humanizing society is clarified by solving the tasks of forming a
healthy, active, creative, and socially adapted individual, as well as the requirements for
organizing devictimization work in social pedagogical victimology and increasing the legal
literacy of adolescents.

One of the factors that increases the risk of victimization of a teenager in the transitional
age in the educational process is their victimization behavior, which is often determined by
individual psychological (risk-taking, anxiety, unstable self-esteem, radicalism, suspicion) and
psychophysiological (sexual differentiation) characteristics. The adverse conditions prevailing
in society are changing the normal forms of students' social adaptation processes, creating
difficulties in mastering life relationships. The rapid development of digital technology is also
increasing the online vulnerability of children. According to the results of a study conducted by
the Ministry of Education in 2023 to determine the safety of school-age children on the Internet,
11.7% were exposed to sexual images, 2.4% received offers of sexual activity, and 1.8% were
victims of online victimization (UNICEF, 2024).

The fact that adolescents become victims of socially negative situations leads to the
development of victimized behavior, characterized by issues such as social shyness, low
behavioral self-regulation, and a high level of conformity. These conditions contribute to
emotional isolation in adolescents, increasing their vulnerability to danger and the risk of
becoming victims of violence. From a gender perspective, girls are twice as likely to exhibit
victim behavior and become victims of cyberbullying. In 2023, an action plan for 2024-2025 was
adopted in Kazakhstan, aimed at protecting human rights within the framework of the law. Here,
the legal competence of a social educator at the state level is directed toward creating a favorable
environment for children, helping them to become conscious, educated, and comprehensively
developed individuals. Victim behavior is a complex phenomenon that negatively affects the
psychological and social development of adolescents and undermines their safety in society. In
this regard, the consequences of domestic violence have a detrimental effect on the physical and
mental health of adolescents, leading to emotional instability, social isolation, and a decrease
in self-esteem, thus becoming a complex social issue. As a result of aggressive actions by family
members, adolescents gradually move from nervous anxiety to a state of emotional indifference,
feeling resentment toward their parents and, in some cases, even developing feelings of hatred.
Under such circumstances, emotional disorders occur, leading to conflicts and contradictions
between parents and children, and in certain cases, to severe consequences when adolescents
resist or seek revenge against their parents. N.K. Asanova, analyzing the issues of violence
against children, identifies systematic socio-psychological factors that generate victim behavior
in child development, including parental characteristics, their socio-economic conditions, and
cultural environment (Asanova, 1997).
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A person's susceptibility to victimization depends on social, economic, psychological, and
cultural factors. Prevention of the victimization process during adolescent socialization, as
well as carrying out corrective work with victimized children, depends on the professional
legal competence of a social educator. The legal qualifications of social educators allow them
to effectively organize these processes, protect children from violence, and help them adapt to
society. Victimization is the process and result of a person becoming a victim of adverse social
conditions. Victimology, the science that studies the victimized person in society, emerged
from criminology in the second half of the 20th century through the integration of sociology,
psychology, pedagogy, and physiology. Mudrik characterized social victimology as a person's
adaptation to the social environment, and measures to prevent and correct the process of
violence and victimization (Mudrik and Petrina, 2016).

Victim behavior describes the position of an individual or group as a victim. The reasons
for victim behavior in adolescents are various: family violence, social pressure, psychological
problems, and the negative impact of information technologies. The tendency of adolescents
toward such behavior can make them targets of abusers. Therefore, solving this problem
requires social educators to possess a high level of professional legal competence, integrating
psychology, physiology, and legal knowledge. In the research of Korotun, socio-pedagogical legal
protection is considered a system of state social measures aimed at preventing and overcoming
crises in a child’s life. These include legislative acts and the creation of specialized social,
educational, medical-social, and other institutions. Additionally, they involve creating favorable
conditions for children’s development, upbringing, creativity, leisure, and choosing life paths in
educational institutions (Korotun, 2015).

In the research of pedagogy scholars M.P. Asylbekova, K.K. Shalgynbayeva, and G.K.
Sholpankulova, the importance of preventing bullying and cyberbullying among children and
adolescents in general education schools of Atyrau region, as well as identifying their socio-
psychological characteristics, is emphasized. The process of victimization among children
poses a particular threat as a socio-pedagogical phenomenon in modern society, since the
consequences of bullying negatively affect the personal development of students (Asylbekova,
Shalgynbayeva, and Sholpankulova, 2023).

Victim behavior among adolescents is a sociological and psychological phenomenon that
hinders their adaptation to the social environment and may lead to delinquency. In the works of
Professor E.O. Alaukhanov, victim behavior is classified into three groups: neutral, positive, and
negative. In the case of neutral behavior, the adolescent becomes a passive object of a criminal
incident, while positive behavior is characterized by the use of precautionary measures and
readiness to resist criminal danger. Negative behavior, on the other hand, involves actions or
inactions by the adolescent that create favorable conditions for the offender.

From this perspective, the legal competence of the social pedagogue is of particular
importance in the prevention of victim situations among adolescents, including legal education,
the development of safe behavior skills, and teaching students to act competently from a legal
standpoint. Taking into account the types of victim behavior allows the social pedagogue to plan
specific preventive measures and to protect students from dangerous situations (Alaukhanov,
2008).

A social educator is a specialist who monitors, regulates, guides and cares for the social
and psychological development of adolescents. Their duties include protecting students' rights,
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providing social assistance, and organizing a safe, favorable environment in the educational
process. The legal competence of a social educator includes knowledge of legislation, legal
norms, and the ability to protect adolescents' rights. This competence is essential for preventing
victimization, as social educators can legally protect children’s rights, teach them legal literacy,
and, if necessary, engage law enforcement.

Social educators with specialized knowledge and skills contribute to preventing child
victimization in adolescents. They monitor and analyze the situation in educational institutions,
identify potential risks and vulnerable groups. The value of the social educator's work lies
in creating a safe environment conducive to adolescent development and social adaptation
(Landrum and Kauffman, 2013).

Legal competence is an important tool in the work of a social educator. They develop programs
to prevent adolescent victimization (e.g., bullying, cyberbullying) and collaborate with legal
and public services that protect children's rights. This cooperation enables comprehensive
measures to protect adolescents from violence and a dangerous environment. Research shows
that effective collaboration between social workers and law enforcement significantly increases
adolescent safety. Programs that teach adolescents self-defense and risk-recognition skills can
reduce victimization risks (Losel and Bliesener, 2021).

Scientist Kristin Neff analyzes the methodology of self-compassion theory and suggests
methods for overcoming distressing thoughts and emotions through productive self-regulation
in victimization scenarios (Neff, 2023).

Teijon-Alcald and colleagues proposed the concept of internal individuality in adolescents
exhibiting victim behavior, prioritizing certain behavioral contexts. Estévez found that
victimization can provoke aggressive behaviors in adolescents, such as hatred, verbal aggression,
and resistance, leading to offenses. Therefore, the legal competencies of future social educators
are essential (Teijon-Alcala and Birkbeck, 2019).

Victimization is a person's tendency to become a victim of certain negative and dangerous
situations. The school and classmates' social environment have a great influence on the
development of a teenager's personality. In some cases, it is observed that a teenager returns
fromthe educational and educational environmentin a depressed state that causes disagreement
or anxiety, is not able to correctly assess himself and those around him, and is unable to protect
himself. In such cases, the issue of forming the personal qualities of adolescents that determine
their tolerance to many negative influences of society, ensuring the success of their reduction
and neutralization, is put forward. And in particular, the general decline in the level of education
of schoolchildren requires a rethinking of the issue of education in terms of forming the activity
and tolerance of adolescents prone to victimization in the context of a new paradigm of education
and in the changed conditions of society.
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Figure 1. The process of social adaptation of victim behavior in adolescents.

Thus, the value of the professional legal competence of a social educator in improving
the ability to show patience and tolerance in various stressful situations, as a result of
comprehensive analysis and comparison of the direction and consequences of the teenager's
sustainable development, correct attitude, and positive actions in the process of adaptation to
the environment increases. So, we show the direction of the process of social adaptation of the
teenager's victim behavior in Figure 1 below (Estévez, Jiménez, Moreno, and Musitu, 2013).

Aswe cansee fromthis picture,in describing the process of social adaptation of victim behavior
of adolescents, the directions of eliminating the tendency to victimization in the educational
and upbringing environment are, first of all, the understanding of values, the elimination of
negative phenomena, the search for factors affecting victimization, based on certain actions and
the consistency of the environment, cultural experience, legal literacy; the military nature of the
individual, his relationship in the social environment, the attitude of people; the implementation
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of optimal self-action, the recognition of a person as a valuable being of society, teaches to
effectively regulate his life position and experience, personal character. Thus, in accordance
with the object of the study, the theoretical and methodological foundations of the study have
been identified, scientific and practical recommendations have been made, and its effectiveness
has been evaluated by organizing practical experimental work.

In our study, it should be noted that considering the possibilities of adolescents who are
victims of unfavorable socialization situations to get out of the situation or get rid of it is
becoming a pressing issue right now. After all, it is well known that recently, in large cities,
adolescents have become victims of violence through contact with their gadgets, which has
resulted in suicides and suicide attempts. 165 Kazakhstani children committed suicide in 2023,
and 378 adolescents attempted suicide. And in September 2024 alone, 10 suicides occurred, 7 of
which were in Almaty, girls aged 12-13,16-17, teenagers, students, and cadets (Kozhakhmetova,
Khamidullina, Azhetova, Orozbaeyv, Bilyalova, Telmanova, and Igissin, N., 2023).

Here, the “triple alliance” of “student-teacher-parent” is not affected, and they are victims of
violence and isolation through fear and anxiety. In this case, limiting life activities is understood
as a complete or partial loss of a person’s ability or ability to provide self-service, orientation,
communication, control their behavior, as well as study and engage in labor activities. It is at this
age that a teenager has not yet learned to correctly assess himself and those around him, so his
actions can sometimes be perceived as offensive to others. At this age, a child who has not yet
learned to distinguish between the meaning and content of “kindness” among adolescents, has
a narrow range of application in his actions, may not encounter it at all, however, in situations
where he has not yet learned to solve his problems on his own like an adult, he is influenced
by the unformed life experience and skills to make optimal decisions, analyze each incident,
analyze it and draw conclusions.

Methods

In our research, we employed the specially developed Freiburg Personality Inventory (FPI)
in order to identify the professional-pedagogical qualities that determine the legal competence
of the social pedagogue. The personality inventory was created for applied research, taking into
account the experience of constructing and using well-known questionnaires such as the 16PF,
MMPI, and others. The scales of the questionnaire were formed on the basis of factor analysis
results and reflect a set of interrelated factors. The inventory is designed to diagnose states and
personality traits that are highly significant for social adaptation and behavioral regulation.

The FPI questionnaire consists of 12 scales: legal literacy, skills for preventing offenses,
ability to provide legal counseling, resolving disciplinary situations on a legal basis, working with
legal documents, responsibility and exactingness, legal reflection, cooperation and mediation skills,
adherence to the principle of justice, activity in protecting the rights of minors, emotional stability
and legal ethics, gender equality and prevention of discrimination. The total number of questions
in the questionnaire is 114. The first question is not included in any scale, as it was constructed for
control purposes. Scales I-IX are considered basic, while scales X—XII are integrative.

The survey during the research was conducted among social pedagogues from various
educational institutions (schools, colleges, universities). The total number of respondents was
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56. When selecting participants, the type of educational institution and work experience in the
field of social pedagogy were taken into account. In addition, the varying levels of professional
experience of the participants allowed the study to cover a wide range of social pedagogues’
practices and to analyze diverse methods and perspectives.

Based on the responses obtained from the survey, several important conclusions were drawn
regarding the prevention of victim behavior among adolescents and the enhancement of the
social pedagogue’s legal competence.

The aim of the study is to identify the key qualities that shape legal competence in the
professional-pedagogical activity of the social pedagogue. Legal literacy, professional
responsibility, legal reflection, and mediation abilities are the main indicators of a social
pedagogue’s effectiveness in protecting students’ rights, preventing offenses, and fostering
legal culture within the educational environment.

Research into the legal competence of social pedagogues enables the improvement of their
professional development and enhances the quality of their work in educational institutions. The
FPI data can serve as a basis for identifying strengths and weaknesses, as well as for planning
professional training and advanced qualification programs. Thus, an objective assessment of
the level of legal competence contributes to the social pedagogue’s ability to make effective
decisions in interactions with students and to improve their legal skills.

The research findings directly impact the socio-pedagogical practice of the social pedagogue,
as the development of legal competence helps to strengthen legal culture in schools, protect
students’ rights, and resolve disciplinary issues on a fair basis. Furthermore, a high level of
legal literacy and mediation abilities enhances the professional authority of the pedagogue,
reinforces trust within the educational process, and contributes to the formation of a culture of
adherence to legal norms.

The legal competence of the social pedagogue also enables the anticipation and effective
management of conflict situations within the teaching and educational process. Legal literacy,
adherence to ethical principles, and mediation skills help the pedagogue to establish fairness
and trust among students, which in turn contributes to the creation of a safe and supportive
educational atmosphere. Thus, the importance of developing legal competence is manifested
not only in legal aspects but also in the professional ethics of the pedagogue and in the quality
of social interaction within the school.

Discussion and Results

Table 1. Descriptive statistics from the modified Freiburg Personality Inventory adapted to
the legal competence of a social pedagogue

Descriptive Statistics
N Minimum | Maximum Mean Standard
Deviation
1. Legal literacy 56 7 9 8.09 0.68
2. Skills for preventing legal violations 56 7 9 8.05 0.47
3. Ability to provide legal advice 56 5 9 7.68 0.89
294 2025, N23 (152) Gumilyov Journal of Pedagogy
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4. Resolving disciplinary situations 56 6 9 8.05 0.57
on a legal basis

5. Working with documents 56 5 7 6.05 0.40
6. Responsibility and demandingness 56 6 9 8.38 0.71
7. Legal reflection 56 7 9 8.04 0.55
8. Cooperation and mediation skills 56 6 9 8.05 0.67
9. Adherence to the principle of fairness 56 3 8 6.63 1.13
10. Active protection of minors’ rights 56 4 8 5.80 0.93
11. Emotional stability and legal ethics 56 6 9 7.89 0.75
12. Gender equality and prevention of 56 4 9 7.55 1.04
discrimination

"N valid (by list)" 56

Based on the obtained results, it is possible to map the constituent factors of the social
pedagogue’s legal competence onto the corresponding scales and propose the degree of their

practical application by specialists.
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According to the procedure for processing the results obtained from the Freiburg Personality
Inventory (FPI), scores in the range of 1-3 points are considered low, 4-6 points as average, and
7-9 points as high. Based on the results of our study, we provide an interpretation of the levels

obtained for each scale:

I. Legal literacy scale - 8 points (high level).
The social pedagogue has strong legal knowledge, is well-versed in legislation, and can
apply it effectively in professional practice. A high level of legal literacy enables the specialist to
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provide accurate and lawful solutions in protecting the rights of minors and in advising parents
and teachers.

II. Skills in preventing legal violations - 8 points (high level).

The social pedagogue is able to systematically implement preventive measures aimed
at reducing legal violations among students. In organizing educational work, they employ
preventive methods and are capable of fostering students’ legal culture.

[1I. Legal counseling ability - 7 points (high level).

This indicator shows that the pedagogue can provide professional advice on legal issues.
They assist parents, students, and colleagues by offering legal guidance and helping resolve
emerging issues.

[V. “Resolving disciplinary situations on a legal basis” scale - 8 points (high level).

The social pedagogue can resolve disciplinary situations at school within a legal framework.
Each case is analyzed based on the law, while prioritizing the protection of students’ interests.

V. Working with documentation scale - 6 points (average level).

The social pedagogue possesses some experience in working with documents; however,
professional paperwork management requires improvement. Greater consistency and accuracy
in preparing official documents are recommended.

VI. Responsibility and exactingness scale - 8 points (high level).

The pedagogue treats their duties responsibly, meets professional requirements, and
consistently adheres to legal norms.

VII. Legal reflection scale - 8 points (high level).

The social pedagogue is able to evaluate their professional activities from a legal perspective,
strives to prevent legal violations, and ensures the correctness of legal decisions in their work.

VIII. Cooperation and mediation skills scale - 8 points (high level).

The pedagogue is inclined to resolve disputes through mediation methods, can establish
agreements between parties, and improve relationships between students and parents.

[X. Adherence to the principle of justice scale - 7 points (average level).

The social pedagogue consistently upholds fairness and objectivity. They avoid bias in
decision-making and ensure equal protection of the rights of all parties.

X. Activity in protecting the rights of minors scale - 5 points (low level).

This result indicates insufficient practical engagement of the pedagogue in protecting
minors’ rights. Greater cooperation with law enforcement agencies and non-governmental
organizations is needed in this area.

XI. Emotional stability and legal ethics scale - 7 points (high level).

The social pedagogue demonstrates emotional stability in their work and observes legal
ethics. In communication with students and parents, they remain calm, balanced, and act in
accordance with professional standards.

XII. Gender equality and prevention of discrimination scale — 7 points (high level).

The social pedagogue ensures equal rights for men and women and prevents discrimination.
They contribute to promoting gender fairness in the educational environment.
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Conclusion

Based on these results, it is recommended to systematically introduce legal education into
school programs. The FPI findings show that while social pedagogues’ legal competence is
generally well-developed across various domains, their level of practical activity in protecting
minors’ rights remains low (5 points). This indicates a lack of sufficient educational components
aimed at fostering legal culture and legal awareness.

The results of the FPI suggest that although social pedagogues’ legal competence is high
in most aspects, their activity in protecting the rights of minors is low (5 points). To address
this gap, it is recommended to integrate a specialized legal education course into the school
curriculum. This course should aim to develop students’ legal culture and legal consciousness
and include the following components:

1. Legal literacy and basic laws: Constitution, international and national laws on children’s
rights, and internal school legal norms.

2. Legal counseling and mediation skills: Providing advice to students, parents, and colleagues on
legal issues, and resolving conflicts through mediation.

3. Methods of preventing legal violations: Interactive lessons, legal case studies, and role-
playing activities designed to enhance students’ legal awareness.

4. Protection of minors’ rights: Mechanisms for protecting children’s rights, and cooperation
between social pedagogues and law enforcement agencies.

5. Ethical and gender-related aspects: Observance of legal ethics, adherence to the principle
of justice, promotion of gender equality, and prevention of discrimination.

The program content should be based on the experience of social pedagogues and presented
as methodological materials adapted through analytical data. Such a course will contribute to
the development of legal culture in schools, increase students’ legal literacy, and strengthen
social pedagogues’ professional legal competence.
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M.J. Myp3arysioBa*!, JI.A. CyneiimeHoBa?, M.M. Baii6ekoBa?, I.A. Kpiprbi3xan*, 3.E. CblgbIKOBa®
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*A6ati amvindarsl Kazak ¥ammeuik [ledazozukanvik YHugepcumemi, Aamamsl, Kazakcmau
SOpmanvik A3us HHHo8ayusiiblK yHugepcumemi, lllvimkenm, Kasakcmau

KeTkiHIIeKTepAiH BUKTUM/iK MiHe3-KYJ/JIKbIHbIH, a/1AbIH aJ1yAa 3JIEYyMETTiK NeAarorTbly,
KYKBIKTBIK KY3bIpPeTTiJiri

AHpaaTtna. Makanaza »KeTKiHIIEeKTepPAiH BUKTUMJIK MiHe3-KYJKbIHbIH aJJblH ajyla dJeyMeTTiK
Ne/larorThlH, KYKbIKTBIK KY3bIPeTTi/iriHiH KaciOu KbI3MeTi Heris/iepi 3epTTenreH. 3epTTeyAiH, MaKcaThbl
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- BUKTHUM/iK MiHe3-KYJIbIK MEeH OHbIH KbLIMBICTBIK 9peKeTTepre 6GalJaHbICBIH 3€pPTTEY apKblIbl
»KacecHipiMaep/iiH eMipre 6edimM/enyiHe a/leyMeTTiK MeJAarortapAblH KYKbIKTBIK KY3bIPETTiJIiri MeH
Kacibu HerizfepiH amy. Makanajga "BUKTUMALNIK", "ka6ipyeHyminik", "BUKTUM/IK MiHe3-KyJbIK",
"KYKBIKTBIK KY3bIPETTUIK" yFbIMAApbIHA TYCiHIKTEME GepiJiin, 0JIapAbIH 9JIEyMeTTiK-TIelarOTUKaJIbIK
MOHI KepceTureH. 3epTTey OapbIChIH/A KeTKiHIIEKTepAiH, BUKTUM/iK MiHe3-KYJKbIHbIH aJl/lblH a1y
MeH TY3eTyAe OJIapMeH Kypri3ijieTiH KyMbICTapAbIH TUIMJJIIT 9/leyMeTTiK MeJarorThiH, Kaciou
KY3bIPETTUIiriHe Oal/JaHBICTBIBIFbIHA Ha3ap ayjaapajbl. MeKTen OKYIIbLIAPbIHBIH, BUKTHUMZIK
MiHe3-KyJKbIHbIH a/JJblH ajJly MOHi MEH Ma3MyHbIH TeOPUSJIbIK TYpPFblJlaH TajlJaHFaH NaibiMzaayJiap
Heri3iH/e XKeTKIHIIeKTep/ie M3JIeHU KYHABUIBIKTAp MeH KYKBIKTBIK CayaTTbLIbIKTbl KaJbIITACTbIPy
GapbICBIH/IAFbl 9JIEYMETTIK MeAarortapAblH KYKbIKTHIK KY3bIPETTUIIrT MaHbI3/JbLIBIFBIH KOpCeTe/Ii.
3epTTeyAiH TeOpUSJIBIK-9[iCHAMAJBIK Heri3i KeTKiHIIeKTepAiH BHUKTUMAIK MiHe3-KYJKbIHbIH
dJleyMeTTiK 6eliMaeny yAepiciHiH KypblIbIMBbI CbI30a apKplibl 6eiiHesieHAl. XKacecnipiMmepis MiHes-
KYJIKbIHIaFbl BUKTUM/JIIKKe 6eliMaiTiriHe acep eTeTiH ¢paKTopsap — MKeTiMIIK, 0T6AChIHAAFbl 30PJIbIK-
30MOBUIBIK, aTa-aHaJap/blH, MacKyHeM/iri, KOPKbITY, KaWJibl KoHe Kayincis 6isiM 6epy opTachbIHbIH
60J/IMaybl, KbLJIMBICTBIK TOIITAPFa TAPThLIYbI, AKMAPATTHIK OPTAHBIH TePic PYHKIUACHI KAPACTHIPBLI/IbI.
MakaJsiaZia a/1eyMeTTiK KayilTi »kaFaasTrap KypOaHbIHA YKeTeJIeHTiH »KeTKiHUIeKTepAiH BUKTUM/IIK
MiHe3-KYJIKbIHbIH, KYObLJIbIChI MEH OHbIH aJ/IblH ajy MaceJsecCiHiH TeOopUSIbIK-d/jiCHaMaJbIK >XoHe
FbLIBIMU-NIPAKTUKAJIBIK HeTi3/iepi KapacThlpblaaAbl. Byl MaKa/1a HOTUKeCIH/ie 8/1eyMeTTiK [1eJarOr ThIH,
KaCibu KbI3MeTi 6i1iM 6epy MeKkeMecCiH/e )KeTKiHIIeKTep/iH, BUKTUM/IiK MiHe3-KYJKbIHbIH aJI/IbIH aay
1mapaJiapblH TUIMA] YUBIMAACTBIPYAbIH MaHbI3bLIbIFbIH KOpCETE/].

TyiiH ce3aep: )KeTKiHIlIEeK, BUKTUM/iK MiHe3-KYJ/IbIK, BHKTUM/LJIIK, 9JIEYyMETTiK I1e1aroT, KYKbIKTBIK,
KY3bIPETT/IIK, BAKTUMU3AIUSA POIleci, KoJlal/ibl opTa.

M.J. MypsaryaoBa*!, JI.A. CyseiimeHoBa?, M.M. Baii6ekoBa3, I'A. Keipreizxan*, 3.E. CbiabIKOBa®
LZEgpasulickuil HaOYUOHA/bHbLIU yHUBepcumem um. J1.H. 'ymunesa, AcmaHna, Kazaxcman
3Ynueepcumem 0pyrc6bl HApodo8 umeHu akademuka A. Kyaméekosa, lllvimkenm, KazaxcmaH
*Kazaxckull HayuoHa/bHbIl nedazozuyeckutl yHusepcuem um.Abas, Aamamol, Kazaxcmau
’IlenmpasabHo-A3uamckuli UHHOB8AYUOHHbIU yHUBepcumem, Lllbimkenm, Kazaxcmau

IIpaBoBasi KOMIETEHTHOCTb COLMA/ILHOIO Nejarora B npo¢uIaKkTHKe BUKTUMHOTO NOBeJeHUs
NOJAPOCTKOB

AHHOTOLMA. B cTaThbe M3y4yeHbl TEOPETUKO-METOL0JI0TMYECKHe U HAyYHO-IPAaKTH4YeCKHe OCHOBBI
deHOMeHa BUKTUMHOTIO N10BeJleHUsI I0JPOCTKOB, BeAYLIUX K XKEPTBAM COLIUAJIbHO ONACHBIX CUTYalLluK
U npo6JieMbl ero npodUIaKTUKU. B 1aHHOM HalpaBJ/ieHUU NOCPeACcTBOM 0630pa ICUX0J0ro-Nefaro-
ruyeckoi, pusocodcKor INTepaTyphl aHbl pa3bsCHEHUS TOHATUH «BUKTUMOJIOTUSI», KBUKTUMHOCTbY,
«BUKTUMHOE IOBeJleHHe», «IIpaBoBasi KOMIeTEHTHOCTb». Poccuiickuil yyennli A.B. Myzapuk: Cpegu
HOJPOCTKOB BUKTUMHU3aLUsl HauboJiee 4acTo BcTpevasach, fuddepeHLUpys peAsioKeHHble IPyIIbI,
B34B 3a OCHOBY BUKTHMOJIOTHIO, pACCMOTpPEHHE B ee NIOHMMAaHUU >KePTB NpPeCTYIJIEHUHA U NMyTed U
dopM ux npepynpexenus. 0606111eHbl TeOpeTHYECKM IPOAaHaIU3UPOBaHHbIE CYXK/AEeHHUS O CYLIHOCTH
U COJEepXXaHWHM COLMUAJBbHOM MNOJJEePKKM BHUKTHUMHOTO MNOBeJeHUs LIKOJbHUKOB, HUCCAeJOBaHUe
IIOCJIY?KUJIO OCHOBOW JJis Ollpe/ie/leHUs] Ha MEeTOZ0JIOTHUYeCKON OCHOBe Npo6JieMbl HalpaBJeHUH
COLIMaIbHO-TIEJarOTUYECKUX fABJEHUH, YYUTBIBAKOIIUX JUYHOCTHO-OPUEHTHUPOBAHHbIE MOAXOAbI U
NPaBOBYI0 'PAaMOTHOCTb K PeTyJINPOBaHHI0 CBOEro XxapakTepa U 3peKTUBHOCTH AeHCTBUM.
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Ha3BaHHble TEOpPETUKO-METO/[0JIOTUYECKHE OCHOBBI MCCJEJ0BaHUSI WJIOCTPUPOBAHBI CXEMOU
CTPYKTYPBI IpOoLiecca COLNAIbHOHN afanTaljii BUKTUMHOTO IIOBeIeHUsI TOAPOCTKOB. [l/isl MOBBILIEHUS
PaBOBOM PAaMOTHOCTH MO/POCTKOB M CHIXKEHUS TPOIeCCa BUKTUMU3AIUH B 0011IeCTBE BAXKHO, YUTOObI
COLMa/IbHBIM MeJaror o6Jajiaa rJiy6oKUM 3HAaHWEM 3aKOHOJATeJIbHOW 06a3bl U yMeJl ee TPUMEHSTh.
[TosToMy o6CyXJaeTcs colMalbHas afanTalys COLMAJIbHOTO MeJarora yepes opraHusalqp 6e3o-
nacHoW KOMQOPTHOH cpe/ibl B y4e6HO-BOCMUTATENbHBIX YUPEXKAEHUAX JIS MOJ[POCTKOB Ha OCHOBE
COBepIIEHCTBOBAHUS HANPaBJeHUH TPpodeCcCHOHANbHOMN JIeTeIbHOCTH U IPAaBOBOX KOMIIETEHTHOCTH.
JlaHHas1 cTaThs MOAYEPKUBAET BAXKHOCTb NPOQECCHOHATBHOM 1esITETbHOCTH COLMAIBHOTO MeJ[arora,
30 PeKTUBHOUN OpraHU3al MU MePONPUATUN 0 TPOPHUIAKTHKE BUKTUMHOTO [10BEJJ€HHUSI OJAPOCTKOB B
06pa30BaTEeNbHOM YUPEXKJTEHUHU.

KiioueBble c/I0Ba: N0/IPOCTKOBBIM BO3PACT, BUKTUMHOE TOBe/IeHHe, BAKTUMHOCTb, Ipeipacriosio-
’KEHHOCTb, COI[HaJIbHBIH [Te1aror, MpaBoBasi KOMIIETEHTHOCTb, TPOIeCC BUKTUMM3AI[UH, 6J1aronpUsiTHas

cpena.
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