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Abstract. This article explores the formation of communicative competence
in foreign language learning among primary school students. The concept of
communicative competence is defined, emphasizing its importance at an early
age when language acquisition abilities are at their peak. The study highlights
shortcomings in current foreign language instruction and presents findings
from an experimental study comparing traditional and active teaching methods.
The results reveal that interactive, student-centered approaches significantly
improve students’ ability to understand and communicate in a foreign language.
Theresearchalsoexaminesthebroaderdeclinein education quality and evaluates
pedagogical strategies to address it. Emphasis is placed on motivation, age-
appropriate methodologies, and the creation of a language-rich environment.
Drawing on Kazakhstani and international practices, the article outlines effective
methods and technologies for developing linguistic, intercultural, and cognitive
components of communicative competence. The findings underscore the value
of early, meaningful engagement in foreign language learning to build confident,
capable young communicators.
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Introduction

The purpose of teaching a foreign language in the system of general education is the formation
of foreign language communicative competence in students, the foundations of which are laid
in primary school. The relevance of the chosen theme is due to the importance of a foreign
language at the initial stage of education. It is in the period of primary school age that the basis
of communication skills is formed: the child's ability for speech imitation and involuntary
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acquisition of speech is maximal. Rapid speech development and activation of speech and
thinking processes allows mastering the language easier than in any other age period.

In addition, at this stage of development, students are more open to language material, are
sensitive to contextual learning, and are able to internalize communication norms naturally
through play, interaction, and repetition.

Communicative competence - defined as the ability to engage in speech activities across
various communicative contexts while considering the specific features of each situation -
begins to develop in primary school. Many scholars in foreign language pedagogy highlight this
ability, especially in intercultural communication settings, referring to it as “foreign language
communicative competence” (Bim, Milrud, Safonova, Solovova & Shchukin n.d.).

The necessity of forming foreign language communicative competence at the primary
school level is supported by numerous studies both domestically (Kunanbaeva, Bim, Bardina,
Biboletova, Markova & Negnevitskaya n.d.) and internationally (Katz n.d.; Apeet n.d.; Johnson &
Smith, 2022). The term “communicative competence” was first introduced in Western literature
by Hymes (1972) and was later adopted into Russian academia by Zimnyaya. Initially applied
within foreign language teaching, the concept has since evolved into both a core objective and
an expected outcome of language learning (Bim, Grom, Safonova & Solovova n.d.). According to
Biboletova, Gabeeva, and Trubaneva (2020), the formation of basic English language skills in
primary students should be based on a communicative approach.

Within the foreign language subject area, communicative competence is a multifaceted
construct comprising:

Speech competence: Developing communication skills encompassing speaking, listening,
reading, and writing.

Language competence: Acquiring linguistic elements such as phonetics, spelling, vocabulary,
grammar, and understanding linguistic structures and expression methods in both native and
foreign languages.

Intercultural competence: Internalizing cultural patterns, customs, and social issues of the
target language country, tailored to students’ experiences, interests, and psychological traits,
while fostering the ability to represent their own culture in intercultural interactions (Li &
Zhang, 2023).

Compensatory competence: The ability to navigate communication effectively despite gaps
in language knowledge.

Learning and cognitive competence: Developing general and specialized learning skills and
universal strategies of activity.

Communicative competence “is most effectively formed in a language-rich classroom where
interaction is emphasized” (Richards & Rodgers, 2001).

The primary goal of teaching foreign languages in elementary school is to develop the ability to
communicate in English, considering the speech abilities and needs of young learners. Early language
learning should demonstrate the practical application of knowledge and skills. Teachers must exceed
the mere practice of exercises, providing opportunities for problem-solving, critical thinking, and
reasoning about solutions. Equally important is fostering motivation for English learning. Active
learning methods help to address these didactic objectives effectively (Dornyei, 2020).

Mastering communicative competence involves developing all four language skills: listening,
speaking, reading, and writing. The communicative skills acquired during foreign language lessons
contribute to motivating students and applying their knowledge practically (Mercer, 2019).
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Summarizing, many methodologists are actively addressing the formation of communicative
competence in foreign language lessons. Although definitions vary slightly, the consensus
describes communicative competence as the ability to understand and produce foreign-
language utterances appropriately across diverse life situations, adhering to native speakers’
communicative norms.

Thus, the core methodological focus of foreign language teaching in secondary schools
should be fostering communicative competence. The teacher’s primary task is to equip students
with communicative abilities, achievable only in a communicative environment that simulates
natural language use. This setting enables students to transfer classroom skills to real-life
situations effectively (Ellis, 2020).

Achieving foreign language communicative competence requires the integration of
appropriate organizational and pedagogical conditions, instructional forms, tools, and methods.
These serve as structural and content elements within modern pedagogical technologies
(Castro, Franco-Jenkins & Chaparro-Moreno, 2025).

This study aims to establish a conceptual framework and practical approach for developing
foreign language communicative proficiency among young learners in elementary schools.

In Kazakhstan, academic interest in enhancing foreign language communicative abilities in
education has grown since the early 2000s, with key contributors including Kunanbaeva (2010,
2012), Zhekibaeva (n.d.). Kunanbaeva advanced both theoretical and practical aspects of foreign
language instruction across educational levels. Other scholars have focused on diagnostic
components critical to assessing communicative skills in future foreign language teachers.

In Russia, the topic has evolved into a well-established research field. Researchers such as
Kabardov (2005) and Batyreva (n.d.) have explored pedagogical prerequisites for developing
foreign language communicative competence in young learners. Additional studies by
Krichevskaya (2006), Vygotsky (1986), Smolkin (2010), Konyshev (2009), Rumyantseva (2011),
and Asmolov emphasize the importance of accounting for the age-specific and psychological
characteristics of learners in foreign language acquisition (Asmolov, 2012).

These factors are essential for designing effective curricula and creating a supportive learning
environment that fosters meaningful language development.

Methods

The authors of the article, within the framework of the study of the topic, carried out the
application of various methods based on a comprehensive theoretical analysis of modern
scientific literature, as well as the generalization of pedagogical and methodological works in
the field of developing communicative competence of elementary school students in a foreign
language. This theoretical foundation provided a deep and critical understanding of existing
approaches, identified gaps, and informed the design of the empirical study.

In addition to the theoretical analysis, the study utilized a combination of mathematical
and statistical methods to ensure a rigorous quantitative assessment of the effectiveness of
the implemented teaching approaches. Empirical methods employed included systematic
observation, structured surveys, and diagnostic testing to collect relevant data on students’
communicative competence development. Observation was carried out in natural classroom
settings to monitor behavioral and interactional changes during the learning process, focusing
on the active use of language in real-time communication.

The survey method involved the distribution of questionnaires designed to assess students'
attitudes towards learning English, their motivation, and self-perceived communicative abilities.
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These data provided insight into the affective and motivational factors influencing language
acquisition at the primary school level.

Data processing techniques incorporated both descriptive and inferential statistics to
analyze the collected quantitative data, enabling the identification of patterns, correlations, and
significant differences between control and experimental groups. Techniques such as frequency
analysis, cross-tabulation, and comparison of means were applied to interpret the results
effectively and with high precision.

The study also made use of qualitative methods, including interviews and content analysis,
to explore the subjective experiences of teachers and students. Interviews provided valuable
feedback on the challenges and benefits of using active teaching methods and technologies,
while content analysis helped to categorize and interpret qualitative responses in relation to
the formation of communicative competence.

Deduction and induction were used as logical approaches throughout the research process.
Deductive reasoning guided hypothesis formulation and testing based on existing theories, while
inductive reasoning facilitated the generation of new insights and pedagogical recommendations
derived from empirical findings.

Furthermore, the research design incorporated a quasi-experimental approach, including
control and experimental groups, to systematically evaluate the impact of active teaching
methods on the formation of communicative competence. This approach allowed for a
comparative analysis and provided evidence of causality in the effectiveness of the applied
pedagogical interventions (Lai, 2024).

Overall, the combination of theoretical, quantitative, and qualitative methodologies ensured
a holistic and multifaceted investigation into the complex processes underlying communicative
competence development among primary school students learning a foreign language, thus
offering valuable implications for future educational practices.

Discussion and results

To qualitatively evaluate the effectiveness of using active methods and technologies as a
means of developing communicative skills in English lessons in the 3rd grade, we conducted a
teaching experiment. Participants of the experiment: one subgroup of 3 "A" class consisting of 12
students (control group) and one subgroup of 3 "B" class consisting of 12 students (experimental
group). It was planned that in the control group, the work in the lessons would be carried out
according to the traditional methodology, and in the experimental group, with the use of active
methods and technologies. The purpose of the experiment was to test the effectiveness of
using active methods and technologies as a means of teaching English to 3rd grade students.
The experiment was conducted in three stages: Pre-experimental stage, which also included
the preparatory stage; Experimental stage; Post-experimental stage. The process of teaching
foreign language in primary school, the use of active methods and technologies in lessons, were
discussed at the identification stage. Besides, the methodology of diagnostics of the initial level
of communicative competence formation has been developed. 24 3d grade students, 2 English
teachers and 5 student interns took part in the experimental work. In the realization of the set
tasks, the following research methods were used: questionnaire, testing, interview, observation
and interview. The purpose of the experimental work was to systematically apply active
teaching methods in English language lessons and to observe how they influence the increase
of cognitive interest of primary schoolchildren. We also turned our attention to determining the
role of communicative competence during this experimental process.
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As the results of the analysis and questionnaire survey of the educational process of foreign
language in primary schools have shown, all teachers and students consider it important to use
active methods and technologies in the educational process. But, from the teachers' point of view,
the targeting of methods, in its own way, aligns with the problem. To determine the initial level
of formation of communicative competence in a foreign language, the methods of test-interview,
control and survey were used. During the experiment, it was found that the components of
communicative competence in a foreign language are formed in students in different ways. They
are characterized by high, medium, and low indicators. The diagnostic results are presented in the
table. Such methods as test-interview, observation and questionnaire were used to determine the
initial level of formation of communicative competence in a foreign language.

During the experiment, it was found that the components of communicative competence in
a foreign language are formed in students in different ways, which allows us to talk about the
levels of formation: high, medium, and low. The results are summarized in Table 1.

Table 1. Initial Level of Development of Communicative Competence

Criterion for CC formation High Level | Medium Level | Low Level
Language Competence 5(20.8%) |11 (45.8%) 8 (33.4%)
Speech Communication 4 (16.7%) |10 (41.6%) 10 (41.7%)
Socio-cultural Competence 3(12.5%) |9(37.5%) 12 (50%)
Compensatory Competence 6 (25%) 8 (33.3%) 10 (41.7%)
Educational & Cognitive Competence 5(20.8%) |9(37.5%) 9 (41.7%)

Additionally, students were classified as communicatively active (60%) and passive (40%)
based on a standardized evaluation, highlighting a significant proportion of learners with
limited engagement in communicative activities. (Figure 1)
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Fig. 1 Initial Level of Development of Communicative Competence
70 2025, N24 (153) Gumilyov Journal of Pedagogy

ISSN: 3080-1710. eISSN: 3104-462X



On the formation of communicative competence in foreign language learning among primary schoolchildren

The main defining results of the experimental work showed a low level of foreign language
proficiency. The plan to solve this problem revealed the need for purposeful work on the
formation of communicative competence in primary school using various pedagogical and
interactive methods. In this direction, it became clear that it is important to introduce didactic
conditions leading to the development of the students' communicative competence in a foreign
language.

At the second stage, the experimental training based on the step-by-step methodology of
formation of communicative competence of primary schoolchildren with reliance on active
methods and technologies took place and the results were analyzed. By studying new topics
("introduction”, "rules of the road", "seasons"), we found an opportunity to develop speaking,
listening, reading and writing skills, ensuring students' communicative and psychological
sensitivity to the new linguistic world.

In the course of the work, two groups were formed: experimental and control. In the control
group, the training was conducted as part of a traditional program. In the experimental group,
implemented using active methods and technologies. The conducted experimental work showed
an increased level of communicative skills of primary schoolchildren in a foreign language. This
fact determines whether we have correctly analyzed didactic situations for the development of
foreign language communication skills. The results are presented in the table below in Table 2:

Table 2. Final Level of Development of Communicative Competence (Experimental Group)

Criterion for CC formation High Level | Medium Level | Low Level
Language Competence 13 (54.2%) | 8 (33.3%) 3(12.5%)
Speech Communication 14 (58.3%) | 7 (29.2%) 3(12.5%)
Socio-cultural Competence 11 (45.8%) |9 (37.5%) 4 (16.7%)
Compensatory Competence 15 (62.5%) | 6 (25%) 3(12.5%)
Educational & Cognitive Competence 12 (50%) |8 (33.3%) 4 (16.7%)

The proportion of students achieving a high level of communicative competence increased
substantially - more than doubling in most criteria - demonstrating the strong impact of active
methods and technologies on language learning outcomes.

The percentage of students with a low level of competence decreased markedly, indicating a
successful reduction of learners struggling with communication skills.

Medium-level competence remained relatively stable, showing a positive shift with many
students progressing from low to medium or high competence.

The most notable improvements were observed in speech communication and compensatory
strategies, suggesting that students became more confident and capable of using language to
communicate effectively, even when facing difficulties. (Figure 2)
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Fig. 2. Final Level of Development of Communicative Competence

In addition, students in the experimental group became noticeably more willing to participate
in class discussions, more often took the initiative to speak in English and worked in teams with
interest. This change in behavior indicates not only an increase in language skills, but also a
positive change in attitudes towards communication and an increase in self-confidence. Teachers
also noted that the atmosphere in the classroom became more lively and supportive - children
began to actively help each other, which is especially important for primary school children. All
this shows that active learning methods contribute not only to language acquisition, but also to
the development of social-emotional skills, building pupils' confidence, openness and interest
in co-operative learning.

Students began to show greatinitiative outside of lessons — for example, they enthusiastically
completed creative homework, acted out skits, and even tried to use English in everyday
communication, which indicates a deep inner motivation to learn.

Teachers reported that the use of modern interactive methods, including game-based
learning and multimedia-supported tasks, significantly enhanced student motivation and active
participation during lessons.

However, educators emphasized that effective integration of these approaches requires thoughtful
planning and continuous professional development to overcome methodological challenges.

In conclusion, the study confirms that the development of foreign language communicative
competence is a dynamic and continuous educational process that fosters adaptation to new
linguistic and communicative models. The timely integration of communication skills into the
curriculum facilitates active learning, engagement, and better overall educational outcomes for
primary school learners.

Conclusion

Analyzing the literature, we understand that the goal of the modern school is not only to
present knowledge, but also to prepare a capable person who can purposefully apply this
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knowledge in life. But, obviously, the mental and sensory functions of human consciousness
are crucially important in its implementation. Any student should be able to confidently deal
with different situations and effectively solve problems. Foreign language communication is
perceived not only as a process of transmitting and receiving information, but also as promoting
mutual understanding in both business and simple social relationships. Evaluating the general
opinion of advanced specialists of the modern Western educational system, we are convinced
that Foreign Language Communicative Competence is perceived as a model of regulation,
evaluation, and effective analysis of relationships. Mastering the skills of proper communication
and its rational application in social processesis considered a feature of an active and responsible
personality. Thus, one of the most important components of the success of modern education is
the development of communication skills.

As the results of our study have shown, the formation of communicative skills of primary
schoolchildren is influenced by a number of important factors: taking into account the
psychological characteristics of primary schoolchildren, the use of optimal pedagogical
approaches in accordance with age characteristics, and creating conditions for the formation of
free self-expression and opinion in the student.

The application of various methods of activity technology and a competency-based approach
is an effective means of developing communication skills. To summarize the overall research
work, we have seen that through foreign language teaching, it is possible to develop advanced
models of communicative skills in primary school. A foreign language is undoubtedly a means of
shaping this new linguistic environment and cultural landscape. Therefore, with its help, we can
awaken in the student's mind the essential abilities of a future active personality, empowering
learners to become confident global citizens.

In modern education, developing communication skills is a critical factor in achieving success.
Our research shows that communicative competence development in young learners depends
on understanding their psychological characteristics, using age-appropriate pedagogical
methods, and creating an environment encouraging free expression and personal attitude.

Introducing action-based learning and competence-based approaches has proven highly
effective for developing communication skills among elementary school students (Assylzhanova
& Sadykova, 2024).

In summary, foreign language teaching facilitates the formation of advanced communicative
models in primary education. A foreign language serves as a powerful tool for shaping a new
linguistic and cultural environment, awakening students' communicative abilities (Garcia
Sanchez & Rojas Lizana, 2022).

The results confirm that communicative competence development benefits from pedagogical
approaches that consider cognitive, psychological, and motivational factors, as also supported

by recent findings in educational psychology and language acquisition (Dérnyei, 2020; Mercer,
2019).
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Bacraybllll MeKTel OKYIIbLIAPbIHBIH, IIET TIJIiH OKbITYAa KOMMYHUKAaTHUBTIK Ky3bIpeTTiIiriH
KaJIBINTACTBIPY TYpaJibl

AHpaTna. Makasajla KOMMYHUKATUBTIK Ky3bIpeTTiiKTI JaMbITyFa 6aca Has3ap ayAapa OThIPhIIN,
6acTaybllll MEKTENTePAeri eT TiliH OKbITYAbIH peJii KapacThlpblaa/bl. OJ1 0Cbl HETi3Ti yFbIMFa KbICKallla
aHbIKTaMa Oepe/i *koHe GacTayblll AeHTelae Kasipri meT TiJliH OKbITYAaFbl KeMIILIIKTEPi aHbIKTaFaH
3KCIEPHUMEHTTIK 3epTTey HITHKeJePiH TaJKpLIalabl. 3epTTey COHbIMEH KaTap 6ijiM camachlHbIH
HEFYPJIbIM KeHipeK TeMeHJeYyiH TaaJai/ibl >XKoHe OCbl MiHAeTTepAl Wewy/iH MeJaroruKajblk
CTpaTerusiJlapblH GaFanai/ibl. 3epTTey CTYAEHTTEP/iH aHa TiliHje coleUTiHAEPAl TYCiHY oHe THIMA]
KapbIM-KaTbIHAC ’Kacay KabijJieTiH apTThIpy apKbLIbl KOMMYHUKAaTHBTIK KY3bIPETTUIIKTI apTThIPY/bIH
MaHbI3AbUIBIFBIH KepceTei. bacTankpl Ke3eHe 1IeT TiliH YUpeHyTe KbI3bIFYIIbLIbIK [1IeH MOTHUBAIMSIHbI
apTTBIPY 6Te MaHbI3/Ibl. KazaKCcTaHABIK XoHe XaJIbIKapa/IbIK KOHTEKCTET1 ToXKiprubesiepre cyilieHe OTbIPhIII,
3epTTey KOMMYHUKATHUBTI Ky3bIPETTUIIKTIH, KypaMJacTapblH JAaMbITyFa apHa/FaH apHaWbl 9/licTep MeH
TEXHOJIOTUSJIAPABIH, TUIM/LTIriHe 6aca Ha3ap ayAapazibl. 3epTTey OKbITY YAepiciHe GipikTipisireH MaKcaTThI
neJarorukasblK TACIJep }Kac CTYAeHTTEeP/AIH LeT TiJIiH MeHrepy MeH KOMMYHUKATUBTIK AaF[bllapblH
alTapJbIKTal )KaKcapTa aJlaTbIHbIH KepceTe/i.

Ty¥iH ce3aep: meT TiJiHAeri KOMMYHUKATUBTI Ky3bIPEeTTiJiK, IeT TiJiHAeri KapbIM-KaTbIHAC, LIET
TisliHAeri 6iJ1iM, 6acTaybIll CBIHBIN OKYIIBLIAPDI, TeJaroruKasIbIK 9/1iCTep MEH TEXHOJIOTHSIap, MEKTEN
XKyHeci.

M.X.KpuisimnaeBa*!, C.X.Ksuipimunaesa?, C.M. MamanoBa3,
M.I. Amumoga*, A.C. JockeabauHa®
1345 ) Kemubicyckutl yHugepcumem umeHu U.)Kancyaypoea,TanovikopeaH, Kazaxcmau
2Eepasulickuil HaQyUoHa/bHLIU yHUsepcumem umenu JLH. I'ymunesa, Acmana, Kazaxcmau

0] (l)OpMIdeBaHI/II/I KOMMYHHKaTPIBHOﬁ KOMIIETEHIIUH B 06yqeﬂnn HHOCTPAHHBIM A3bIKAM
Yy Mvu1alIUX IIKOJIbHUKOB

AHHOTauI/lﬂ. B craTbe pacCMaTpHUBaAeTCA POJib O6y‘~IEHI/IH HWHOCTPAHHBIM A3bIKaM B HavyaJIbHOM
IIIKOJIE C 0COOBIM dKIIEHTOM Ha Cl)OpMI/IpOBaHI/Ie KOMMYHI/IKaTI/IBHOf/’I KOMIIETEHIIUH. KOMMYHI/IKaTI/IBHaH
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KOMIIETEHI[MS KPAaTKO OINpeJie/isieTCs KaK KJII4YeBOUW 3JIEMEHT YCHEIIHOr0 OBJaZleHUs] HHOCTPAHHBIM
SI3bIKOM. B paboTe 06cCyx/1al0TCsl pe3yJbTaTbl 3KCIIEPUMEHTAJbHOTO HCCIe/l0BaHUS, BbISIBUBILETO
HeJJOCTaTKU U NMpobesibl B COBpEMEHHOW cHcTeMe 06y4yeHUs] MHOCTPAHHBIM fI3blKaM Ha HadyaJlbHOM
ypoBHe. KpoMe Toro, aHanusupyeTcs oOLjas TeHJEHLUs CHIKEHHUS KayecTBa 0Opa3oBaHUA U
OLIeHUBAIOTCS pa3JIMYHbIE [Te/JaroTMiecKre CTPAaTeruy, HalpaBJ/IeHHbIe HAa PellleHHe JaHHbBIX TPOOJIeM.
B wucciefoBaHUM MOAYEPKUBAETCS BAXKHOCTb IOBBIIIEHUS KOMMYHHKAaTUBHOM KOMIIETEHIIUHU
yepe3 pa3BUTHE Yy Yy4Yal[UXC CIOCOGHOCTHM IOHUMATb HWHOCTPAHHYI pedb U 3PPeKTHBHO
B3aUMO/IECTBOBATb C HOCUTeNSMHU fidblka. Ocoboe BHHMaHUe yJessieTCs pPa3BUTHI0O UHTepeca U
MOTHBAIlMM K M3YyYEeHHUI0 MHOCTPAHHOTO fI3blKa Ha HayaJIbHOM 3Tane o6y4yeHHs. Onupasch Ha ONBIT
KazaxcTaHa u MeX/yHapo/iHble MPAKTUKH, UCCIe0BaHUe BblJeseT 3GPeKTUBHOCTb MPHUMeHEHUSs
KOHKPETHBIX METO/JJ0B M TEXHOJIOTHH, KOTOPbIE CIOCOGCTBYIOT PAa3BUTHIO PA3/IMYHBIX KOMIIOHEHTOB
KOMMYHHUKaTUBHON KOMIIETEHIIUU. B UTOre noguepKruBaeTcs, YTO [jeJIeHalpaBJIeHHble NeJaroruyecKue
NOJXO0/ibl, MHTErPUPOBaHHble B 00pa3oBaTe/bHbIA MpPOLECC, CYILeCTBEHHO MOBBILIAIOT YPOBEHb
BJIaJIeHUS I3bIKOM U KOMMYHHMKAaTHBHbIE HAaBbIKM MJIQ/ILIMX IKOJIbHUKOB.

KiloueBble c/10Ba: MHOSA3bIYHAs KOMMYHMKAaTHBHasi KOMIIETEHIIUs, OOLeHHMe Ha UHOCTPAaHHOM
sI3bIKe, WHOSI3bIYHOE OOpa3oBaHMe, ydalldecs Ha4yaJbHBIX KJIACCOB, INeJarordyeckre MeTOAbl U
TEXHOJIOT'MH, IIKOJIbHAsA CUCTEMA.
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